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This unit should make progress tov/ard help- 
ing pupils learn the following: 

GENERALIZATIONS 

1, A given culture is an integrated wholej 
based on fundamental postulates or 
values* 

a. The basic values and organiiation of 
a society both affect and are affected 
by the religious views and organl* 
zations. 

2, A person's frame of reference affects 
his perceptions and interpretations, 

a. Individuals know a foreign culture 
as a set of images and pictures 
created for them by commun i cators j 
they react to these images rather 
than to the real world and real peoplei 

3, In different societies or in differing 
groups within a society, some emotions 
and sentiments are strongly repressed; 
others are encouraged. As a result 
any one group has a modal persons! ity 
or personalities among its adults. 

^, An Individual or a group brought up 
In One culture and thrust into another 
faces serious problems of adjustment 
to the new cultural the resulting cul- 
ture conflict involves mental conflict 
and tens ion. 
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The structure of the famMy varies from 
society to society and even within the 
same sQciety., 

a. Although age and sex are principles 
used in all societies to differentiate 
status and role within the family, the 
specific roles differentiated by these 
principles are organized very differently 
from society to society. 

Families in different cultures have 
different functions, Family functions 
may vary over time and from group to 
group wtthin a society. 

Whenever things valued by a society are 
scarce, there will be differentiated access 
to and control of those scarce things by 
aub-groups within the society. 

a. Societies differ in the relative number 
of ascribed and achieved statuses they 
provide and the relative emphasis on 
each , 

The ^ature of discrimination and prejudice 
against a specific group Is the result of 
part icu lar i nteract ions ^over t ime. 

People try to work out rat lonal izat Jons 
for behavior which is Inconsistent with 
their basic values. Racism is a rela- 
tively recent development which has served 
gs a rat lonal izat ion for discrimination 
against other races. 



a. Racial benefs involve strong ^y- 
held attitudes which affect be- 
havior both at the conscious and 
unconscious levels , 

Frustration may result in aggression; 
when cultural norms are strongly opposed 
to aggression toward certain people 
{e,g, parents) or people are frustrated 
by events beyond the I r control or the 
control of the people whom they know, 
the aggression may be turned against 
others who become scapegoats. 

D Iscr imlnat ion against a minority 
group tends to isolate members of the 
group and promotes retention of their 
cultural norms and values. 

Although culture Is always changing, 
certain parts or elements may persist 
over long periods of time, 

a. People change their culture if they 
feel a real need for change^ if 
they are dissatisfied with present 
aspects of their culture, 

1) Culture traits may change through 
a process of innovation from 
with In, 

2) Culture traits may change through 
a process of diffusion, 

a) People who are In contact with 
each other are likely to 
borrow cultural traits from 
each other. 



f 

- i i - 

:ia1 beliefs involve stron^ty- 
Id attitudes which affect be- 
MOT both at the conscious and 
:onscious levels^ 

^atlon may result in aggression; 
iultural norms are s trongly 'opposed 
iression toward certain people 
parents) or people are frustrated 
nts beyond their control or the 
1 of the people whom they know, 
grass ion may be turned against 
who become scapegoats. 

mination against a minority 
cends to isolate members of the 
and promotes retention of their 
al norms and values, 

gh culture is always changing, 
n parts or elements may persist 
ong periods of time, 

Die change their culture if they 
1 a real need for change, if 
^ are dissatisfied with present 
sets of thei r cul ture, 

Culture traits may change through 
a process of innovation from 
^/ithin, 

Culture traits may change through 
^ process of diffusion* 

i) People who are in contact with 
ea^h other are Ukely to 
rDir"W culturii traits from 
£^other. 



b) MigrGiiion of people fruni wne 
part of the world to another 
involves the movement of culture 
and materia] objects, thus re- 
sulting In changes in the area 
to which people migrate, 

3) Change In society Is lilcely to 
occur' more frequently or readily 
in 'the less basic, einotlonally 
charqedj ni-^re instrumental or tech- 
nical aspects than in such things as 
basic values, primary group rela- 
tions , terr i tor lal and religious 
stability, andprestlga systems* 

b. Changes In one aspect of a culture will 
have effects on other aspects; changes 
will ramify whether they are techno- 
logical, in social organization, In 
Ideology, or wliatever else Is a part of 
the cuTturai system, 

1) All the institutions in a society 
are related; because of this re* 
lationshipi a change In one initi- 
tutlon is likely to affect other 
i ns t i tut i ons * 

a) Changes in the family are re- 
flected In other institutions and 
changes In other Institutions are 
reflected in the family, 

2) Technological change may create 
serious problems in a society. 



Persistence of cultural traits may 
be the result of the lack of exposure 
to conditions which further change, 

d. The more a social change threatens or 
appears to threaten the traditional 
values of a society, the greater the 
resistance to that change, 

e. Some values are conducive to change; 
some make change difficult, 

1) Cultural change is more likely to 
occur in societies in which people 
believe that a high degree of 
mastery over nature and social 
conditions Is possible, 

f; Certain aspects of the social 

structure may inhibit marked social 
change and innovation, (Class 
structure may inhibft social change 
because upper class members will 
fear loss of rights and not accept 
Ideas of people of lower classes,) 

g. People usually do not discard a 
cultural trait completelyi they are 

' more likely to modify It to fit new 
situations, 

1) Even when a major reorganization 
of society takes place, not all 
culture is completely modified. 

h. To be successful, a person who tries 
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to introduce technological change into 
a country must analyze many factors 
before selecting techniques to be used. 
Securing participation by the people In 
all phases of the innovation process 
gives people a chance to develop a 
feeling of need for It and enables 
them to work out adjustments in their 
own way. 

Conflicts in which people feel that they 
are fighting for Ideals are likely to be 
fiercer than those which include only 
personal reasons. Religious conflict is 
likely to be fierce and to aim at the 
complete annihilation or conversion of 
the enemy. 

In political conflict there is a struggle 
over scarce values or goals,* each side 
tries to use the political system to 
attain its goals. 

Conflict serves to establish and main- 
tain the Identity and boundary 1 i nes of 
societies and groups, 

a. Conflict with another group leads to 

the mobilization of the energies of 
y group members and hence to increased 
cohesion of the group. 

Coalitions and temporary associations may 
result from conflict where primarily prag- 
matic Interests of the participants are 
Involved, Struggle may bring together 
otherwise unrelated persons and gToups. 
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17, Compromise is easier where there is not 
an Ideological perception of the issues, 
that is J where the Issues are not moral- 
ised and not seen as related to other 
issues. 

18, Compromise is more easily achieved In 
those political systems in which there 
is agreement on questions touching the 
fundamental social, economic, and po- 

1 1 1 ica 1 i ns t i tut ions , 

19, The world is a community of interdepend- b. 
ent countries, (Important happenings 

in one part of the world affect other 
parts . ) 

a. War seems' to be the resu'iL of mul- 
tiple^ Interrelated causes, 

b. Imperialism, and particularly attN 
tudes of superiority by members of 
the imperialist countryi give rise 
to feelings of frustration; when 
combined with the diffysion of 
nationalistic Ideas from other 
countries, it helps give rise to 
feelSngs of nationalism, 

20, The international system may be looked 
at as a series of power relationships, 

a. There are many sources or bases of 
national power in dealing with 
other nat ions , 
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1) Military capacity is an important 
factor In the development of 
national power in dealing with ot 
nations. 

2) Differences in populat ion , resourC' 
and industrial capacity are re- 
flected in differences in natlona 
power; that is to say, they are 
important bases or components of 
nat iona! power. 

Nations may pool their power behind 
common goals in varying systems of 
alliances and combinations. 

c. Nationalism leads to a high degree o 
intense support within a country for 
certain goals and means of achieving 
goals. 

1) Nationalism leads to a high degre' 
of intense support within the 
country for the goals and instru- 
ments a nation chooses to use in 
inter nat lonal affa 1 rs . 

Foreign pol icv rons iderat ions are affsc 
by ideology, considerations of national 
self-interest, perceptions of power re- 
let ionsh i ps arriong count r ies i expectat io 
about how other nations will act, and 
domestic problems at home* 



Ideologies are Important for the 
structure they give to a social 
systems the answers they give to 
ambiguous situationsi and the cues 
for responses they suggest. 

a. Ideologies affect people's per- 
ceptions of the facts, hS' ' 

The individual citizen approaches the 
political process with a complex of 
polltiGal attitudes, outlooks, values^ 
and goals, (He may know nothing of the 
pqlitical system and so may be forced 
to take all of his political cues from 
a political leader or organization; or 
he may be knowledgable about the po- 
1 i tical system)* 

Political activity* by which the in- 
dividual seeks his goals and interests 
through the political system, takes any 
number of forms 3 depending on the nature 
of the system, and varies greatly in 
incidence. / 

Decision-making is affected by a number 
of factors* 

a. Any decision is In part a product of 
the internalized values, the per- 
ceptions, and the experiences of the 
persons making the decision. 

b. Decision-makers react to public 
opinion, but in differing degrees, 
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depending upon the political institutio 

c. The decis Jon-maker reacts to pressures 
from other decision-makers as well as 
from the outs ide, 

d. The institutions of government, in- 
formal or formal , constitute the 
arenas or the structure within which 
the authoritative decisions of the 
political process are made. They 
thus influence those decisions, (In- 
formal institutions include traditional 
norms , ) 

1) They limit access to decision- 
makers, 

2) They set the procedures of decis ion- 
making, 

3) They set the powers of tihe decision- 
makers i 

k) They set the boundaries and dimen- 
sions of the political playing field 
and fix the rules of the game played 
i n i t , 

Executive decisions are limited by 
many factorsi . permlss lb 1 1 1 ty , avail- 
able resources, available time, avail- 
able Information, and previous conmit* 
ments. 

A law or policy must be effectuated and 
appjied; in that process the whole 



dec is ion«maklng and influence process 
goes on again, 

27, Every legislature is directly a product 
of the electoral and constituency system 
which produces jt; the composition and 
loyalties of the members affect access 
of different groups In society to the 
legislative body. 

28, Political puwer Is distributed unevenly 
through a population, 

a. Every decis lon-maker is dependent 
on advice, knowledge, information^ 
poll t leal Intel 1 igencei and as a 
result, those advisors who can pro- 
vide them have an important base for 
exerting power and influence on the 
of f Iclal , 

29, It is unl ikely that one could find 
many genuine autocracies (rule by one) 
In complex modern governments j they 
are very likely really oligarchies. 
The scope of government and the variety 
of cl ienteles demands a variety of 
skills that one man does not possess. 



a. In contemporary oUgarchles the po« 
litfcal party becomes the Instru- 
ment by which the few govern In the 
name of the many, 

bi Recent oligarchies have often been 
symbolized by the political leader. 
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instead of demanding the full and 
total loyalty to the abstraction of 
the state, the regime personalises tha 
loyalty In the leader, 

c. Since democracy is the chief political 
expectation of the times, oligarchies 
have to accept the symbols and forms 
of democracy. If not i ts subs tance, 

1) Oligarchies maintain themselves 
within the forms of democracy by 
control of resourceSi Information, 
attent ion r^nd expertise. 

' a) Control of pol i t ical commun Icat i 
is effective control of polltica 
behavior, 

30, The contrast between democratic and non- 
democratic political systems may be 
looked at as a conflict In basic under- 
lying values, (Thje re Is a difference In 
value assumption about the individual ^ 
his worth and competence.) 

a. The democratic system includes the 

fol lowing valuesi respect for the in- . 
dividual and for Individual freedom, 
belief In rationality, equality, 
Justicei rule by law, and constitu- 
tional Ism, 

b, Freedom-s relationship to democracy is 
a close ahd obvious onei the organi'' 
zatlon of majorities, the competition 
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in goals, and the ability to oppose 
wlilch democracy presupposes all depend 
on a high degree of personal freedom. 

c. Poritlcai scientists have long assumed 
that there are social conditions which 
a society must meet before It can 
"make a go" of democracy; they hardly 
agree on what they are but most suggest 
common values, a commynlcat ion system, 
a stable society, and a minimum econ- 
omic wel 1-betng. 

1) Democracy does not bear up well In 
societies In which bas ic dissatis- 
factions with the social Institu- 
tions prevail and become the focus 
of political competition. . 

31. The number of political parties In the 
system wl 1 1 depend on the baslcnature 
of the cohesions and conflicts in the 
society I on the government structure, and 
on the electoral system. 

32. One party systems tend to develop a com- 
petitiveness within the dominant party, 
but this factional competitiveness lacks 
the stability and predictabl 1 tty of inter- 
party competition, 

33. Temperature is iffected by such factors 
as d.istance from the equator, elevation, 
distance from warm water bodies, wind 
direction, temperature, ocean currents, 
and physical features which force winds 
to rise, 
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35. Vegetation is affected by temperature, 
precipitation, and soli, 

a, Differing crops need differing amounts 
of rainfall and differing temperatures, 

1 ) The amount of moisture needed for 
vegetation and crops is affected 
by the time of year when the area 
receives most of its moisture and 
by the temperature of an area. 

a) The tlsne of year when an area 
receives Its precipitation Is 
important to agriculture. If it 
comes during the growing season, 
it makes it easier to grow crops. 

b) The land in hot regions dries • 
fast as the warm air picks up 
moisture^ therefore^ more rain 
IS needed to grow crops in these 
regions than In regions which 
are not so hot. 

36. Soil in a particular place is affected by 
the type of basic rock in the region; the 
climate; vegetationi eroslonj wind and 
rivers which move soil, and by how man 
treats the soi 1 , 

37. Nature changes the face of the earth 
through biotlc and physical processes. 

38. Man uses his physical environment in terms 
of his culturaT values , percept ions , and 
level of technology. 
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a* Population distrfbution reflects 
man-s values , perceptions j and 
technology as well as physical 
features of an area, 

The s i gn i f icance of location de^ ■ 
pends upon cultural developments 
both within and outside of a 
country. 

Types of egriculture In a region 
depend upon man 's cultural valuesi 
perceptions, and technology as well 40* 
as upon cllmatei soils, and top* 
□graphy, 

d, Man changes the character of the 
etrthi I rr I gat ion makes It possible ^ 
to grow crops on land which other- 
wise would be too dry. 



Political boundaries are man'-made 
and frequently do not follow any 
natural physical boundaries* 



f. Societies Inhabiting similar areas 
tend to have similar environmental 
problenis^ However, the solution to 
those problems wi 1 1 depend upon the 
cultural perceptions of the various 42 
peoples J as well as upon the environ- 
mental s ituat ion* 

Phenontena are distributed unevenly over 
the earth's surface, resulting in great 
diversity or variability from one place 
to anotther. 
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..Population distribution reflects 
man's values, perceptions, and 
technology as well as physical 
features of an area. 

. The significance of location de- 
pends upon cultural developments 
both within and outside of a 
country. 

. Types of agriculture In a region 
depend upon man's cultural values, 
perceptions, and technology as well 
as upon climate j soils, and top- 
ography. 

, Man changes the character of the 
earthj Irrigation makes it possible 
to grow crops on land which other- 
wise would be too dry. 

Political boundaries are man-made 
and frequently do not follow any 
natural physical boundaries. 

Societies Inhabiting similar areas 
tend to have s Iml lar env I ronmental 
problems. However, the solution to 
those problems will depend upon the 
cu 1 1 u ra 1 pe rcept I ons of the ya r i ous 
peoples, as well as upon the environ- 
mental situation. 
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1 earth's surface, resulting In great 
/ersity or variability from one place 
anotther. 
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a. Unevenly distributed phenomena from dis- 
tinctive patterns on the map. 

b. Population is distributed unevenly over the 
earth's surface; many of the land areas 
are thinly populated. 

1) A country with a large population and a 
limited amount of fertile land will 
have extremely high population densities 
on fertile land. 

Overpopulation represents a lack of balance 
between available income and population. The 
concept Is relative and Is defined by the 
value patterns and expectations of a parttcular 
culture. The starvation of a large proportion 
of the society amounts to absolute over- 
population. 

Living levels do not rise unless output of 
production grows at a faster rate than 
population, 

a. In an agricultural economy the rate of 
food production must Increase as rapidly 
as the population If a given level of 
living is to be maintained. 

Changes in birth and death rates may have 
Important effects on a societly. 

A region Is an area of one or more homo- 
geneous features. The core area Is highly 
homogeneous, but there are trans 1 1 lonal 
zones where boundaries are drawn between 
dlfferint regions. 



a. Regions are del imi ted on many dif- ' 
ferent basesj depending upon the 
purpose of tKe study, Some are de- 
limited on the basis of a single 
phenomenon, some on the basis of 
multiple phenomena^ and some on the 
basis of funcfmnal relationships. 

Every economic system faces scarcity 
or a lack of enough productive re- 
sources to satisfy all human wants. 

Certain basic economic questions re- 
lated to allocation' are resolved in 
some fashion by every society, although 
perhaps in no other way than by tra- 
dition. These questions arei (1) 
What and how much of each good and 
service shall be produced? (2) How 
much shall be produGed In total? 
(3) How shall these goods and services 
be produced?' (4) How shall these goods 
and services be distributed among the . 
people? 

In all societies people have certain 
economic goals. Although some econ-^ 
omic goals are much alike ^ different 
socjeties place differing emphasis 
upon them and even have quite dif- 
ferent goals, 

a. People tend to work hardest at 
those jobs for which they receive 
the greatest Incentive (monetary 
and non-monetary). 
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47. Living levels in the U,S. are high 
compared to those in most countritf.s. 

a, Oifferences In productivity and in 
levels of living may result from 
differences in the stage of develop- 
ment. 

b. Poor living conditionSs long hours of 
hard work, poor diet and poor health 
affect a person^ ambition and his 

ab I I i ty to work, 

48. At any specific tlmei the total economic 
output Is affected by the quantity and 
quality of productive resources (natural 
resources, labor, and capital goodsji 

by the levels of technology, and by the 
efficiency of the organiEat ional 
structure, 

a. Economic output is affected by the 
quality of labor as well as the 
quantity of labor, The quality of 
labor is affected by health conditions. 

1) The quality of labor is usually in- 
creased by education and training, 

b. Output can be increased by technologice 
progress in the development of tools 
and machinei and power to replace man- 
power, 

c. Capital formation through saving is a 
major means of increasing an economy *s 
total output over time because it In- 
creases productive capacity* 
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1 ) The larger the productive capac- 
ity in relationship to the pop- 
ulation, the less the hardship 
involved to consumers in making 
the savings (and investments) 
needed to achieve a given growth 
rate. 

Economic systems differ as to how 
questiohs are resolved about what and 
how much to produce, how It shall be 
produced, and who shall get what goods 
and services, 

a. The fundamental di fference between 
economic systems Is in how and by 
whom the basic economic dec is ions 
over allocation of resources are 
made, rather than In who owns the 
resour'ces, 

b* Many economic systems are affected 
heavily by tradition and rociprocal 
relat iohsnips which have grown up 
in the past. In all systems, re- 
ciprocal relationships are com- 
bined with a market system or a 
command system or both* 

c. Economic systems are usually mixed. 

Government spending affects the dis- 
tribution of goods and services, 

©, By its taxation policies, govern* 
ments influence who shall get what 
proportion of certain kinds of out- 
put of the economic system. 



]) The larper the productive capac- 
ity in relationship to the pop- 
ulation, the less the hardship 
involved to consumers in making 
the savings (and investments) 
needed to achieve a given growth 
rate, 

Ectonomic systems differ as to how 
questions are resolved about what and 
how much to produce, how it shall be 
produced, and who shall get what goods 
and services. 

a. The fundamental difference between 
economic systems is in how and by 
whom the bas ic economic decisions 
□vef allocation of resources are 
made, rather than in who owns the 
resour'ces, 

b. Many economic systems are affected 
heavily by tradition and reciprocal 
relat lonsnlps which have grown up 
in the past. In all systems, re- 
ciprocal relationships are com= 
bined with a market system or a 
command system or both, 

c. Economic systems are usually mixed, 

Sovernment spending affects the dis= 
tribution of goods and services. 

9. By its taxation policies, govern- 
ments influence who shal I get what 
proportion of certain kinds of out- 
put of the economic system. 



SKIILS 

1 . Attacks problems ma rational manner , 

a. Identifies value-conflicts, 

b. Defines ttirms. 

c. Sets up hypothsses, 

1) Refines hypotheses by defining 
terms, 

2) Figures out ways of testing hy- 
potheses, 

d. Considers alternative courses of 
action, 

2, Locat es informgtlQn efficiently / 

a. Locates Information by using the index 
in books* 

b. Uses Reader's Guide to locate infor- 
mation, 

c. Uses approprfate references to locate 
information* 

3i Gathers information effectively , 

a. Reads for main Ideas* 

b. Listens for main ideas. 
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c. Draws Inferences from charts. 

1) Draws inferencss from graphs. 

. Evaluates information and sources of 
informat lon ^ ~ " " 

a. Identifies basic assumptions, . 

1) Identifies and examines assump- 
tions to decide whether or not 
he can accept them, 

b. Identifies culti^ral assumptions* 

c. Checks on the completeness of data. 
Uses effective geographic skills , 

a. Draws inferences from maps, 

I) Draws inferences from a compari- 
son of different map patterns of 
the same area, 

b. Uses maps to depict information in 
order to Idintlfy patterns in data. 

Ci Uses mips to organize and illustrate 
data. 

Organizes and analyzes data and draws 
conc.lus ions , ^ — 



a. AppHes previously-learned concepts 
and generalizations to new data. 



-X i 

rences from charts, 
nferences from graphs, 
ation and sources of 

bas ic assumpt ions , 

les and examines assump- 
decide whether or not 
accept them. 

culturai assumptions, 

the completeness of data, 

eograph Ic ski ] Is , 

rences from maps, 

e rences from a comparl- 
ifferent map patterns of 
area, 

depict Information In 
entify patterns In data, 

organize and 1 1 lust rate 

analyzes data and drawg 

ious 1 learned concepts 
izat Ions to new data, 

o 
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b. Identifies differences In data. 

c. Categorizes data, 

d. Constructs charts and graphs to present 
data, 

1) Prepares graphs to clarify data. 

2) Develops charts to clarify Ideas. 

e. Draws Inferences from data, 

f. Tests, refines, and eliminates hy- 
potheses and works out new ones when 
necessary, 

g. Generalizes from data. 

I) Revises generalizations In the light 
of new data, 

h. Considers possible consequences of al- 
ternative courses of action. 



ATTITUDES 



1. Is curious about social data and human 
behavlopand wishes to read and study 
further In the social, sc iences . 

2, Is sceptical of the finality of knowl- 
edge,- cons Iders generalizations and 
theories as tentative, always subject 
to change In the light of new evidence. 



Respects evidence even when it con- 
tradicts prejudices and preconceptions 

Searches for evidence to di^pryve hy- 
potheses i not just to prove them. 

Is sceptical of s Ingle-fnctur theories 
of causat Ion, 

Is sceptical of panaceas. 

Feels a sense of responsibility for 
keeping informed about current 
prob 1 ems * 
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OBJOTIVIS ftUl 



IS mjRIOUS ABOUT SOCIMi DATA, 

Phinomsaa are dlstrllsuttd TOSvanly 
©vir ths eartt^i im'faQij Miultlng 
in great dlverelty or variability 
from one plaae to another* 



!■ The Mid^e East li an area ol 
¥hleh Is of grsat iB^ortanci. 
of the world. 

A, ^8 Midflle Bait hai varlei 
and varied ctdtiireii 



4 



% - 

6miNl OF COHOTT 



)CIM, DATA. I. The Miaaie last la an arta of great aiv'8-oity. It Is also an area 

y^leh Is of great ij^orbanee to the Unltoa Btatti aiid to the rest 
rlhuted unevenly of the world, 

irface, raiulting ^ ^ ^ ^ i a 

or yarlabillty A. The Miaaie Eait has va?flta physloal fiatures, varied land use, 

inothir* aad varied oulturei. 
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Initiatory Aetlvltlee 

1, Show the elass a aeries of photographs^ in thi fom of a aingle oonaept 
loop, if poseihle. These photographs should l,liustrate the variad 
laadfloape^ peoples I ewrAonlo foms^ and cultt:uceB of the Midfile laati 
The piaturas shciild also illustrate the eKtreme wealth and the extreme 
poTOrty of thi areat 

Afteri?araB^ aski Mh&t did titiese pictyrsg tore In comon? The claoB 
aiay generaiize that thay have only dlfferenoailn common or that thay 
are not alike* Some may suggest that they were taken In the smm part 
of the world. If so, aak* In what part of the wcrld do you think 
they were taken? Sam may suggest that the pictures show both a fljQsert- 
like tnvlromLent and non^-deeert areas and may suggast that thay were 
taken In the Middle last. If not^ tell them where they were token. 

Mow aski If these photographs were aH taken in the Middle Emt^ what 
ml^t you generalise ahout the areal The dlsouaslon nhould deTOlop 
the idea that there are a great many differenaes in the area. The 
discussion may ^so hrlng out the faet that the area my dlffor in 
some ways ftom pupils* preconoaptiong of it. 

2# If this unit is stuMed at the end of the el^th grade course on Our 
Political Syetemj teU the class that they are now going to s tudy this 
area which shows so many ''Variations . T^sj^ will look at some of the 
forel^ policy problems which our county faces in Its dealings with 
the area* Th&y will also eofflpare the political iystems fomd In tha 
area with the political system of the U. S. 

" If this unit is studied at the end of the ninth grade course on Our Ecod- 
ooic System and SQcio-Bconcnlc Pr^bleris^ tell the clasi that they are 
now going to study the area of the world shown in these plctareSi 
^ey wlli find that It has a number of serious economic prohlems which 
they should compare with those in this G0untiy» ^ey should also com- 
pare the eoonOTlG systems of the different countrlei with our own* 
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s of photographQ^ in the form of a a Ingle coricept 
ese photographs should iniustrzite the varlcid 
oriOmle forms ^ and eiilturai of the MlddlG Ec^^tm 
so Illustrate the extreme wealth and the 



did these piatures have in Qommon? The clasa 
%y have only differences In coinmon or that thay 

EUggaet that they were taken in the same part 
aL4ki In what part of the wcrld do you think 

may iuggest that the pletures show "both a e^sart- 
Dn^daiert areas and may suggest that^ they were 
st. If not^ tell thim vhere they were taken * 

tographs were all taken In the Middle East, what 
bout tl)e area? The discussion should develop 
^ a great many difference's In the area. The 
Lng out the faot that the area my differ in 
preconssptions of it. 



The -Uini^b^v can ^^^'^ro^m hla own 

TO^l^ty of picture Boureea, If it 
la not possible to a^^ke gnch a 
loop or slides, liee m opaque 
projft^tor to project pictwes from 
magazines and books. The singla 
eoMept loop li preferable | slaee 
photOH can be prtssented in rapid 
suQoeK^ion to ereate an Imprea* 
slon of eontrast. 



i at the end of the eighth grade cowse on Our 
the class that thoy are now going to study this 

varlationi , T^sy will look at ooma of the 
i which our ootmtiy faces In its dealings with 
,so Qompare Hie political syitema found in the 
= system of the U. 

L at the end of ";he ninth grade course on Our Icon ^ 
EcontMc Prwbleris^ tell thG clasi that they are 
area of the world shown In these pictures, 
has a nraber of serious economic problems which 
h ^r:n]f--^ this country • Hay should also com- 
m tltsly. different countries with our Qm$ 



Drawi inferenoas from maps ■ 1. Ho etaniard boundaiy de 

Eaatern region can 3 

G, Political boimdaries are man- 
made and frequently do not 
follow any natural pl^iical 
boundaries i 

G* Ragions are delimited on many 
different bases | depending upon 
the purpose of the study* Some 
are delimited on the haeii of 
a single phenomenon^ some on 
the ^asls of multiple phenomenal 
and some on the basis of func- 
tional rslatlonshipe . 



Regions are delimited on many 
different bases ^ depending upon' 
the purpose of the stu^. Soma 
are dellmltad on the basli of 
a single phenontnon^ aomi on 
the basis of multiple phenomena j 
ajid some on the basis of func- 
tional relationships* 



1. The name Middle East 
tleular region^ and 
something • These na 
ropean and later Ami 



St Applies prevlously^leamed con' 
eepts and generalizatloni # 



2. How the region is de 
SQolal scientist. 
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No stanaBrd bounaary delljiltatlon exiits by ^ich a Mlddla 
Eaitern region can be located precisely geographiCBlly, 



1. The name Middle lait ia^lles a relationship with a par** 
tlcriar region^ and the naoaa Near Bast Impllee ntarnesa to 
something* Thme names are part of the tradition of Bu« 
rppean and later Merlcan ethnocentriami 



£• How the region is defined depends upon the pui^osa of the 
ioclal scientist. 
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q Show the class a physical map of the Mldaie East. Ask pupils to 
- ' iSntlS S Lt Jal hounaaries of the araa and the nations which 
baloni% tha SidaiB East. Kopemiy, pupils will see that the 
!Sa has few natural bounaarles that ^ould Sirve to identify a 
area has lew nawuia^ - Aitfmr on which countries 

geographic area or region and that they dirier on wiij.^__ 

should he Included In the MidaiB East. 



k Ask- DO you thlnK that the people who live in this area (point m 
a ganeralway to the Middle East) caU the *er. 
"tS MSaie Lstr- If not, how do you think jot^ts -aael^ 

for after Bhowlng the students a world map, asks What ii this area 
^^t 5? What area ifl it In the middle of? What aria is it 

near to?') The students should see that the area is eaat of ^rope, 
orihe British Iflles, and perhaps ahout half W to India or China. 
They will hopefully hjTpothesiza that the area was named hy the 
Europeans and toericans . 

5. Show the elass the maps on piges 2 and k otm^ *?Lf'=ti°f 
Ask- Why do you think different people define th« Middle East so 
MfferSy mat Is a region? A^e those who ^f^^'^^ 
Middle Bait as other social sclentlets do just m 
questionfl should help pupils review ^hat they learned aTJout ragiODS 
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a physical map of the Miadle East. Ask pupils to 
tural boundaries of the area and the nations which 
iddle East. Hopefully, pupils vill see that the 
tural houndariee that wouia serve to laentify a 
, or region and that they differ on which countrieB 
idea In the Middle East. 



A physical wall map of the Mldflle 
last or a transparency of suoh a 
Mip and an overhead projector. 



link that t.H- people who live In this area (point in A wall map of the world. 

10 the Middle East) call the place where they live 
It'" If not, how do you think the area got its namel 
^Ing the students a world map, aski Wiat is this area 
What area Is it in the mldaia o« What area is it 

students should sea that the area is east of Europe, 

Isles, ana ptrhaps ahout half my to India or China, 
fully hypothesizie that the area was named by the 
Americans . 

the mss on pages 2 and 1* of ElvUa and S^yllowicz. Eivlli. and Ssyllowloz, T^eto; 

imat IB a region? Are those who fail to define xne . 

other social iclentiats do Just in error? (These ^. 
Ld help pxjpils ravlew what they learned ahout regions 
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A region Is an area of one ot more 
bomogeneoui features • The core area 
li highly homogeneous > but there 
are transitional ^ones ¥hira bo^d- 
aries are toami hetween different 
regions « 

Political boundaries are nan- 
made and frecpentJ^ do not 
follow my natural physiGal 
boundaries. 



Bom scholari define the Mid^e last as a culiire area 
because It aontalni a pattern of life Is distlQct 

from tiie mys of life In other soclaties* (i.e. There 
are c^mon TOys of thinking j feeling ^ and behaving 
that stem trom a aOEomon traditlQn and heritage . ) ' 

l) Therfe Is considsrable variation in the name given 
to the area. Such nmea ai ''the Arab World," the 
"lalainlc Worldi" and the "Muslim World/' are used 
in reference to the Middle East or portions of it. 

a) There are some difflciLLtles in defining the area as 
a Q\d,ture areat 

a) Wlille the majority of the o\^tural stock of the 
area is Arab| there are many mlnorltiee such as 
the Kurto and Berbire, and there are non-Arab 
countries such as Israel, Turkeyi and Iran. 

b) While the religion of the area is predominantly 
Islam, there are many non-lslmlo peoples within 
the area, such as Christians and Jews. 

3) Those who define the area as a oulture area are 
likely to Include moat of North Africa and may 
Include an area which extends eastward into Pakistan. 

Some social seleatists see the Mid^e last as a phyilQal 
region with a distinctive altoate which affects types 
ot agrlciU,ture and ways of life* 

For the purposea of this unit, the Jttd^i East coiaia be 
tofined as ttte area Involved in th« Arab-Israeli 
conflict. 
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and reRlonalizatlon in the fifth graae courie.) Hopefully, pupils 
Iffine a region as a man-maae abstraction that can be defined 
In any w that is most uBeful. Some will say that a region must 
iaveiome factors in eoamon to "be called a region or area. Others 
^rsK that there can he only one "true" my of defining a region. 
S^e tSs alsauislon to clariftr the meaning of region and regional- 

f If necessary, use some of the Kinds of activltiei suggeeted 
ifihe^lnlt o/Sf §^vil Of the United States in grafl^ five to hiO^ 
puplla unafirstana thi conoept of region,) 

Dlaeues the different criteria for flfifinlns the region of |h« Mime 
East in the two maps vhloh the elass has jUBt seen. Vlhat difficultlaB 
SKt arSe f^om Jfimng the area In terms' of a culture -^S^ J^^ 
nofe^lain all of the dlffioulties, but ask questions assigned to 
help pupils understand that there is not a homogeneous culture m 
Israel and In We Arab statei. Suggest that they looK for other 
evidence to support or contradict^ the idea of a culture region in this 
area as they sludy the unit.) Point out that the class does not yet 
have enough flata to decide Aether or not the criteria used in the 
other map makes iense. They shouia try to come to some conclusions 
about this system of regionaliiation aftar stuaylng ttie unit. 

Suggest to the clftis that they might dafine the Middla last as that 
area involved In the Arab-Israel oonfllct. 



A, If J CURIOUD ABOUT SOCIAL DATA MD 
Wm\ RF3LAV10R AND WISH13S TO READ 
km DIUDY OTTIIMI IN TRE SOCIAL 
3GIMCIK3. 

A. FIOEin A fJMOE OF RESPONSIBILm FOR 

mmmci mmmm about cufiHiaw 

raODLEMD, 

0* The world le a eomunlty of 

intordcpondcnt cguntrloB , ( Im- 
portarit happeningB in one part 
of the world affect othor purtn*) 



G» V/ar BQQum to be tho reoult of multlpl 
iatorrclatcd caUBes* 

tm Nfitlunallom loada to a high dugroe 
of intanso Bupport within the countiy 
for the goals and instruments u 
rmtign chuoGoo to use In Inter- 
national affalro* 

* Conflicts in which people foal that 
they are fighting for Ideals arc 
likely to be fiercer than thoue which 
incluclQ only pcroonal reasons * Re- 
liglouo conflict la likely tu be 
flerco and to aim at the complcto an- 
nihilation or convGrGion of the onomy. 



The Middle East has long been a center of tension and confliet 
which has broken into two wars slnQG World War II, Since thfa 
Arabs and lerael hayc reaelved rQllitary supplies and have 
friends amone countries on different sides of the east-west 
cold war conflict^ military conflict in the Middle East betweei 
the Arabs and larael poBea a threat to world peace* 



Conflicts between nations tend to have many and complex causes. 
It is difficult to identic any one eauial factor as primaiy. 



Have each pupil make up a list Of TOrds that he asioelateB TdLth the 
Mldflle Bastt Or during elass ilsciissloa ask the pupils to identlity 
¥orc^ that they assoelats ¥l"to the Jttddla East, These words should 
he listsd on the chalkboard* Mong^ with stereotyped words euch as 
Arabs^ cameli^ and ^rrKQidaj It le likely that many pupils will 
mention the word G0nfllct# Ask the class why so many of them assOGiat 
eonflict with the Middle test* Some wlU imdo'jbtedly mention the A^ab 
leraell War* Tell the class that this unit will focus to some extent 
upon this conflict and the possibility of a reneTOl of the eonfliat* 
Pupils shQ-iid consider what they think the U* S* stand eho\d.d be on 
the eonfliet and should tiy to an^yze the factorB which will affect 
our foreiga policy decision •^nn^ing in this area* 

If this unit is being studied at the end of the ninth grade Qoursei 
point out that we cannot really come to any reasoned decisions about 
our own policies toward the Arab -Israeli conflict in the area until we 
know more about the soclo-sconomiQ problems of the area* Therefore j 
the unit win include considerable emphasis upon these problems* 

Have each pupil read a case stud^ on the Arab -Israeli War of 1967 ♦ 
They should attempt to answer the guestions contained in the case 
study. 
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up a list of words that he assoelates with the 
.ng clasi dlacuaiion aik the pupils to Identify 
ilate with the Mld£ae East. These words should 
ihoard. Along with steraotyptl words luah as 
^amldfi f it is likely that many pupils win 
fllcti Ask the class why so many of them aesociate 
L^e ^st* Some will Undoghteaiy mention the Arah^ 
le class that this unit will focus to somi extent 
id the poBslhillty of a reneml of the conflict, 
ir what they think the U# S. stand should he on 
id try to analyze the factors which will affect 
iclsioni-maklng In this areat 

; studied at the end of the ninth grade coiirse, 
mot really come to any reaioned deGislons rtout 
ird the Arab -Israeli conflict in the airtja until we 
loclo-aconomlc prohlems of the area* Therefore i 
I considerable emphaiis upon these prohlemB* 



a case study on the Arab«Israeli War of I967, 
*0 answer the questions contained in the case 



Case Study \ 

War of 1967* 



The Arab^Israeli 
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IB GGIOTICAL OP SINOLE^FACTOR 

Tirronii^i of c/ujoation. 

Wo.r [jauinii i;n bo the roeuXt of 
multlploj inhurrelQtod causes, 

A purmn^B rrama of rofareiice 
uffucto hlo peraaptiono and 
inlai'pre tatlone * 

The ulKnificancQ of location 
dopQiulo upQ^i cultural develop* 
monts both vrithlii and outiide 
gf a cuuntry. 



U oes Haader'o Quidc^ to loegto 
ini\)rinatlon» 



War nucmfj ,to bti tlio rcflult of 
multlpJ.u, intorrolated cauocoi 



I 



IF SINGLE-FACTOR 1. Some of the ohort-range gauial factori related to the ; 

IJDATION, Arab'-lsraeli War of iy6Y ware; ' 

If: the result of a. The Egyptian blockade of the Gulf of Aquaba and the 

irrelatGcl cauooei port of Ellati 

Linu of ruforence b* larasll^e trade patterns. (Israel tends to trade with 

'rcoptiono and the West rather than the East* Her significant trade 

IS. . would not be cut off by an E^ptlan blockade of the 

Gulf of Aquaba and the port of Bllat. ) 

icc of location i 

:ultural develop- I 
.hlit and outside 



Quidti to locate , ■ c* Raidi by both sidis into each other's territory. 



(whilG raids by the Arabs and the IsraelJfl on each 
0 \ho rcfluit of other's territory seem to have Inereased in the period 

rrGlated cauoco. Just before the war^ theae raids had been CQiMOn for 

a long period of timei) 



er|c 
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8. Now hold a clais diseusiioa in whleh you aik p^jplle to tiy to ideiitl^ L 
thi eauBSB of thi conflict. Have the Qlasi ixmlna a large snale map 
of Israel J sho^dng the G\d-f of Acpaba and tht port of Etlati Aikl 
Wot^d this port of lllat Beem to be a major port or the mjor port of 
lirasl ? No¥ ihov tiie alasi statlBtloB of l^orta and e^^orti moving 
through Israili porfcs in 1966 and early 196T« Aski Do thisi statlitlcs 
saem to lUOTOrt your idsas about the u^ortanGe of the port of Elijyt? 
How important Is It m compared to the ports on the Medlterranaan Sea? 
Why do you thiiA ttat thii Is so? li the relative importance of 
Israel *s ports the result of pl^sical features of harhora? of accesB 
to natural riSQuraeet of ew^tural factors (iuch as cultural ties with 
. certain eomtrles and tradi relations with them)? 



9, Have pupils read newipaper or magasine accounts of Arih raids on Israeli U 
tirrltory during late I966 and early 1967, Perhapa It would be poiiible 
to locate Israili protests made to the Arab nations or to ths United 
HatlTOi concerning theiS raids s Aik r Were these raids euffioient prov- 
ocation for mtl low aid thi liraelis retaliate short of war? Hava 
pupils check th© magazlnei and niwspapers of the period to find out if 
these raids occured prior to 1966-1967f Ooncludi %hm dlicusiion by 
asking pupils if they think that the E^tlan blockadi of the Gulf of 
^ Aquaba and the ral^ were the only Qomm of the Arabilsraill War of 
1967, Hopefully^ pupils will suggest that there mm othM^ more important 
and long-rangi causti of the war. If notj use questions about the UiS. 
Civil War and -ae American Revolution (which pupils wULl have studied in an 
iarlier cowse) to bring out the dlffirence betwein long-range causal 
factors and short-rangs or precipitating factors and the effeots of 
piopli^s cultural blasas upon their pirceptlon of causes* 



llaausslon in which you ask ptipllB to . try to ifljinti^ Large«scals map of lirael or 

conflict* Have the Glass examine a large scala map Mlddlt last* 

J the Guif of Aquaba and the port of Eilat, Aiki 
F Sllat seem to be a major port or the major port of 
tT iJii class statlstici of Imports and ss^orts moving 
^rti la 1966 and iarly 1967* Ask* Do this© statlstlCi 
5W ideas about the ijosportance of the port of Eilat? 
Lt as compared to the porti on the Medlterransan Sea7 
that this is sO? Is ths ralatlvi . importanci of 
18 reiUlt of phyilcal featm*as of harbors? of aQaeis 
3es? of etitural factors (such as cnltural ties ¥ith 
and trade relaptions with them)? 



lewipaper or magazine aceoimts of Arab raids on liraeli Use Riader's Quldi to Periodical 

Late 1966 and early 196?^ Perhaps it would ba possible Lltiraturi to locati art- 

protests made to the Arab nationi or to thi United Iclis availabli in school 

i theie raida* Aik; Wsre theie raidi sufflciant prov* library. 

How did thi Israelis retallatt short of war? Have 

lagazinas and newapapars of the period to find out if 

id prior to 1966-1967* ConGlude the discussion by 

jhey think that tha Igyptlan blockade of the Gulf of 

.da were the only causes of the Arib^Israeli War of 

pupils will suggiit that there were other ^ mort taportant 

Lies of th© war* If npt^ use questions about the U.S. 

Ameriean RiYQlutlon (which pupils wUl hav© studltd in an 

I bring out the difference be tween long-range causal 

■range or priclpltatlng factors and the effects of 

biases upon their perception of causes • 
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Si Seti up ^^thaseg , 2. UBing ont of iDany pi 

cauBal factors rela' 

A* SBMrnS SDR E^MCE TO geographic^ economli 

DISPRO^ HXfOTHESES^ NOT political* Studint- 

TOST TO 7mm ms* as the follortai: - 

by otherii) 

a« Tbfin Is a ahorti 
natural re iO\:^ce: 
liratliscms inti 
of thiii lanflfi ai 

b. The Arabi and thi 
These beliefs am 
BO diffirent and 
betwean people hi 

Th% traditions ai 
of the Arabs and 
imjpoiilble for at 
thimj and conflic 

d. The basic attltuc 
aQonoMc instltul 

^ different that ec 

eiLLtures eima Inl 

a. Both the Arab nat 
and iill to the i 
brou^t thm intc 



f i Political via^ol 
Eait«Ws§t pQwar a 
Arab states and I 

\ 



- 01 " 

[8- 2. Using one of possibls QOMaptual aodelSj long**range 

cauial faQtors ralated to thii mv my bi Qlasslfled as 
)1KCE TO ' geographic^ eeonomiai religious ^ hiitorlcali natm'alj and 

IWp NOT polltlGal. Students might Qreate vorking hypothtaea such 

il* • as the follo\rtng: (^tse i^^lanatlons have teen offered 

by othirs » ) 



a« Ihere is a ihorbage of usable agrloultural land and 
natural rsgo^^afs in the JttddUe Easti Thm Arabs and 
Israelis came into confliQt ovir the ownerihlp and uae 
of thisi Imda and riiouretsi 



bi Thi toabs md tht Jsws have 4Lffirint rillgloua belief g, 
Thiis billefi and thi asioaiatad valui itruoturei are 
so different and oppoied to eaah othsr that QonfUet 
betwian people homng them vas Inivl table* 

The tradLtions and hirltage (blstorloal baekgroimd) 
of the Arabs and Jews mm so different that It ms 
impoisible for any understanfllng to take place betwen 
thsm> and conflict was ina^tabli, 

da Th^ baiic attltudis and valuea^ soolal^ politlcali and 
iGonoMc inititutlons of tht two c\d.turii wtrt so 
diffirent that Qonfliet was intvitabli when the two 
cultures Qme Irito contact • 

e« Both the Arab nations and Israel produce similar goods 
and sell to the sane, rarket. Iconomie necessity 
brought them into conflict • 

f i Political vii^ointS; partiaularly Involvement in the 
East-Wiet powar strugglii madi conflict betwiin the 
Arab states and Israel InevlWle, 
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10. Ask: What do you think may have been iome of the long range cauBes 
of the 1967 war? (Stimulate pupils to toav upon what they know or 
think they know ahout the Middle East to est hypothesei ahout these 
eauses. Thsy may he ahle to "build working hj^othtses eomewhat on 
the order of thgei iuggeeted in the outline of eontent. If not^ do 
not lead thm at this pointy but go on to activity #11. If pupils 
to diVilQp a good list of hypotheses^ omit aotlvlty #11 since It 
wQi^d present evldenoe about hypothssii before puplli have had a 
chanoe to e™iore the hypothfies Uilng maps and other sources of 
infoiTOatlon.} 

TtU the clasi that they ihould wrlti the list of hypothesei in 
their notebooks and should try to check them as they study the 
imlt* Review with the class the scientific attitude when 
checking hypothiiei-^of looking for evidence to disprove^ not just 
to prove hypothesei , 



S* Usei Reader Quiae to locate 
infoimatlori i 

S. laentlfles basic asaumptigns * 

S, Sati up hypothegeB. 
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G, The TOrld Is a oommunlty of 
Interdipanasnt aountries. 
' portant happenings In one part 
of the world affiet other 
parts • ) 

S* A pplies prevlQUSly^liarnid 
eoneepts and gener^l^atlorii 
to new tota . 

G, The atclsiDn-makir reacti to 
prsBsurei from people outside 
of govarnmint* 

0, Any deoliion Is In. part the 
product of the Internalized 
valuiai the percaptloni^ and the 
escperlencii of the perion making 
the decisions* 

G. Ebcecutlve declslQiis are limited ' 
by many f actors ? pemlssihilltyj 
avallahle reeourcesj avallahle time^ 
ivailihle infomatlon, and preyioui 
o^mltmenti , 



Bi U. S, pollalei toward the Ar 
by many factors. 

Ifc Tjie Amirican public is dl 
Arab«Iiraall eonfliot| bij 
opinion in' support of Jsr 

2. Afflirlaan aconomlc interee 
relatloni and In terms of 
Arab ooimtrlis. 

3. Our allies in Western Eur 
iupplles of Arab-eontroll 

k* ft rail his been on the si 
Cold War struggle* 



'^i Quids to looate 
u 

"baslo asimptiong * 
3otheees , 



La a Gomoiunlty of U. S, policlSB toward the ^rab-Iiraeli .conflict are Qomplloated 

lent cQuntrlSB, (im- ^ W wa^y fietora. 

Dpenings in one part 

Ld affect other li* The American puhlle is divided In Its attltudei tovard the 

Arab-Iiraell eonfllot^ hut there is co..3ldtrable public 
opinion in iupport of Jsrael i 

^ vlouely"'lsarnad _ ' ^ ^ 

id gener^iaations 2» Marlaan economic intereeti are InvolYid in terms of traaa 

-_ - ^ — . relatloni and in tema of toerican oil Interests In the 

Arab CQ^tJplSi. 

m«fflaker reaets to 

from peopli outside 3* Oi^ aUiea In Weitsrn Europi are highly dependent upon 

^j^^^ . supplies of Arab -controlled ollt 

m Is in. part the riirael has been on the side of the U, St in the eait-veat 

the internalized Cold War struggls. 
I pircaptloni^ and the 
I of the parson making 
me. 



ieeisions are limited 
^tors i peimliiibllityj 
regourciSi avallibls tdJiSj 
Lnfomatlonj and pravloui 
u 

ERLC 



^ 1^ - 



11, If you find that it Is ntctisary for your itutoti to do ftirbhir - Use Reader 

regeareh before ^pothesl^lng about the long-range Gausis of the Litei 

war I have them read a nuiiber of analyses of the situation witten Use news n 

by newsmen and nsws analyitSt ThiB might be done as a oommttee Ttaf j 

activity or by Indlviaual students^ dapindlng upon the availability Lgok j 

of materials in the ichool library^ As mny different sources as loea] 

possibli ihoiad be coaiulted In ordtr to obtain many dif f srent points papei 

of view. Pupils ihould try to identify the stated or unstated aisimp- artic 
tiong expressed In the artlclii about thi long-ra^e eauses of the war. 
They sho^d report on them to thi class and lisi thim In devsloplng a 
qImbb Hit of hypothesei to be tested during the rest of the unltt 



12. Ask each mMbsr of the class to Imagini that he is a member of the (Have some 

Senate Bbriigtt Polley Comlttei from a ipeeifie itate. It is his from 

responilblllty to help formulate Amerlaan polley toTOrd the Middle Jewia 

last* Ask I V^t political consldirationa ml^t you havi to keep in theli 



mind as you f emulate this pgllGy? WMt iconomlc QonsldsimtlQns would 
be relevant to the dsalsion? To what exttat would It be nsetseaiiy to 
Gonaidar Uie position of AmerlcM allies other than Mldflli Eastern 
nations? Each student should writi a brief statement of what he would 
considtr the best policy for the U. S. to have foUoirid during the 
*Iiraell«Arab crisis of I9S7. 

Now havt itudents aisrae tiiat they art the President of toe United 
Siatest Thiy ihould wrlti a polley statement for hlffi| after tiiey . 
have consltorid "ttt factors lAich would affect his policy. They should 
wrlti a britf eosm^nt ea^laining my dif f erance between the two policy 
statimtntii 
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it Is naeeisaiy for your studenti to do further 
^^thiilzlng about the long*range c^ausei ot the 
ad a nuniber of analyses of the slti^tlon written 
¥S analysts i ^li ml^t be dona as a OOTnittee - 
Mvidual studenti/ (topendlng upon the iTOllahlllty 
he school llhraryt Ai aiany dlffirint iourcea as 
t eonsulted in ordir to obtain many different points 
shoiild try to Identify the stated or unstated aisia^- 
n the articles about tht long-range causes of th© mt* 
% on them to the class and use them in deyelopiag a 
otheiis to be tisted during the rest of the unit* 



Use Reader Qulfle to Pgrlodical 
Lltsrat^e to locate artlclei 

Use news magazlnts such as Life , 
TtoS j U.S, NevS j Newsweek , 
took , stQ. Also consult 
loQal library files of news- 
papers for edltoriali md 
artlclee n 



f the class to inaglna that he is a member of the 
Licy Committie from a spicific state. It is his 
help fomulati Amarlcan policy toward the W-d^e 
political conildirations might you have to kitp in 
Lati this pQllcy? What ebonomic conildeimtloni would 
I daciflion? To what ejctent would it be nscissary to 
bion of \Amariean allies other thm Middle lastirn 
ident Bho\)l& write a briif statenwnt of what he would 
policy for the U, S. to havi followed during the 
LB of 1967. 



(Eaye some be from New York, iome 
fraai a state with a small 
Jewish population, soma froa 
their oto steti,) 



assume that they art the Prisldint of toe United 
lid TCite a policy statifflent for hiaj after tiiey 
m factori which woidd affect his policy. They should 
lent explaining any diffirence between the two policy 
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0# Forilpi pelley eonslflarations ari 
tf fectid by idtoloQfi conilderatloni 
of nitional lilf Intirtst; perQeptlons 
of powtr rtlatloQihlps among countrliii 
expiCtatlOQi abwt bow other natloni 
will aet I and dDmiitlQ problems at 
home* 



S* Ilgures out waya of tegtlog 



A* SIAROTS TOR EVIDEifCE TO DISPROVE 
HlPOTimSEa, HOT JUOT TO PEOVE 
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Have the cltii. analyis tha poiition papers diveloped in activity #12. 
They shQiid loQata at leait three alteroative positloriil to iupport 
Israel^ to support the Arabs ^ or to rtmln neutral. (Perhaps have 
a Gomlttae read pupili ' papers to identic different poBltlons # 
Ditto these for elass lUicuislon*) Have the elais txy to decide whleh 
position the U. S# should have takeQ| given all of the polltleali 
eeonomlC| and foralgn policy coniideratlons, Thli disauiilon ihould 
help pupili understand that there is no "correct" position that would 
satisfy all of the aoailderatlons eoncemid* Do not attempt to reach 
closure on these pQsitionB. RathLT/ attempt tu fostGr fro© class diicuiilon 
bas^d oa the positions taken by the differecit class raemberi* As thu 
diseusslQn develops^ ask pupils to clarify their jusitlons; Qiv^ 
evidence for their joints of vlew^ exMliiG their pcaitiuns lu turns uf 
lDnG*ra:i:je coiiie^eaceB^ etc, Thti puri^Lse of this actiulty is tc hulp 
;^>ULlla rralize that they do not^ as yet; havy sirfficient evidencs to 
make rational policy deciilotii* 

Aski If wi d0n*t havt sao\^ ©vidence to make up our mlnda about policy 
diclilons n0W| ^ftat do ¥t need to do? {Try to get pupils to undiritand 
ths need to collect data to test Jq^otheses about the cauaes of ths 
Arab*«Iiraill War and to find out more about the International situirtlon 
at th© timii) Have pupils si^gaat the kinds of data which they need to 
Qollsot to t©at their lOTOthesei, 



0* P^ulatlon is distributtd un- 
iven]^ over the iarth's Bu£*fiaeej 
aaay of the Irad areai are thinly 
popiaattd, 

G. Untvenly dlitrlbuttd phenomina 
fom distlnQtlva pattiTOi on 
the niEp. 

Sp Aroilei praylously^learaea gon^ 
oepti and generall^atlong to 
nev flata * 

Sit§ up hypothaiis . 



II. The Arabs and the IiraeJ.iB ti 
their countries in tirtis of l 
arid levels of teehhology* " 

Ai Population li; dlstrihuttd 

1. There art soma, artae w 

£f Soma other areas have 
dins it las in the world 

a« The U. S. has a pop 
mlli. 

b. Some parts of Egypt 
square mile outside 



S» Sets up hypo'^aiig f 

Si Rf fine§ hypethasii by diflaln^ 



, The Arabi and the lirailli use the pi^ilcal anvlTOnment In 
their countries in time of their cultural valuei| pircaptlonii 
ani liyels of teehnology, 

A. PopulatiDn is dlitribut^d vi^ unevenly in thi MldcHe East, 

' li ThiM are ipmt areas which are aioioit totally unpoptdattd, 

2, Bmm other areas have some of the hightst population 
densitliB in tht world. 

a* The 11. S« has a population deneity of 2k per square 
mile » 

h # Some parts of Eg^t have a population dsnslty of 1550 p© 
square milt outilde of urban araag > 
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Developmental Activities ■ 



15. Show the clais a populatloa map of the Middle mot without telling them 
that it is a population distribution, Aski What do you think this 
map repraaenti? How point out that it Is a population dlfltrihution. 
Give the class a key to the spihols used. Have pupils study the map 
earefully to notlee the rangi of population danslty and what the pattern 
looks like, Aik them to con^are some of the dense population areas 
with the population density of the U, S, as a whole or of their own 
atate. 

Nov ask the pupils to wite down as many hypothists as pOisible about 
the pl:^slcal geograp^ of the area. They should Infer these by applying 
vhat they learned in earlier grades about factors affeGting population 
dlfltrlbution. 



16. Hold a disouaaion baRed upon the lists deTCloped In aotlvity #15. Asks 
. What hypotheses did you devBlop f Write each new one on the board as 
it is suggested, and aik the pupil his reason for an-ivlng at -tte hy- 
potheils. For instance, one pupil nay note that the p^ulatlon in a 
large part of the area is centered around rivers and oceans. He may 
generallae that slnee people live close to water, there Is little 
rainfall la the area, Aaother pupil may hypothesize that much of the 
area Is. mRuntalnous and that people tend to live in lowland areas . 
Aaottier pupa might hypo'toeilge that people live in areas of fertile 
soil and that the areas of li^t populatloa have poor boH. aicourage 
as fflany hypotheses as posaible, Including those which pupils think of 
Q in addition to those they noted on paper. Make a list of these to- 

EI^C potheses, . 



f 



V 
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a population map of the Miadle East without teUing them 
pulation distribution, Aik: What do you think this 
Now point out that it Ig a population iLatribution. 
a key to the symbols ufied. Have pupils stufly the map 
tice the rangi of population asnslty and what the patteni 
k them to con^are some of the dense populatlan areaa 
tion denalty of the U. S. as a whole or of their am 



Lis to write down as many hypotheses aspoaslble about 
5gr^hy of the area. They should Infer iimse by applylnK 
3d In earlier graaas -about factors affecting population 



See population dlstrlbutlone in 
Beokingham; Atlas of the 
Arab World and the MldCe 
Bast , p. 6j or " 

The Economist InttlllgenGe Unit 
Limited, Oxford Regional 
Eooaomlc Atlaa : Kie Middle 
East and Nor th Africa, pp. 
62-63] Br" — 

Plsher^ The Middle East; A Phy- 
sical, aoelar and Regional 
Qeograpby /p. 2m. 

It would probably be best to use 
an opatue projector with the 
distributions liated above. 

Or you might develop tranipar- 
eacies for use with an over- 
bead pro .lector. 



n baBed upon the llati fleveloptd in aetimy #15. Ask- 
did you develop f Write tach new one on the board as ' 
and ask the pupil his reason for airiving at tiie hy- 
nstaace, oat pupil may note that the population in a 
B area is oeatered around rivers and oceans. He may 
ilDGe people live close to water, there Is little 
iraa. Another pupil may hypothislze that much of the 
JUS and that people tend to live la lowland areas. 
m hypothealae that people live in areas of fertile 
i areas of li^t population have poor soil. Encouragi 
'.a as possible, Including those which pupils think of 
losf- noted on paper. Make a list of these ^- 
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S . Draws inf erenGas from a compartson 



of dirrerent map patterns or tna' 
iame area* 

Unevenly distributed phenomerm 
form distinctive patterns on 
the mapt 

iififlt flflta. 
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a* Cheeks J refines and ilAmlnateg ly^ 
pbtheges^ working out new ones 
when neoeesary, 

A, SEMCHS TOE EVIDENCE TO DiaPROVl 
HWOraffiSES^ NOT JUST TO PEOVE EffiMf 

G • Temperature is affected luch 
factors as dietancs from the 
equator^ elevmtioni distance from 
mm water bodiei^ prevailing 
winds ^ and physical featuras which 
block winds from certain directions , 



In the Middle Eant^ the wea^ 
the soil typeij natural vege 
land use! 

1, The most significant clir 
the relative lack of prei 

2* The only humid areas in " 
and some hill and mounta: 

3. Miere is an undesirable 1 
pariode from the Btan^o: 
at its liiaxi^ium during thi 
grciwing season is long^ e 

a# In some arsaS; there t 
tempiraturee over 65 c 

b» Winters ars cool to cc 
the area# 

c. The Medltgrranean clir 
ii like th&t found in 



B. In tile Midflle East^ the weather and Gllmatt are reflected in 
the ioil ty^es; naturui vegetation^ sources of water, and 
land use , 

1, The most iignlf leant cliniatlc factor in the Mlddae EaBt is 
the relative lack of prsclpitation, 

2. The only humid areas in the Middle East are coastal iones 
and some hill and moTOtaln areas* 

3* There is an undsilratle diitribution of wet and dry 
periods from the standpoint of agrlQulturt, Hainftll le 
at Its liiAxinrjm during the cool season^ ^ils the nomal 
■ growing season is long^ tay, and hot. 

.. a. In soma arsagj there are six to nine months of aveMge 
tempei^atures over 65 degreiBf 

Winters are cool to coldj froit occurs over most of 
the area. 

a. The Mediterranean cllJdate found in much of the area 
is like that found In southern California, 



One© the hypothiBis have bean listed^ studinti should refini them and put 
then in the fom of testable bypotheiaa* They will need to define care- 
fully soma of the worda they have used* (e.g* What do ve mee.n by "gcod" 
soil?) Or they may need to restate the hTOOtheais. (r.g* li' ^;,a Middle 
Eaet is very mo^tainouij then most of the people will livs in ^i^e low- 
landa * ) 

At this point aek pupils to identify those generallaationi w^^.LcV '^.y 
have been using tn setting up their hjTpotheses (e.g. about the relLibion- 
ship of population distribution to landfoirosi etCt) 

Now do the following activities to help pupils develop an underntmi'^iaiG 
of the physical features of the MidUe East. ' 

a. Have pupils check on the aceuracy of their hypothesea about physical 
features of the Middle last* They should look at data as presented 
on mapS; tables^ and charts* This checking can be done individually 
or by coMnitteesi depending upon the avallabilty of maps and charts. 
As pupils cheek their hypotheiesj they should diicard^ modify^ or 
accept them^ given the situation illustrated by the data on these niRps 
and charts. Each Individual or group should present his hypothesis to 
the class ^ along with the evidence which he has discovered to demon- 
strate Its vBlidlty or lack of vmlidity. (Be sure to offer as ^r?oh 
coiranendation to pupils who have found data to disprove tprpoth. / c m to 
those who have found data to prove an hj^otheslsj such conmiendation 
should help pupils develop the attitude that it is Important to look 
for data to disprove hypotheses i not Just to prove themO 

b* At this point J It would be appropriate to go over each of the hypotheses 
and ask the class If they think it has been disproved or if It has been 
supported by the data. Then look at the list of generalizations which 
pupils used in. developing their list of hj^otheses (see activity #l6) . 
Which of ttiese are supported by the data on the Middle East? Ars any 
of them contradicted by the data? Do any of them need to be limited 
in some fashion? Make sure that pupils understand that no such broad 
generalizations about population can be demonstrated as true Just by 
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len lletidj students flhould refine them and put 
.e hypotheaeBi They will need to define care- 
ry have used, (e.g, What do m mern hj "good" 
I reitate the hypotheiis, (e.g, - J .3 Middle 
hen moat of the people will 11 vs -j] e low- 



tdmtlty those ganerall^ationa \r]:iQ\^ Ll 
up their hj^othesee (e.g. about the rciiitiion- 
tion to landfoms, etCf) 

ties to help pupile develop an underRtHn^^Anfl 
the Mld(U.e last* 

aecuraey of their hypotheseB ahout physical 
ast* They ahould look at data as preaented 
rtB» This checking can be done individually 
ing upon the availabilty of inapi and charts . 
pothases^ they should discard, raodifyj or 
ttuation illustrated by the tota on these maps 
lual or group should present his hypotliesig to 
3 evidence which he has discovered to demon- 
ick of validity, (Be sure to offer m invch 
10 have found data to disprove hypoth. / c to^ 
I to prove an hj^otheslsj such commendation 
)p the attitude that it is Important to look 
^theses ^ not Just to prove them.) 

m appropriate to go over each of the hypotheses 
^ think it has been disproved or if it hns been 
'hen look at the list of generalizations which 
; their list of hypotheses (see activity #l6). 
ted by the data on the Middle East? Ars ^ny 
he data? Do a^ of them need to be limited 
re that pupils understand that no such broad 
ulation can be demonstrated as true Just by 
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For maps see: 

Ginsburg^ Norton ^ The Pattern 
Of As la . ^ 
Fisher^ The Middle East t 
Oxford Regional Economrc Atlas , 
The Middle East and North 
Africa, 

Atlas of the Arab World and 

the Middle East . 
Klngsbui^ and Pounds ; An Atlas 

of Middle Eastern Africa , 
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G. Preeipitatlon le affected by 
factors such as distaiice from 
warn water bodies ^ wind directtoni 
temperature J ocean currents ^ and 
physical features which force 
winds to, rise. 

Gt The aiaount of moisture needed 
for vegetation and crops is 
affected by the time of year 
when the area receives most of 
its moisture and by the temperature 
of an area* 

Q» The time of year when an aria re«- 
ceives its preeipitatlon is im'- 
portant to agriculture* If it 
comes during the growing season^ 
it makes it easier to grow crops* 

G» The land in hot regions ^^les 
fast as the warm air picks up 
moisture j therefore^ mori^ rain is 
needed to grow crops in these 
regions than in regions which are 
not so hot. 

0, Differing cropi need differing 

amounts of rainfall and differing . 
temperatures # 

G. Man uses his physical envirormient 
in tems of his cultural values, 
perceptions^ and level of tech- 
nology. 



k* The Middle EaRt coutaiiiS 
subject to d ; i^' C i a 
winds of lo:n. .^^.^v^ionj 
portion of t'.'i ;:..i.LLe Ea 

5. Throughout mcst of the M 
carried on only through 
dry farming techiiiques • 

C# The solle of the Middle Eas 

1. Organic material is scan 

.2* There tend to be soluble 
which tend to fom cruet 

3, One can Identify ^flve pr 

ai Desertic Soils (in ar 
consist primarily of 
fine sandj and raw mi 

b * A rid Soils ( in areas 
cons le t of two t^eg' 

1) Gray or red desert 
slight fraction of 

2) Brom deiertic sol 
a better developed 
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3 affected by 
distance from 
38^ wind direction J 
san currents^ and 
BB which force 



Disture needed 
and crops is 
time of year 
sceiYes most of 
d by the temperature 



r when an area re- 
Ipitation Is ini« 
culture. If it 
e growing eeaeonj 
ier to grow crops* 

regions dries 
m air picke up 
fore^ more rain ii 
crops in these 

regione which are 



need" differing 
fall and differing 



The MldU.a EsBt coii+aluB Beviral deitrt areai which are 
subject to r±\?r'; v'-C lxz and which tend to cause hot, dry 
winds of loin, .^y^i'^ioni theie deserts cover a significant 
portion of t^«: j^ ille Easti 

5. Throughout most c;' the Mld(Ue Eastj agric\ilture can be 
carried on only through the use of irrigation or through 
dry farming techniques* 

Ci The soils of the Middle East are often In thin layers, 

1. Organic mterial is scanty in amounts 

2i There tend to be soluble compoundi in the surface layer^ 
which tend to form crusts or tord nodules* 

3. One can identify five primflry soil types In the Middle East, 

a* Desertic Soils (in areas with rainfall of V' or less) 
consist priffifrily of rock debris j pebblaSj course sand^ 
fine sandj sr i raw mineral substances,. 

bi Arid Soils (in areas with rainfall of k-^ to 10*0 
cons is t of two types: 

1) Gray or red desertic soils are sandy j but have a 
slight fraction of organic mterlal near the surface. 

2) Brown desertic soils are richer in humus, and have 
a better developed profile. 



yslcal enviromnent 
cultural valuae^ 
i level of tech- 
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looking at the MiadQ^e Bait, However, such data doei help them in de- 
ciding whether or not their iarlier generallaations are too broad* 

0. It may be that pupils have not set up hypotheaes ahout some of the 
phyeical features identified in the outline of GontentSp Tbereforej 
they will not have examined these points carefully as they tested their 
hypotheses. At this polnti therefore, it would be wise to use maps and 
tables to help pupils arrive at descriptive statemants about some of thei© 
features which they have not covered. They should then apply concepts 
and generaliMtions which they have learned in earlier grades in an 
attempt to escplain some of the features such as temperature and rainfall 
patterns, soil conditions, vegetationj etc* If they are unable to do so^ 
spend some time in class investigating reasons for the patterns. Pupils 
can set up hj^otheses about possible reasons by comparing different map 
patterns of the area, and they can check on the reasons in different books 
on the Middle East* 

d. Have volunteers draw the distribution of the partieular physical phenomena Li 
that each tos checking on a large outline map of the Mid^e East or on M: 
an overhead transparency map (for an overlay). In this way, the students t: 
will have created a map of the Middle last showing the distribution of Ei 
physical features. This map should include landfoms (physical relief), 
climate (both tempera ture and rainfall) natural vegetation, and soils. 
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the Middle Easti However^ sUQh data doee help them in de« 
ler or not their earlier ganeralizations are too broad* 

lat pupils have not sat up hypotheBea shout some of tht 
itures identified in the outline of contents* Therefore^ 
Dt have examined these points carefully as they tasted their 
At thli point J therefore^ It ¥ould he ^lee to uee maps and 
lip pupils arrive at descriptive statements about some of these 
Lch they have not covered. They should then apply concepts 
L nations ¥hich they have learned in earlier grades in an 
sxplain some of the features such as temperature and rainfall 
Dil conditions^ vegetation ^ etc. If they are unable to do so^ 
blme in class investigating reasons for the patterns. Pupils 
hypotheses about possible reasons by Gomparing different map 
the area^ and they can check on the reasons in different books 
Le Eaat# 

iers draw the distribution of the particular physical phenomena 
is checking on a large outline map of the Middle East or on 
transparency map (for an overlf'). I:a this ray^ the students 
rested a map of the Middle East showing the distribution of 
itures. This map should include landforms (physical relief )j 
bh temperature and rainfall) natural vegetation, and soils* 



Large outline map of the 
Middle East, Or outline map 
transparencies of the Middle 
East* 
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G* T^es of agriculture in a region 
depend upon man's Gultural values^ 
perceptions I and technology^ as 
well as upon climate ^ soils and 
topography i 

G. Most areas trad to have a higher 
population density than areas # 
However; population distribution 
reflects man's VBlues and his 
technology as mil as physical 
features of an area, 

G. Soil In a particular place is 
affected by the type of basic 
rock in the region j the climate j 
vegetation j erosionj wind and 
rivers which move soil j and by 
how man treats the soilt 

Gi Nature changes the facE of the 
earth through biotlc and physical 
proceeees, 

A, IS SClPTIOMi OF TBI FIHMjITY OF 
imOWIEDGEj CONSIDERS OlNIMLr- 
MTIOKS AND MffiORraS AS TENTATIVE; 
ALWAYS SUBJECT TO CHANGE IN TIffi 
LIGHT OF NEW BVmBNCl* 

S. Draws inferences from a comparlgon 
of different map patterns of thi~ 
same area. 



c. Semi -Arid Soils (in 
havs an organic con 
centratlon of calci 
tend to form a hard 
soils and desertlc 

d. Hmnld Soils (Terra ! 
eterranean climates 
and contain large 5 
easily. These soil 
duction of cereals ^ 

e* Alluvial Soils tend 
content. Many conts 
They are very sultal 
for shallow-rooted ] 



S. Teats hypotheses against data * 
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c* Semi -Arid Solli (in areas of 10" to Ip" of rainfall) 
have an organic content of 2-3 per cent^ a lower eon- 
centration of calclwn^and are "brown in color* Tbey 
tend to form a hard pan when irrigattdi as do arid 
soils and deBertic boIIe, 

d. Humid Soils (Terra Roiia) develop on limestone in Med- 
aterranean climtes. They are rich in iron and silica^ 
and contain large quantities of salts* They erode 
easily* These soils are particularly good for a pro- 
duction of cereals and fruit trees. 

e. Alluvial Soils tend to be heavy ^ with a high clay ' 
content. Many contain a high proportion of humus* " 
They are very iuitable for agriculture ^ particularly 
for shallow-rooted plants. 



^ 25 - 



G* Vegetation is affected by 
temperature J precipitation^ 
and ioils 



a. The topography of a region may 
preient limitations given a 
specific level of taehnolofflr* 

G, Men cariry on more actlvitiei 
on plalna ttian In hlUs and 
more in hilli than in mountains 
except in ths low latitudes* 



D. There is a relationsh 
climatic conditirns.^ 
close in the Mluole E 
vegetation types* 

1. Mediterranean Vege 
coaetai area, Vlr 
along with many e\ 

2, Steppe Vegetation . 
liSe vegetation Ie 
On the true steppi 
vegetation consist 
seasonal and dies 

3p Desert Vegetatlon i 
which adapts well t 

Mountain Vegetatic 
occur on the lower 
forests die out an 

5» RlvBrlne Vegetatic 
and tall reeds mak 
standing tree Is t 

E* The MldiLe East has v 

1. Of the major categ 
plate au_s are domlri 

a. Mountains and p 
areal extent • ; 

b. Hill country ie' 
as a fringe or; 
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affected by Dt There ii a rilatTOp.shlp between natural vegetation and 

precipitation, clliiiatie conditlrns. This relationship Is particularly 

cloie in the tila'ile Bast* The Mldflle Eaat has five primary 
vegetation types. 

1, Mediterranean Vegetatiori j confined to the Miditerranaan 
coastal area. Vlnei^ wheat; olive and fruit trees i 
along with mny ivergreen shrubi and herbs flourish. 

2, Steppe Vegetation . On the edges of the steppe^ park^ 
like vigetation Is found (tratBi buiheSj and ihrubs*) 
On the true stippi^ there are no trees ^ but the primary 
vegetation conilsts of types of graseei. This grais is 
iiaional and dies In the eummeri 

3* Desert Vegetation t Primarily thorns^ and other plants 
whleh adapt will to sallni^ toy conditlonBi ; 

■4i Mountain Vegetation . Trees (conlferoua and dislduoui) 
occur on the lower slopii* Above about 7^000 feet^ 
fbrests die out and are replaced by scrub. 

5* Riverine Vegetation . Aquatic grasses | papyrua, lotui^ 
and tall reedg raake up a thick widergrowthi The out* 
itandlng tree is the date palm. 

E. The Mlddli East has varied land fome. 

1. Of the major catigories of landforrai, mountains and 
plateaus are domlMnt within the MldiUe Baat. 

a. Morataine and platea.us are dominant In nraber and 
area! extent, 

b t Hill Qountry li usually asiOQiated with high momtaine 
as a fringe or foothill areaj or as the dlsieGted 
marglni of plateaus. 



f of a region may 
itions given a 
L of technology • 

Giore activities 
\ in hills and 
than in mountains 
low latitudes. 



0, Plaini are the 

G, Unevenly edBtributed phenomena 2, Tht arta faUs Ir 

fom aietinctlvi pattemi on ' surface features 



the mapi 



a. To the north e 
are dominated 
plateaus » 

h# To the west ar 
Miditerransan 
plateau or tat 
are predominaE 

1) This tahle; 
toward the 

2) Landfomi J 
a) a coasta 
h) a seriea 

c) a serleE 

d) an aasti 

3» In Eot^^ ^out m 
dlstlnguiahadt 

a. The Sinai PenI 
irrtgular tahl 
wards towards 

b i TOi BaatiTO Hi 
the Nile Valle 
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c. Plalni are the leait In nimiber areal extent. 

bributed phenomina ' £• Kie area ffells Into two main dlYiBlons tasefl on major 

bive patterns on surface faaturea: 

a. To the north and east (Turkey and Irari) ^ eountrlai 
are dominated by hlghL mountains and Intermountaln 
plateaus , 

bs To the west and south (the Arabian pinini\aa| taitern 
Medltirranian countrlis and iraci)| arias of continental 
plateau or tableland^ broken by hiU eouatiy or mountaini 
are predominant P 

1) This tableland Is hl^eet on the weet and slopes 
toward the eastt 

2) Landfomi follow the following pattern: 

a) a coaital plain, 

b ) a ierlii of hills and mountains . 

c) a aerlei of rift and fa^t vaUiyi. 

d) an iastern %om of hill and moimtaln landi* 

3, In Egypt J four major landfem areas or riglons aan be 
distinguished. 

a. The Sinai Penlnsiaa coneliti for the moit part of 
irregular tableland and plateaui it li tilted up-^ 

' wards towards the south • 

b. The listira EighlMdfl is a broken upland lying between 
the Nile Valley and the Rid Sta, . 
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G. The Nils Valley : 
the rlvfir bid* : 
great, while to " 

1} In the Bouth^ 
plain extendi! 
west. This a: 
To the eouth c 
Docur. 

2) The Cttaract s 
th© riygr hai 
Kharto\im and f 

3) Wxom Aswan noi 
cut into the c 
the "bountoy ol 

k) The delta area 
of the Nile, 5 
one "half of tfc 
laksS; and ew? 

d* Ths Westirn Desar 
plateaUj rilievefl 
acai^B* There ar 
helow iia livil. _ 
GOnilderahli quaa 
avallahle • 



Si P reparti graphs to olarify data i 



Ft The total population of 
Saudi Arabia^ Yimen^ Adi 
Iraq, Jorton^ Israel, Li 
eitlmated at from 90 to 




e. The Nile V&lliy is formed prlmrlly by the ilope of 
the rivsr ted. In the souths the alope 1b relatively 
great ^ while to the north it ie rather sll^t^ 

1) In the souths the vaDley conilsti of an alluvial 
plain extenaing about 250 miles from eaet to 
west. This area is cohered with swtop vegetation. 
To the louth of thii area, iwamp areas no longer 
oeeur. 

2) The Cataract zona Is a hlUy region through whieh 
the river has cut a deep tranchj it lies between 
Kharto^ and Aimn. 

3) From Aiwan northwards , the Nile flows in a notch 
cut into the ourfaae of a platiau, CllffB torn 
the hounflry of the valley, 

k) TM delta area^ helow CalrO; has the two hranohei 
of the Nile J along with mny small itraami. About 
one^half of the delta is occupied with streams, 
l^esj and iwampSi ■ 

d. The Western Dasirt li an es^anse of plain or low 
platiaUi relieved oecEiionally by low ridges or 
scarps • There art a nmbir of deep basins^ often 
below iia level. On the floors of thsse depressions 
Gonslderabla qtuantltlis of watir are somettoes 
availabli. 



The total population of thi hiddle last ( if def iDed as Egypt 
Saudi Arabia^ Ytminj Adeni MusGat and Oman, Kuwait/ Iran/ 
Iraqi jorton, Israeli Lebanon^ Syrla^ and Turkiy) has been 
estimated at fim gO to 100 million in I96O. 



\ 
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18^ Hsvs a pupil develop a ehart'to eompirei (a) thi land awa of ths - 
Middle East { caMfully defined by countries ineluded) and the land 
aria of the United States ^ and (b) thi population of the MldUe Bail 
and the.Ut S* Have the claii exmlna thii chai^t.' 
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evelop a chart to compares (a) the land area of the Almanac 
artfully defined by oountrlts includid) and tht land 
itad States/ and (t) the' population of the Middle East 
Have the clasi exainins thlB ohart. 



I 
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S. Defines tems t 

A oQ\mt^ with a large pop*, 
ulatlon and a limited amount 
of fertile land wiU have ex- 
treme^ hl^ popid^atlon dens- 
Itlii on fertile landi 

Oveipop^atlon rtpresents a 
lack of balance ^itweea aTOll- 
able Income and population # 
The Goncipt la relative and Is 
daf Ined by the valui patterns 
and is^aetatlons of a partle- 
ular eiature. starvatlgn 
of a large proportion of the 
soeiity aoiounta to absoluts 
ovei^opiiatlon* 



Ip Thi chief featui 
uneven dlstrlbut 

a* As wai eesn ^ 
unpopiilatedt 

b* Soffie lowland 
the hlgheit p 

1) Dmascui h 

2) The Nile V 

3) Cairo has 



Prawi inferenceg from a aomparison 
of different man pattema of 
sme area ~ ~~ 

S. Teets hypoteeaas arainst data. 



Given eultural asaumptlons in 
which a large proportion of the 
population is ingaged Ip agrl- 
Gulturt^ the popula'eion distribution 
will be relattd to the distribution 
of usabli agrioultu»l land. 



2. While TOter seemi 
this dlatrlbutioc 
areas > with no si 
vlronmtntj have a 
artai irtth tha sa 
araae of high pop 
northam Ltvant^ 
Syria and Yemen, - 
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1. The chief feature of the population in the area li its 
uneven dlstrl'bution. 

a. As was eeen aarllap; aomi araas are almoat totally 
unpop'ul&tsd, 

h. Some lovlana ams, oases, and citiei havi ibma of 
the hlgheit poyulatlon deniitles In the world, 

l) Daaaacus has 3kO people per square mile, 

2} The Nile Valley has 155O peoplt per iquare mLle, 

3) Cairo has 6500 people per square fflile I 



2. While water aeima to he the chief dettiminlng factor in 
thii dlstrlhutloa, othtr faetorB art lavolvfa. Certain 
areas, with no iiplftoant dlffirencis in physieal en- 
nroofflint, have mich hi^tr populations than other 
areas with the B^t general physical eoadltiona. Thtge 
areas of hi^ population Includi toe lover Nllt Valley, 
northem Levant, northwest Jordan, and the uplandfl of ' 
Syria and Ytmtn, 



19. Have pupllB ixamlne the population map of the Miaaia East more care- 
ful^. Call attention to the high populatlori densities in gome placei 
and the lo¥ dinslties in othere. Aek: Is the Mldclla last under*^ 
populated? Is It oveipop^ated? What criteria would you use in de- 
ciding whether or not a QomitiY is undtr or overpopulated? (Make 
sure that pupils understand that overpopuliLtlon is a relative term 
but it' does have ahsolute limitBi and that areai of relatively low 
population densltlei could be overpopulatsd under sertaln conditions *) 



SO* Have pupils compare the physical map ^ich they have ^veloped In 
activity #1? d with the population dlitribution of the Midc^i Eaetr 
Aik: What, la the relationship between population and physleal environ* 
ment? Pupils will probably generalize that areas with good agricultural 
land will tend to have higher population dBniltiei, 

Mow show the claii a physical map and a population map of the U* S* Ask: 
Does your geniralizatlon about agrlculturil land and pop^ation hold true 
foi* the U* S.? Aik tother questions as niftded to help pupils understind 
the relationship of population dlatrlbutlon to tichnolofflr and industrial 
divelopment, Aski What other factors might also be important? 
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population map of the Middle East more cara^ Populatlori imp of th€ mddlfi 

to the high populatlTO densitlee in some places East. 
El others. Ask- Is the Middle last mider* 
opulatsa? What criteria would you use In de- 

QOuntiy ie under or overpopulatgd? (Make 
band that oYerpop\J.ation Is a relative term 
te limltB^ and that areas of rilatlvely low 
lild be overpopulatid under certain oondltlons t ) 



physical map ^Ich they have deviloped in Physical and population mapi 

population dlitribution of the Middls Bait, of the Middle mt and of 

.onihlp between population and phyiical anviron- the S. 

bly generalise that artas with good agricultural 
igher population densitifg^^ 

sioal map and a population map of the U* 8, Ask: 

about agricultural land and population hold true 
her questlona as needed to help pupili underitand 
latioh dlBtrlbutlon to taehnoloor and Industrial 

other factori might also be important? 
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G* A numbar of faGtori«^cljmtej 
Burfaae featureo^ natural re» 
so\ireii| aeeesilbllityi Matoiyj 
End eulturs affsat BGttlemcnt 
patternii 

G. Population dist4*lbutioa ta^ 
flecti man's valuei and hie 
teGhnolOET as well iS phyilesl 
featursi of an aria. 

A/ mmms ivibmci wm wm m 

CimBmom PEEJUDICIS MD 
PRECOKCMIONSt 



Sp Sete up lOTPthaaiB . _ ^ G, National bounaariti 



ggyig^^J^TOW^lA 7fitj,.mH fa the 
A, IS SCEfnCAL OF TM BIKAliITr OP 

™™GEj cowsmEiis mmsimM^ 

TIONS ^ OmORIES AS ^milVE. 
S» Siti up hypotheses i 
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itur^l re* 
Lty^ history^ 
BQttlement 

tlon re- 
and his 
IS physical 

m mm it 

m AND 



G. National 'bounaarlei to not follow physical 'boundariei. 



,.mfi in the 



nm^m op 
s mmmm. 
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AsK: What faQtors Qausi national bounflaries to be looated where they 
are? While the class may mention a nmber of factors; historlo^ 
political etc. 5 iome students will probably mint ion. phyi leal fsatureB 
suGh as rlyersj mountalnB| ete* If the elasi agrees that physical 
features are ifflportant^ suggest that pupils test the idea by atttmptlng 
to draw national boundariei for Mlddli Eastern GountriGSi using the phys- 
ical Imap developed above. Have each studint maks a sketeh map of the 
Mia^s East toawing in his Ideai of where national bQuntories should bt ^ 
given physieal land fsaturts. 

Have pupils oompare their political iketoh maps (made in activity #21) 
with a political map of the Middle East. In all probability; there will 
be^ little relationship batwein the actual political map of the Middle East 
and the pupils ' Mps# Aik the students to hypothesize about other eritical 
faQtors that tave operated to set the present political bounterles of the 
ariai Save these hypotheses for chacking as pupils stuay the histo^v 
of the areai 
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Drs caua© national boundaries to be located where they 
Qlaas may mention a number of factors; historic^ 
some students will probably mention physical features 
mountains^ etc# If the class agreei that physical 
portant^ suggest that puplli teat the idea by attempting 
L boundaries for MidfUe Eastern countries | using the phyo- . 
ped above t Have each student make a sketch map of the 
rtng ih his ideas of where national boundaries should b©; 
Land features ^ 

jare their political sketch mape (mde in activity ^l) Large political map of the 

L map of the Middle East. In all probability^ there will Mld^t East* 

Lonahip between the actual political map of the Middle East 
maps. Ask the students to hypothesize about other critical 
m operated to sat the present pdlitiGal boundaries of the 
le hypotheses for checking as pupils study the history 
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Types of agriculture in a 
region dapand upon EDan^i 
cultural TOlUBi, perGeptlons^ 
and technalQ^- as well as 
upon clljiate^ soils y and top- 
ography, 

tows InferenGei from data. 



Sets up hypothesis. 



Man uses his physical environ- 
ment^ in tsms of his ci^tuiml 
values^ perceptions^ and level 
of teahnologyi 

Man changes the aharaGter of 
the earth J irrigation mkms it 
poisible to grow crops on land 
which otherwise TOuld be too 
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The Mediterranean^ Black, and Ciepian aoaital zones ^ and 
some hill and mountain areai ^ are the only areas in the 
Miadle East that can he dassed as humid, Outsidi of 
these areas, agriciilture nrust he carried on through use 
of liTigatiOQ or '^y 6ry faming. 



1, Irrigation is vldely used to incraaie food production 
throt^out the Middle Bast* Prtoiy advantages of its 
use are: 



a, increased crop land and production of food, 
h, proauction of an incrtased rarlety of crops, 
c, greater atahlllty of crop yield for a given areat 
di more intensive uae of land* 

2. While thi procesB of Irrigation has mai^ advantagtij 
. there are also serious Miadvantagts assoalatad with 
Iti use. Along thass dliadvantages arei 

a* Damge to soil through watirlo^lng and saline 
aQcra^atlon. Much water ftom weUs and artesian 
horlngs and weUs in arid areas Is bMcklsh and 
will ruin soil If used. Siwwt water may be contM- 
inated throu^ contact rtth salts in the soil. Salt 
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23 • At this point; ask pupils If they have found any (^ta that vould 
funotlon as proof of aoy of the hypothesee they developed in activi- 
ties ^10 and fj^ll. They my itate ttot they have demonBtrated that 
there is a ahortage of usable agricultural land in the MidiUe East* 
Ask the students to attempt to Isolati the significant variable that 
dstemints agricultural land in the area. At thii pointy they will 
probably point out the shortage of water as significant, 

ghO¥ the claas a chart of mean annual rainfall and ask pupils to 
identify areas which have enough rainfall for settled agriculture. 
They will perhaps identify parts of Israel^ Jordan^ Lebanon; SyriS; 
Turkey^ Iran and Iraq, Aski Ho¥^ then^ has Egypt been able to 
maintain its popoLation over time? 



Zh, Have a student give an oral report on Irrigatlgn methods in the 
Middle East. He . shQul|L mention the Nile Valley ^ foggaras or (junati 
of Syria and Iraqj developiint plans for the Jordan River | artesian 
borings and wells. He should also discUBS iome of the problems 
brought about by irrigation* 
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point; ask pupils if they have found any teta^ that vould See Oxford Regional Economic 

as proof of ai^ of the hypotheses they deyeloped in actlvi'* Atlas: Middle" East for 

and ffll. They may state that they have demonstrated that chart of mean annual rain- 

a. shortage of usahle agricultural land in the Midflle Eait. fall. Would best be used 

Btudenti to attempt to isolate the significant variable that with an opaque projector* 
IS agriei^tural land in the area. At this pointy they will 
point out the shortage of water as significant • 

elaes a chart of mean annual rainfall and ask pupils to 

areas which have enough rainfall for settled agriculture . 
L perhaps identify parte of Israel j Jordan^ LebanQn^ Syria, 
[ran and Iraq. Askt Ho¥^ then, has Egypt been, able to 

ite population over time? 



budent give an oral report on Irrigation methods in the 
ist. He should mention the Nile Valley, foggarae or qunats 
and Iraq, development plans for the Jorton River, artesian 
ind wells. He should also discuss some of the prDDltms 
ibout by Irrigation. 



Moorehaad, The Slug Nile* 
Ifcorehead, The Wliite Ifile i 

Fleher, The Middle East . 
Kingsbury, An Atlas of Middle 

Eagtern Affairs . 
Giniburg, The Pattern of Asla i 
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Man uses his physical enwron- 
ment in tems of his cultural 
TOlueSj perceptions J and level 
of technolo^. 



Se ts up hypothegeS f 

Man uses his physical environ* 
ment in terms of his cultural 
values, perceptions^ and level 
of technology. 
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content of water that has been vsed for irrigation has 
greatly Increased the salt conteat In many ImpDrtant 
rivers * 

b. Irrigated areaa rapidly increaBe in "populatlQn density^ 
to the point that food production per perion does not 
Increasa, 

c* Irrigation tends to increase dlseaea* In one area in 
Egypt rnalaria increased from 5^ to 1^5^ after the in- 
troduction of irrigation* This l.^s also been found 
to be true in Iraq and other Mld^e Eastern nations, 

d^ Irrigation often Implies the use of dami for flood 
control. These tome stop soil Incremente which would 
build up through flooding j thereby decriaeing the 
fertility of the soil. 



I, l^ile conditioni andtj'pe of faOTing vary greatly throughout 
the region^ subsiitence agriculture ig primaiy In most of 
the region. 

1* The primaiy crops are eeriflli| (wheat j barley^ rtce^ corn^ 
fflillit and sorghum), Vegetablesi and garden crops are 
widfly grown. The chief cash cropi are toba^'co^ cotton 
(primarily groTO in Igypt) and olives and citms fruiti* 
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25* Give the students a dittoed mp of an oasis. InGlude only the phys- 
ical features of the land. Till them that they have the reiponsibility 
for aittling this area* Ask them; thenj to create a plan showing 
hov this area could best be used. After they have completed their plan^ 
show them a map showing how this area is used, Diecusa the reaions for 
the dlfferenQes between the two situations. 

26* The claes sho^d explore the agricultural production of the Middle East, 
This might be done throu^ asking the students to hjrpothesize about 
likely of productlonj given the tota they have already developed. 

It would ftiso be possible to have a committee or an intereated student 
pripare and present a map of Middle Jai tern agricultural production. 
Or GojffiiiitteeB might investigate agricultural production in the various 
Middle Eastern nations invol^/ed. No matter which activity li used, 
pupils ihouia identify types of production in the Arab statesi and Israel 
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budents a dittoed map of an oasis. Inoluda only the phys- Dittoed map of an oasis. 

fea of the land. Tell them that they have the responsibility For an example^ see Atlas of the 

ig this area. Ask them, thm, to create a plan shoving Arab World and the Middle fest 7~ 

rea could beet be used. After they have completed their planj p. 12. , 

I map showing hov this area is used. Discuss the reasons for 

;nces between the two situations, 

hould ej^iore the agricultural production of the Middle East. ainsburg, The Pattern of Asia, 

ba done through aslting the atudents to hypothesize about Kingsbu^,"A n Atlas o f Milgg' 

s of production, ■ given the data they have already developed. Eastern Affairs . ~ 

so be possible to have a coimittee or an interested studint Fisher, The Middle Bast , 

present a map of Middle Eastern agricultural production. Atlas of"the Arab Worl d'and tha 

es might Investigate agricultural production in the various " Middle East. — — — 

ern nations involved. No matter which activity is used, "~ — — 

Ld Identify types of production In the Arab states and Israel. 
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0. Differing kinde of cropB need 
differing amounti of rainfall 
and differins temperatureB . 

S* Uses maps to organlge and 
llluetrate data. 



alone ha^ expei 
a^riaultural situatior 

a* Faming methods ha'^ 

"b , Land use has been z 
have been improved= 
into production I tl 

e. Agricultural produc 
15^ to 17^ per yea J 

d. The total cultivatG 
since 1957 • 

e. TtiQ total irrlgatec 
BlnCQ 1957* 

f . There is an emphasl 
cereal and fodder c 
production le also 

g. Moit agricultural p 
country J however* 



0, Man usea his phyalcal environ^ 
ment in tema of his cultural 
values^ pirceptions^ and lovel 
of technology. 

Si Sets up hTOOtheseB * 

Si Tests hypothiseg agalriit data« 



J* Subslatance agriculture 1 
throughout the Middle Eaa 

1. The percent of populat 
80i Turkey^ over BOj E 
70. Israel, is the onl 
the percintage is not 
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\ tani^.^l alone has e^erlenced great change trom t] 3 
agricultural situation. 

a. Faming methoda have 'been Improved* 

li. Land use has been Improved; plEnt and aniuial strains 
have been mprovtd^ and much land has been brought 
into productldn, through the 'ase of technology, 

c* Agricultural production has increaied at the imte of 
15^ to 17^ per year,^ 

d. The total cultivated area has increased nearlj^ 150^ 
since 1957. 

. e* The total irrigated area has inQreased about 300^ 
since 1957. 

f . Th©re is an emphasis on dairying^ poultry raising^ 
cereal and fodder crops ; and market gardening. Fi-ult 
production is alio important » 

g. Moat agricultural production is for use within the 
countiyj however. 



J, Subaistance agriculture is the primary economic activity 
throughout the Middle East. 

1. The percent of population sngaged in farming in Iran is 
80 j Turkey^ over 80j Egypt, 70; Lebanon, 75j Syria^ opr 
70, Israel is the only Middle Eastern country in which 
the parcentage is nqt over 60* 



At the end of this activity^ pupili^ :^u\iuJL.l Li.;r*U4,.:: Is there signif- 
icant agricultural coii^etition ^i.' -irul. Jlates and Israel? 
Do^i one area have a ilgniflcantly uuttur u^;rJ t\ural Bituation? 
If there is a dlfferfnce; vrtiat wculJ mq::. ...-^.luin it? 



27* Asks Given vhat you kno^ at this pointy T/hat would you e^ect the 
pradominant eeonomic activity in the Middle East to be? To check 
their hypotheieij students ehould use tabular data on imports and 
e^^orti of the TOrioui Mldflle Eastern nations. Then discuss: From 
this data^ would you Infer that the Middle iait produQes a great raount 
of manufaetured goods? Or asks Why do you think that agricultural 
Imports are so low In relation to the imports of manufactured goods? 
Bring up the quegtlon of the similarity of Import e and shorts at 
thli timei You mi^t aaki Do you think that there is much compstltion 
for raarkots hetween the various Arab states? Between the Arab states 
and Israel? 



snd of this activity^ pupil:;, 
pleultural competition bu':vret::i 
i area have a significantly uutt- 
^ is a difference ; what wDui>i 



u\y'\Li3^': 1b there signif* 
v^^u;. Jtutes and Israel? 
,rij,dt.ural sit'^tion? 
..^^Juin it? 



Oxford Regional Economic Atlas 
~ The_ Middle last and North 



Africa p 



ven ¥hat you knov at thia pointy what would you e^^ect the 
ant economic activity In the Middle East to 'be? To check 
potheiss; students should use tabiilar data on imports and 
of the varloui Mlddla Eastern nations • Thin discugsi Itom 
a^ TO^d you infer that the Middle East produces a great raount 
actured goods? Or ask: Why do you think that agricultural 
are so low in relation to the imports of mnuf actured goods? 
•toe question of the similarity of Imports and e^^orti at 
i. You might ask? Do you think that there is much competition 
Its T-^^™sn the various Arab states? Between the Arab states 



"Oxford Regions: \ Ecoaouilc A^las 



Mlddlg East and Morth 
Africa^ 111*120/ 



2* While most people in the area are engaged in agricylture^ 
there are no significant agricultural surpluses produced^ 
Only intra-reglonal trade in agricultural' products is 

significant, ■ " 

3. Only small ptrcentagee of the population are engaged in 
other economic areas j these primarily coniiit of cottagi 
. industry i manufacturing^ tourism and pilgrim trade. 

K. The Middle East^ ae an areaj sjqports a higher dollar value 
of goods than it imports . 

1* Over half of this dollar value is made up of petroleum 

and petrolem products * ' 

2, With the oxception of Israel and Egypt ^ the Middle Eastern 
countries tend to export raw materials and import 
manufacturad goods* 

a. VJhile Egypt* a primary exports are raw cotton^ ricei - . : 
and vegetables^ it does aj^ort a significant amount ■ 
of textile yarn and cotton and thready along with . . f 
cotton fabrie, 

b. Israel e^cports oranges for its greatest dollar . - 
produeti cut and polished dlmonds^ cement^ and . . 
rubber tires and tubes are also signif leant e^^orts- ' = 

3. The Midcae East^ as an area^ tends to trade with Western ' ; 
and Southern Europe^ the United States^ other Middle 

Eastern comtries and the Soviet area, in that order. ^^:V 

\ ' . < 

^OTEi For more eiq^llcit data^ see the Oxford Beglonal Econ- 
omic Atlas: The Middle East and North AfricaT " " 

^ pp. Ill-ISO. " " " 
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At this pointy you might ask students to attempt to Identi^ soma 
of tha agrlei^tural problems in the Middle Eastern area* You ratght 
have them develop hypotheses about these problems • Save a Hit of 
these hypothesei for later checking in the sub-unit on cultural in- 
etltutlone. If you wlsh| howverj you sould dlscusi these problemi 
at Uila tlmSt (Sae content and activities under economlQ Insti- 
tutions ) < 



S, Ssta up hypotheses i 
Sp Tests hypotheses against aata i 

\ 



L, Although the Middle East has 
rich mineral reBOurces of ot 



G* I4an uses hia physical environ^ 
mint in teme of his c^tural 
values I perceptionB, and level 
of technology • 

S, Constructs charts and graphs to 
pre sent data » 

S. Reviias generalizations In the 
light of new data i 

0. Differences in pcpulatloni re- 
sources J and industrial capacity 
are reflicted in differences In 
national poverj that is to sayj 
they are iinportant bases or 
CQmponents of national power, 

G» At any specific timSj the total 
economic output is affected hy 
the quantity and quality of pro- ' 
ductive resoin'ces (natural re» 
iources^ lab or ^ and capital goods); 
by the levels of technology^j and 
by the efficienoy of the organisa*- 
tlonal structure. 



1» The Middle East is the wa 
potential source of petra 
oil are along the souther 
Iran, Iraq^ Turkey^ and S 
Arabian peninsula j and aq 
to Morocco, Moat of the 
natloni; vith only a smal 

2* Other non-agricultural ra 
meagerj and a nuniber of t 

a* No country has outstan 
l^ile miserali are knc 
places J they have not 
present conditions do 

b* Iron 5 coal, copper , ch 
phosphate rock^ and sa 
being mined at present 

G. Israel lacks the natur 
dustrial development, 
imports are industrial 
feed her industry* Tfa 
deposits I and petroliu 
uncertain. 



1 



f 

I 

i'. 

L* Although the Middle East has rich oil rieourcas^ it laeke 
rich mineral reiources of other klnfls. 

Init flata. 



1 environ- 1* The MidUi. last Is the world *s greatest current and 

cultural potantlal iouree of pstroleum. The priimry sources of 

and level oil are along the southern mrgin on the mountains of 

Iran^ Iraq^ Turkey , and Syria; on the eastern half of the 
Arabian peninsula j and across Worth Africa from Egypt 
A graphs to to Morocco* Most of the oil is located in the Arab 

nations; with only a email amount in Israel*. 

ons in the 2. Other non-agricultural resources in the Middle East are 

"""" meager I and a nraiber of them are little developed* 

ation^ re- a# No country has outstanding deposits of minerals, 

lal oapacity labile minerals are knom to ocour in a number of 

'ferences in • places ^ they have not been carefully e^qplored or 

> is to say^ present conditlone do not warrant their ixploitation* 
ases or 

,al power, b, Iron/ coal; copper^, chrome j potaihj sulfur^ manganese^ 

phosphate rockj and salt are among the mineral deposits 

J the total being mined at present, 

ffected by , ■ 

lity of pro- c* Israel lacks the natural reiourceB nacessa^ for in- 

atural re- dus trial development. A high proportion of her 

capital goods); imports are indugtrlal raw materials j necefiiaiy to 

hnolos^; and feed her Industry, '^ere is a serious lack of coal 

the organisa- depoiiti, and petroleum deposits in the Negiv are 

uncertain • 
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28, Aiki V/hat hypotheeii woiid you let up about tha extent of avBlla'ble 
natural resources in the Middle East, (Have pupili look once more 
at the data on Imports and e^orts from Middle Eastern QountriiBB.) 
What reBQurce does the Middle East seem to have in large amounts? 
How does Israel fare In tems of oil resourees? V/hlch of the- other 
countries seem to be producing the most oil? 



29 • Have a student or a group of etudente dra¥ a mp of natural reBOurces 
in the Middle East and present it to the class* Have the pupils 
check and modify their hypotheses from activity #28 at this tijne. 
Ask the claes to cheek the distribution of natural resources in re^ 
lation to the Arab statei and Israel, Ask: Which group; given the 
ayailable natural resources, shoi^d have the greatest potential for 
Induetrialization? Does the import and export data tend to support 
your guess? Have the students attempt to ecQOUnt for this difference, 
(idsntifjr factors othsr than natural resources slpiif leant in develop-* 
ment of Industry. This should be done by the students*) 

Mote * If pupils do not seem to understand the concept of "natural re- 
source take time to develop the concept at this time. 
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/hat hypotheses would you let^ up about the extent of a-VBllahle 
. reiourcas in the Midflle East. (Have pupils look onee more 
data on Importi and exportB from Midcae Eastern countries.) 
jsourct does the Middle last seem to have in large mounts? 
\B Israel fare in time of oil resourQee? VJhlch of the other 
.es eeem to be producing the most oil? 



atudent or a group of students draw a map of natural resoui'Qes 
Middle East and preient it to the class. Have the pupils 
M modify their hypotheses from activity i^B at this time, 

class to chick the distribution of natural reBouroee In re- 
to the Arab stateg and Israel. Ask: Which groups given the 
le natural resources j shoiLLd have the greatest potential for 
lallzation? Does the Import and export data tend to support 
esi? Have the studentE attempt to account for thii dlfferinee. 
f^ factors other than natural resourcei signif leant in tevelop^ 

Induitsy, This should be done by the etudents.) 

If pupili do not seem to understand the concept of ''natural re- 
take timi to develop the concept at this timei 



Oxford Regional Economic Atlaij 
the Middle East and Morth 
AfrlQa j pp. lir-120* 



Oxford Regional Economic Atlas j 
the Middle East and rjcr th 
Africa , ^2-^5, 50:^, 



Kingsbury, Atlas of ^ tha^ Middls 
&8tern Affalra^ pp, 34-35 
(Useful iource of statistical 
data * ) 

Oinsburg^ The fmttern cf Asia* 
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Man uees his physical inviron- 
ment in terms of his cultural 
values^ perceptions^ and level 
of teehnQlogy, 

The fundamentBl dlfferenoe iDe- 
twean economic sjrstems is In 
ho¥ and by whom the baeic econ- 
omic dicisions over allocation 
of regources are madej rather 
than in who owns the reiourees. 



3» The first exploite 
in eveiy instance j 
coimtries. Accorc 
realized throu^ c 
been great. (66^ 
to 20^ in Veneznel 
not be realizing a 
areas * 



By its taKatiori polieiei; govern- 
ments Influence who shall get 
what proportion of certain kinds 
of output of the economic 
system i 

G. Govermient spending affecti tht 
distribution of gooda and earvicesi 



G* Societies inhabiting similar 
areas tend to have ainiilar en- 
vironmental problems* However^ 
the solution to those problems 
will depend upon the cultural 
persaptions of the TOrloue pto« 
pies ^ as well as upon the environ- 
mental situation i 

S« Draws inferences from data. 



M. Mldaae Eastern natlona 
mental problems: 

1. There is shortage o 
agricultural produc 

2. "Soil types are gene: 
overioaded with mini 
agricultural produc-^ 

3. LandfoCTs create diJ 
duction. 



3. The first exploitation of oil reserves in the Middle East, 
in every instance, hai "been lay European or American 
coimtries. According to several iources, net profits 
realized through oil extraction in the Middle East' have 
■been great, (66^ net profit on investment as eompared 
to 2.0$ in Venezuela). The Middle Eastern mtions may 
not be realizing as high a return on their oil as other 
areas . 



M. Middle lastern nationi tend to face the following environ- 
mental problems: 

1. There ie shortage of prfclpltatlon, which tends to limit 
agricultural production. 

2. Soil types are generally low in humus, and tend to be 
overloaded with mineral matter. Soils tend to limit 
agriaultural produGtlon, 

3. Landfonns create difficulties for ' agricultuial pro- 
duction. . " 



^ k6 ^ 

30 i Have a etudent give an oral report on the development of the oil in- 
dustry in the Middle Bast, Have him present tota on the ovnerBhip 
of drilling and processing activitiei throughout the Middle East, 



31. Tell the students about the situation in Kuwait* Perhaps you could 
create a chart on the distribution of Income of oil production in 
the Middle Eastern nations (disbrlhution by nation)* Students should 
compare the Arab states and Israel in terms of oil incomes. 



32* Discuss: What environmental problems face the Mld^e East, After 
listing the problemi that are suggested by the students^ help them 
compare the problem^ of the Arab states and of lerael. You might de- 
velop a dittoed chart and give one to each student* It should list 
the problms diViloped by the class in the lift-hand margin* Across 
the top place the following headings over these colums: Arab States ^ 
Israel^ Both. The students should attempt to identify^ through the 
use of this chart those problems that are peculiar to the Arab Natloni^ 
those that are peculiar to Israel^ and -^ose that are shared by both 
areae. AsKi What effects ml^t thesf problems have on the foreign 
policies of the nations involved? 



give an oral report on the developmerit of the oil in- 
Middle East, Hav© him present data on the ownership 
d procesBing activities throughQUt the Middle East. 



Oxford Regional EconomiG Atlas; 
The'Miadle East and North" 
Africa J pp> kk^kj (for in^ 
formation on oil production 
and oil ooneessions) i 

See Fisher I The Middle East j for 
a more complete discuselon 
of oil in the Middle East* 



Its about the eituation in Kuwait, Perhaps you could 
on the distribution of Ineome of oil production in 
tern nationi ( distrihutlon by nation). Students should 
lb statis and Israel in terns of oil incomes. 



enviromental problems face the Middle East, After Teacher developed^ dittoed char-^ 

sblems that are iuggested by the students^ help them one for each student * 

)blem0 of the Arab states and of Israel, You might de- 
I chart and give one to eaeh student. It ehould liet 
^yeloptd by the class in the left-lmnd mrgin. Across 
#h@ following headlngi over these colurans: Arab States j 
The students should attempt tc identlfyj throu^ the 
irt those problems that are peciillar to the Arab Nations ^ 
peculiar to Israelj and those that are shared by both 
hat effectfl might these problems have on the foreign 
nations Involved? 



The popiilatlon distr: 
in agricultural areas 

5, A shortage of natura: 
grovrth of industrial^ 

6i Oilj the primary rea- 
located Vhere the po: 
does not bensf it froi 
degree as might be e: 



S» Uses Reaaer's Guide to locate in - 
fomation . 

0. In an agrieulturEl econoffly the rate 
of food production must increaB© as 
rapidly as the population if a given 
Itvel of living Is to "be malntaintd* 

G, Tichnologlcal change may create ^ serious 
prohlema lii a society • 



S. Teste , refines and ellminatei hy>- 
potheseSj working out new oms 
wbsn necessary , 



The population aistrlbution reiiats in overpopulation 
In agricultural areas • 

A shortage of natural rasources tends to limit the- 
gro^rth of industrialisation, 

Oil^ the primary resource of the area^ tends to be 
located where the population of the area as a whole 
doei not bsntfit from Its eKtraction to as large a 
degree as mi^t be eKpactedi 



33. At this pointy you may vlih to die cuss ways in which theae nations are Use 
tiding to solve iome of these prohlamSi This might be done through 
oral reports. For axamplaj you might have a itudint present an oral 
report bn the building of the Aswan Dam in Egypt* (Be sure the Btudent 
bringe out the fact that duri^ tha^ time the torn ims being built ^ the 
populatlQn of Egypt grew faster than -the agricultural capacity of Egfgt 
ms increased by the addition of the 6m,) Another student might give 
an oral report on diserb realamatlon and the use of salt vater in_ irri- 
gation in Israel. The diicussion following the reports should heip 
pupils understand TOys in which technology might' ^ 

be of assistance in solving envirunmental problems as well as ways in 
which teQhnclo£;ical change ray brina new problems. 

3l^, At this pointy you should ask pupils If they have eufflelent tota to 
check the hjTsotheilB that "There is a shortage of land and natural 
resources In the Middle Eastf The Arabs and the Isratlis came into 
conflict over the OTOtrship and use of these lands and risouraea." 
The etudsnts in all probability will wish to modify this h^othesie 
in some way I Ask quistlons as needed to help them mdirstand that 
while this may be one basis for conflict j many of the problems of the 
area are common to both sides ^ and that this conflict over land and 
resources is not ^ in all probability j the only baeis for oonflict. 
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ly wish "to diBCUBB ways in which theie nationi are 
of theie prohlemi. This might hi done through 
cample J you might have a student preeent an oral 
% of the Aiwan Dam in Egj^t, (Bi aura thi itudint 
^hat during the time the dam was being hullt^ the 
^rsw faiter than thi agrleultural eapacity of E^Jt 
addition of the damt) Another studint might give 
lert reelaroatlon and the uie of salt water in irri- 
li die cue 8 ion following the reports should help 
m in which t^^chnology mightf^ 
Giving envlrui^Gntal prohlGms as well ae ways iu 
change may brina new probleM. 

lould aek pupils if they have sufficient data to 
,that "There is a ihortage of land and natural 
lie East f Kie Araba and the Israelii came into 
lerflhip and use of these landa and reioureaB i'* 
irolDahlllty will wish to modify this hypothesis 
istlons as needed, to help them underitand that 

I haiii for eonfliet| many of the problima of the 
th sideij and that this Qonfllct over land and 

II probability^ thi only bails for oonfllat. 



Use Reader *i Guide to Perlodlaal 
Literature to locate In- 
formation . 
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Si Sets up hypotheeei i Illt Although culture la alwayi changing^ c 

perslBt^ over long perlodi of time. 

Ai The my Individual ilemints of a ci 
influence each other foms the etrt 
Religion "both influencei and if inl 
of the Qultwe, 



S, Defines terniBi 



S# Applies previougly-'liarned 
oonceptg and generalizations 
to new data . 

S* Setii up hypotheBeS r 

Ot A given 'Culture it an inte- 
grated whole^ baged on funda- 
mental poitulatee or valuii. 

Gt The hasio values and organ- 
isation of a seeiity both 
affect and are affeGted by 
the religious views and 
organization. 



AlthQugh culture is always changing ^ certain parts or elemants 
perelst over long periods of time* 



A. The my Indiviaml eliiaents of a culturi reltate to and 
influince eaeh other form the structuri of a Gulture. 
Rtligion both influencie and is influeneed by other aipects 
of the eultmre* 



. 50 ^ 

5* 01 ve the c]^SB a reading eontalnlng statemente of a religious natura 
which justify ^rllke actions amlnating from both sldei of the Arab- 
liraell var. Aeki Given these statementsj do you think the causa of 
thle conflict ms primirily rellgioui? 



6. Help etudente um the neoesslty for defining rsligion. Perhaps puplli 
aan try to define it by finding out what all rellgioni have in coMnon 
Dlsauss the daflnltioni which itudente preaent to the class by asking 
cross p^citLtural ^utstione* (sig. If a pupil says that aU religions 
have churchiij so religion has to do with churehes; the teacher mght 
ask^ "Do you know of any religion that does not have Qhurchei?-') 
Pupils are likely to find that thiy have diffic^ty in ratchlng a 
iatlBfactory definition at this time. However ^ point out that the 
claiS may be able to ^flne religion better after studying the next 
part of tile uniti 

7. Aski How do you %Hvk rillglon might affect the culture of the people 
who hold the rillgiouB bfliefe? Riplli should see that they woiid 
need to toow about the particular religious beliefs before answering 
this question. 
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'eading containing stataraente of a rellgloue nature Stevenson^ Strike Zlon, 

Ike actions efflinatlng from both ildes of ths Arab- ~ ~ " 

Given theee statements^ do you think the cause of 
primrlly religious? 



the necessity for defining religion. Perhaps pupils 
it by finding out what all religions have In comon* 
tlons whloh students present to the olais by asking 
stloni. (e»gi If a pupil says that all religioni 
religion has to do with churchei; the teaGhermsht 
of any religion that doie not have churchee?") 
to find that they have difficulty in reaching a 
ition at this time. However ^ point out that the 
to define religion better after stuflylng the next 



hink religion. ml0it affect the oulturs of the people 
toui beliefs? Pupils should see that they would 
the particular rellgioui beliefs before answering 



ERLC 



The basie valuis and organ- 
isation of a BOQlety "both 
affect and are affected by 
the religious Yaluii and 
organisation. 

CiiLture traits Boay change 
as the result of innovation 
from within. 



Sets up hs^Qtheess* 



The basic valuea and organs 
ization of a soeiety both 
affect, and are affected by 
the religioue values and 
organl'^Htion, 
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ugB and organ- 1, Islam la the youi5C;;^sb of the vorld's rellQions and the 

soGxety both only one to come iirto helng einbe the birth of Christianity* 

re affected by It contains elaments of both Judaism and Christianity, 

values and Islam is more than a ff mal religionj it Is an all^per- 

•VBslve way of Ufa. It is nalther national nor racial . 
To the believer J rsllgion and lifS; faith and polltiei 
s may change . , are Inseparable, 

of iroovatlgn 

a. Kii primry mm of MuilJjn belief ov faith is the one^ 
aesi of God* 

l) Mohramed li believad to be the last prophit of God* 

beseS i 2) Prophete alio include Adam^ Noahj AbriJiam^ Moses^ 

and JiBUB, 

3) Nona of these prophets is bellived to bs divine. 

ues and organ- b. The Muslem eho^d pray five tlmee a day, facing toward 

ioelety both Mecca* The main prayere of a Gongregatlon take place 

re affected by ' in a moique at noon on Itidayi This practice has 

values and helped to make Islrai a stur^ and a eloeely -knit faith* . 



G. The Muslem should observe Ramads i ^«*tha month of faatingi 
equivalent to the Ohrlitian Lent* During RamadEn^ every 
believer Is required to fast from sun-up to sun-doTO. 
While Ramadan is a time of seeking Devlne grace ^ it is 
also a month of gayj good fellowihip* In the iveningSj 
people eatji drink and make meriy in a variity of aeciptable 
patterns i Eamadtf^ functions to uni^ the eomunltyi 
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38, Divide the elass into two groups^ one. to cb research on the history 
and practice of Islam 'tfhile the other doae rastarch on the deyiloi^- 
ment of Judalam* Provldi a yldi variety of matsrlals^ inGludlng 
the "booka listed unter the teaching materials. Also include appro- 
prlats hooki from your echool llhraiy. Each group should choose a 
Gomlttee to report the flndlngi of the group to the clasBj however^ 
all memberi of thi group should help find the tota and proylde idias 
to thii comlttee. Each group ahould call attention particularly 
to the legale social j polltlcil^ and ecpnomlc raalflcatlone of the 
religion they are studying and should attempt to predict the effect 
of theie factors on thi eulture as a yholi. The claii ahould be 
glYin several days under close supervlilon to complete this activity. 

Or do the following Insteads 

a. Preient a series of readings^ consisting of quotations from the 
Bible and thi Koran. Aik puplli to hypothiilie ahout the differences 
and slmllarltlis in the two religloni from thise qjiotatlons. 

b. Have a itudent give an oral report on the early development- of ' 
Judaism. Hi ihoiJ.d also pay partlc^ar attention to the legale 
ioelal^ political J and rellgioui aspects or effects of the religloui 
bellifs during the early period. 

c. Havi a pupil give aii oral report on the deyelopment of Islam. He 
Bhovl& includi the legale social^ polltlcali and iconomic effects of 
this religion during the early pirlod. 
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s Into two groups, one to do restarch on the histoiy 
Islam while the other does research on the devtlop- 
, Provide a wide variety of materials, including 
i under the teaching materials. Also Include appro- 
3m your school library. Each group ihouia choosi a 
Jorb the findings of the group to the class; however, 
she group shouia, help find the data and provida Idtti 
5i. Each group should call attention particularly 
jclal, political, and economic rtmificationi of the 
stuaylng and should attempt to predict the effeot 
s on the culture ai a whole. The class ihould be 
lys under close superviflion to completf this activity, 

ring instead I 



OrlinBlcy, Ancient i^ mirl.. 
Life J World's Qreat leliRions . 
Woulij This Is My God. 
Fitch J Allah) The God of 
Islam. 

Gaer, How thi Great RellBlons 
Began . 

Plckthall, Jha Meaning of the 
Olorlous Koran, ~ 



las of readings, consisting of quotations from the 
Koran. Ask pupils to hypothesizi about the dlfferenees 
lei in the two rillglons from thest quotations, 

t give an oral report on the early development of 
should alao pay particular attention to the legal, 
leal, and rellgloui aspects or effects of the religloui 
I the tarly pariod. 



Also, iee Life, The World's 
Great Religions'. 



See bibliography after first 
paragraph of Aetlvity #38, 



live an oral report on the atvelopinint of Islam, He 
a the legal, social, political, and econoinio effaots of 
during the early period. 



See bibliography after first 
paragraph of Activity #38, 
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Testg and refines hypotheses 
and works out new ones as 
needed. 
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i reflnee hypotheses d. Alms giving is an offering to Allah and an act of piety, 

I out new ones as A man eho^d give one tenth of his Income in alms and 

~~ the support of schools and mostuei* 

e. The HajJ or pilgrimage to Mecca was an Arah tradition 
hefora the birth of Mohamed, He commandid hie followeri 
to make a pilgrimage to Mecca every year* Now once in 

a lifetime suffices. The Hajj provided scattered Arah 
tribes one thing in comoni It still tends to bind into 
one the whole of the Moslem Goimunity. 

f . The Shaira was a traditional complex system of laws^ 
drawn from the Koran and from tradition j it regulates 
every detail^ of life. All social relatigne are determined 
and sanctioned by religion * In theory ^ there has been 

no divieion between religion and society* 

g. This unity between religion and egclety has tended to 
break dom under the pressures of westsrnisation and 
industrializitlon * 

2, Judaism created a new concept of Ood«-a strict monotheism. 
Christianity and Islam both rest on this concept j monothciam 
separates all three of these religions from the world's 
other major religions i 

a* The Jewish God is a personal god/ in the sense that he 

deals with man at will and Ean is responsible for his actions , 

b* Judlasm is a strongly earth^cinterad rellgionj its 
primry practice is to guide man in this world. 

c, Judiasm has an ovirriding concern with ethics > an attempt 
to ascertain God's will In all things. This will is set 
dom in the Torahj which la a large gense stands for all 
icripture and all the law based on It. 
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Aik: Do you now wish to modify ^ iliminatii or add any hypotheses on 
the Hat set up Sirlltr about the posslhle effeeti of religion upon 
other aipeGti of a culturi?(See activity #37)* Point out that 
pupils win test their hypothesea in mom detail as they study the 
rest of the hlatorlcal part of ttiis unit. 

Aik pupils to consider once more, the qjaestlon raised in activity #35 • 
Ask: To what extent do you no¥ bellivi that rillglon ms the prlmiiy 
cause of the conflict between Arabs and Israel in 1967? 



Aski Why; if the bailc postulatei of Judiasm and lilam are not 
obviously very diffirant; do the j Arabs and thi Jews perceive them- 
serres as being different? (^li ^ activity should lead to a realiaa- 
tlon that It is neeeeeary to know more about the history of the two 
peoples to understand their pereeptioniO 



In political conflict there is 
a struggle over scares values 
or goals, 

Ideologiie affect piople^s per-. 
ceptioM of the facte. 
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di The scholar has alwayi hmn a hero to Judalsf;: To under- 
stand and lnte]:5ret the Torah has been a major Intellectual 
preoccupation of Jews across the centuriei. 

e. A precise definition of Julaisnis diffieult to arrive at, . 

1) Many Jews themselves differ over vhat it meane to be 
Jewish, 

a) For iome^ Judaisr:; Is a religion with hellefBj festivals^ 
and holy days* 

b) For others I Juuuism is a civilization with a unique 
culture, 

c) For still others ; Judaiinr la an ethnic group similar 
to otlier ithnlc groups in our society * 

d) Many Jews combine several of these points of view, 

2) In Israel Julalsm Is probably some combination of all 
of these points of vlewj with an emphasli on national 
unity i 

3) The concept of a ''chosen people'* was arrived at through 
the Jewish view that Ood had chosen them to bring hie 
word to civilization* 



nflict there is B, The issue of which group should control Palestine was not clear- 

ioarqa values cut when it came after World War II. - 

1, Palestine in 1905 tos a flixlble Beographlc concipt; in that 
ct people 'e per- the name had not been used since l830j the Arabs traditionally 

facts • had no such concept^ and the name had pirsieted in the Judaao- 

Chrlstlan tradition as an approximation of the land of the 
Bible. 
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39. Dlviat the class into two groups. One group should represent Israel 
and the other should represent the Arah states . Give each group a 
reading which argues for its right to Paleitlne, lach side should 
argue it has a rl^t to the land throu^ occupation, now and in the 
past, throij^h leagal right, and tbrQUgh moral right. Each group 
should meet, dlisuss the position, and pick two memhirB to debate it 
. with the other group. 
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lass into two groups • One group should reprftsent Isroel ■■ProclaiBation of Independenee 
r should rapresent the Arab atatge* Give aach group a of lirael/^ in Janowskl, 

h arguis for Its right to Paleitlne. Each side should ed.j FoundatlQns of Israel ^ 

ai a right to the land through oecupationj now and in thi ppi 173-176^ ot in Stav- 

h leagal right ^ and through moral rl^t, lach group rlanoi; td.j Readies In World 
thi position^ and pick two memhers to debate it History ^ pp, 539*5^0 « 

ir ERJC 
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G, Foreign policy conelderationi 
are affected by ideology^ con* 
sideration of national self- 
intereat^ perceptlonB of power 
relationehips between cQUntries^ 
expectations about how other 
nationi will actj and tomestlc 
problems at home. 

G. Compromise is easier where 
there is not an ideological 
perception of the issues^ that 
IS; where the isiues are not 
moralized and not seen as re- 
lated to ether issues* 



2, The population of Paleetlne^ i 
Arab. The population as of l' 

Arab i Mwsllm 

10^ Christian 
1^ Druae 

Jewish 

3. The Ottoman treatment of non^ 
systemj allowed religious ^ cu; 
polltleal autonomy, 

k* There was no organized natlom 
in PaleBtlne until after Worli 



War seems to be the result of 
inultiple interrelated cauies* 

Identifies value -conflicts . 

Teste hypot heses ajainst data * 



5 * The growth of the Jewish coimn^ 
immigration^ Btlmulated by thi 

6, Palestine was not specif icall; 
' Pic to agreement* 

7. The Anglo-Arab political exchi 
a clear^-cut territorial plani 

8* The Balfour Declaration spoke 
national home" in Palestine ai 
Palestine as the national home 

9t The mandate for Palestine waE 
Zionists* favor. 
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The population of Palest inei as definedi was predominantly 
Arab, The population ae of 191^+ was: 



Arab: 89^ Muilim 

10^ Christian 
1^ Druze 

Jevleh 

The Ottoman treatment of non-Musllmi baaed on the "millet" 
system J allowed religious ; cultural ^ legal j and quasi- 
political autonomy* 

There was no organised nationalist movement among Arabs 
in Palestine until after World War I, 

The growth of the Jewish conmiunity was primarily through 
immigratiQn^ stimulated by the World Zionist Organization. 

Palestine was not Bpeclflcally mentioned in the Sykes- 
Picto agreement r 

The Anglo-Arab political exchanges' of I9I5-IS ended without 
a clear-cut territorial plan, = 

The Balfour Declaration spoke of eitablishing a '■Jewish 
national home'- In Palestine and not of ^'recognizing 
Palestine as the national home of the Jewish people*'* 

The mandate for Palestine was framed umlstakably in the 
Zionists^ fayor. 



600,000 
55,000 
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Hold an Infoirol debate In which the abovt positions ari arguad. 
Itoiiig the discussion foUomng the debate ^ the taacher should ask 
what evldinae was used by each side to Justly its position* The 
studenti will find that in mny cases both sides used the ame hie* 
torioal ividince ag justificatioa. Eopefi^yi at this pQint the pupils 
will generallEi toat this Is an argment related to value Judgements 
as weU as historical background » 

At this point each group of studenti should meet and attempt to 
Isolate thi value posltloni that are ImpllQlt in their arguments . 
A chart shoiiLd be made in which these positions are listed side 
by aide (wltii the Arab value positioni on one eidej tht Israel 
TOlue poiltloni on the other). Have the clais study ths chart* 
^in discuss i Doss the geographic iltuation that you have etudled 
escplaln these value positions? Does the religioui baekgromid which 
you have studied ejcplaln them? (Havlew hypothesis set up at the 
biglnnl^ of the unit). At this pointy the students should under- 
stand that thiie points Of view reflect diffirent perceptions of 
hlstoiy. Tell the students that the rest of this sub*unlx will 
help them to understand these perceptiona • 



^ 5a ^ 

li Id which the atova pOiitio,, . are argued, 
following the dehate^ the teacher should ask 
. by each side to Justify its position. The 
t in many oMei hoth sides used the sme his- 
stifloatlon. Hopefully, at this point the guplli 
his is an argument Mlated to value Judgemints 
backgrounfl • 

up of ituflenti should meet and attimpt to 
tlone that are Impllolt in their argumenti* 
In which these pQiitions are listed iide 
valua positions on one eldtj the Israel 
Qthsr)* Have the elasi itudy the chart • 
e geographic iitimtion that you have Btudled 
iltlons? Does the religioua 'bacl^round which 
la them? ( Review l^rpotheiei set up at the 
* At thli pointy the students should under- 
s of view reflect different perceptions of 
lents that the rest of this suh^miit wiU 
i these perceptions i 



The U. N. Report, "The Arab and 
Jewish CasiSi" in Rivlin and 
Szllowlea, eds.^ The Con^ 
temporary Middle East j Tra^ 
dition and Innovation , pp, 
266^276. 

''The Arab View of Israel^" in 
StaTCianos, ReafllnMg in 
World History J pp7 ^^^^5^8 . 
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Althou^ ciAlture is alwaya 
Ghangingi certain parts or 
element i may parslit over 
long periods of time. 

Culture traits may change 
as a result of diffusion. 

Change in soeiity is likely 
to occur more freqtiently or 
more readily in the lesi 
basic ^ less emotionally 
chargedi more instriMental 
or technlQal asptcts than 
in such things as basic 
values J primary grwUp re- 
lations! territorial and 
religious stability^ and 
prestige systemi. 



Sets up hj^Qtheies, 
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ulture is always C» Th© Midtta Bast hae been the site of the rise and fall of many 

certain parts or civiliEatlonaj it has been an area of extenslye cultural 

ay persist over diffusion* 
ds of time. 

1. Some of the flret eyidencee of the neollthio ravolution have 
aits may change been found in the area. 

t of diffusion. 

2. A number of civillgatloni, including Ancient Eot^i Sumer^ 
CDClety is likely ■ Babylon, and Assyria iiveloped in the Nile Valley or in 

□re friquently or Mesopotamia, These clvlllaatlons developed advanced ciJ^tures 

ly in the lew in technQlogyj iconomlcSj and goverrmenti 
s emQtlonair.y 

□re instrumental 3* In the early period^ thi area wai one of continued warfare^ 

al aBp^uts than in which a nuiaber of Semitic tribes contended for control 

ingi as basic of the usable land, 

Imary group re- . 

arritorial and a# The Hebrews were ^ong these peoples. For a short period 

itability, and of tlme^ they hild control of what is now liraal* They 

ystems* were defeated in war by thi Assyrians and the Chaldeans. 



potheses. b. In 525 BiCi the Persians conquered the area as far as 

Greece and India. They divided the area into semi- 
auViOnomous natural provinces j built a network of roads , 
and providad a central goverEmiintt 



kt The Greeks, under Alexander the Great , eonquired the Ptreians 
and colonized most of the key centers of the Middle last a 

5* By 31 B,G,, the Romans had been able to extend their in- 
fluence against the Greeks and had parciled most of the 
Middle East into Homan provinces, 

a. The Romans aceepted much of the Greek culture j Including 
religion, art, and philosophy. 
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b. The Romans provided order j they eitabllshed highways, a 
postal system^ and military goverMient, 
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kO, The primaiy focus of the historical portion of this unit will be on the 
period from I9OO throu^ the preisnt* There are several methoas which 
can he used to present data prior to this perlodi 

a* Ihe taacher could give an InforniEl illustrated lecture based on the 
content listed. 

b. Pupils coiaa read some of the books dealing with thoBe events . 

Q. Pupils could prepare a serisi erf oral reports^ spipoBia^ dittoed 
written accounts I or bulletin board displays on thi key perioda 
mentioned In the outline of contents* 

d. In addition to one of the above (a^ b, or c)j do the following 1 

1) Have a pupil prepare a timeline illuatrating events in the Mid^e 
East through IJSO, Kils timeline shoiad leave room for the in^ 
Qlusion of events after 1920^ which will be added in later activities. 
The purpose of this timeline is to analyze the chronoloBr of events 
rather than to intei^ret their importance. 

/ 2) Have the class attempt to develop hypotheses about the probable re^ 
suits of pQlltical change on the lives of the average resident, 
Ask such questions as* TOiat sorteof changes woiJ.d take place 
in the soeietyl Wo^d the political changes . which took place 
cause fundamental social change? Why or why not? 



Pupil refe: 

Jaeckel and 
East j ] 

Bablasj The t 
Probler 

Safranj Isrs 
file , 1 

Teacher refe 

Kirk^ Short 
MidiUe 



Lewis ; The ^ 
Yale^ The He 
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of the historical portion of this unit will te on the Pupll reference". 
through the present, There are several methods vhich " 
eaent data prior to this period; Jaeokel and Peretz, The Middle 

East , pp . 28-37. 

uld give an informal illustrated lecture based on the &tiac^ The Mlddli fast. Old 

Problems and New Hop es . 
pp. 6-18. 

Bad some of the books dealing with these events Safran, Israel Today- A Pro- 

file , p. 311. 

repare a series of oral raports, spiposia, dittoed 

tsjOT bulletin board displays on the Key piriods Teacher references- 

le outline of contents. v 1 m ^ ^. , 

w± wuHucni,a, Short History of the 

a rt-p +k I, / ^ \ Middle East ; 

te of the above (a, b, or c), do the followingi Lewis,. The Arabs In History . 



on 



L prepare a tlmelinu illustrating events In the Middle 
1 1920, This timelini should leave room for the in- 
ivanti after I92O, which will be added in later acttvities. 
of this timeline I3 to analyze the chronology^ of events 
to intei^ret their Importance. 

iss attempt to develop hypothesei about the probable re- 
Itioal Qhange on the lives of the average resident, 
stlons as' VJhat sortiof clanges wuia take place 
ty? Would the political changes vhloh took place 
ental social change? Why or why not? 



Yale, The' gear East , 
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Ci The JiWlih kingdom of Judia revolted againit Borne; In 
69 A.D. the Romani raged Jei^salem, The Sms did not 
rs ^emerge as a nauion until modern tlmea. 

d* Chriitlanlty^ by 31 AiD,^ became the offleial religion 
of Rome. The Ronen capital tos moved to Byzantium and 
became the center of the Eastern Roman Empire, 

©• Borne Itielf J ms BUbmerged by iimny Otmanic tribei^ and 
becBM part of the history of Europe. The Chrietian 
Church logt Its unity and its influence ms no longer 
strong In the Middle Bast* 

6. Mohamed, born in Mecea in 570 A.D.j founded Islam, This 
new religion united mny Arab trlbis and provided a set 
of laws under which they could funGtlon as a group. 

a. After Mohanmed^s death In 632^ Arab armies aonquered all 
of th© Middle Eait^ the. Wear East^ and S^in. 

b. Arab culture spread with the conquestB and became pre- 
dominant throughout the area* 

c. Religious and dynastic quarrels, along with poor commun- 
ications ^ split the Arab empire^ and the central govern- 
mint at Baghdad loet power. 

d. Control of the Biiplre fell to the Seljuk Turks, nomadic 
people from the north who had become converted to Islam, 
By 1055^ they controllid moit of the MldiLa East. 

7. The Turks barred Christians from Palestine* ^om the 11th 
through the 13th centuries, Europeans sent a nmiber of 

Q armies to attempt to tolva the Moalemi out of the "Holy 

ERIC Land," 
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a. The EuropeanB seized Palestine and parts of the Med** 
Iterranian coast . They killed both Moiliini and Jews . 

b* Eufopeans discovered and adopted some parts of iBlamic 
culture , 

c . Trade in lu^mry goodi developid bitween Europe and the 
Middle Eaet, 

dp The Europeans were driven out of the area by the end of 
the 13th century* 

8* The powr of the Stljek ^tHe was broken by the Mongols 
In 1258,' The Ottoman Turks, another Asiatic people^ soon 
came Into pover In the tmplri. T^b eulti^e, however ^ 
remained much the same, 

a. The Ottoman ErLpire remined In power until the gIoss 
of World War I. Alttiough the empire ramalned large ^ 
its power shrank over time. 

b* The Ottoman ivdtans riU.ed from Istanbul • They adopted 
a system of lawi baaed on the Koran and on Turkish euitoms. 
They used the Moslem raligloua and eoolal systema as 
the basis for govenmint of their empire • 

1) In goveriment^ the Sultan was the absolute power. 
Subordinate to h^ were two sets of officials, one 
group who aamlnlitered Moslem law and theolo^ and 
controlled the couirts. The otiier group j ^'Th% People 
of the Swordj" held all atolnietratlve and mlllta^ 
power i 

2) Each conmimity appointed its oto religious head and 
foUoTOd its ovm system of li^erltanct, Lojralty 
tended to be given to the village or the fMilly rather 
than to the state « 
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3) Administration tended to be at the provincial level. 
Atainistrabors tended to be corinapti and govimmant 
furnished aJinoit no servlees to the people. 

k) Moslem rellglDUi lavs made little provision for iocial 
change I officlali opposed ehange, and vmry little 
progress took place in any areai 

9, With the decline of the Ottoaan pover, the European govern- 
mtnti began to build colonies or protectorates In the Middle 
East, 

a. In 1798 Napolion landed Itench troops in Egypt* British 
sea power atopped the French; but the British mintained 
Interests^ln the area. 

bt The feench took control of Morocco, Algeria^ and Tunisia, 

c. The British bought eontrQUing intirest in. the Suez Canal Co,; 
soon aftermrdsj they installed themselves as guardians 

of the canal, 

d. The Russians controlled a ortheim Iran, while the British 
eoatrolled the southera half, 

e. Prance gained influence on the Sjnrian coait and Britain 
attemptid to gain influence in Israel, Jordan, and Ira<i, 

f . Gemany attempT^ed to gain control of land routas to the 
Middle last thrQU^ the Berlln-to -Baghdad railroad, 

g. European cotmtrles also gained trade concessions ttirough- 
out^ the Empire, 
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Q* Culture traiti may change through 
a process of innOTOtion from 
within . 

G* People who are in contact vlth 
each other are likely to borrow 
Quitural traits from each other * 

S* Identifies differences and slmi^ 
larltieg in dflta » . 

S* Qeneralizes from data . 

S, Oheskg on the oompletenesa of tetaj 
is mry of generalizations haied 
on insufficient evidence « 



D* There were both cul 
hitwaen the Arabs a. 

1, The Jewi and Ara 

a. Both c^turei 
economic lyst 

h» Both Gultureg 
units ^ with ' 
social group. 

c. The tribal po; 
lar^ in that \ 
family itructi 

£ i There were some € 
and Jewish cultuj 

a , The Jews deve J 
Ood long befoi 
Arabs * The re 
tended to make 
onep 

bi The Jewish ciil 
the Arabia as m 
tended to chan 
basis of the J 



There were both cultural similarltiee and cultural differancee 
between the Arabs and Jews* 

1* The Jews and Arabs came from a elmllar Gultural background, 

a* Both c^tures were nomadic in nature, and they had similar 
economic systems* 

b. Both QUlturei haJ patrlartaial and patrllln»l family 
units ^ with the family functioning as the primry 
social group* 

c. The tribal political structure of both groups was simi- 
lar ^ in that both systems were based on the patrineal . 
family itructiire. 

2, There were some early basic differences between the Arab 
and Jewiah cultures . 

a. The Jews developed a strict monotheistic concept of 
God long before this concept ms developed by the 
Arabs # The resiilting religious distinction of a Jew 
tended to make the Jewish society a more integrated 
one i 

bi The Jewish Cloture became agricultural in nature ^ while 
the Arabs^as a group^ tended to refflain nomadic* This* 
tended to change the economic, social^ and political 
basis of the Jewish iociety earlier than the Arab 
society. 
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^1, Have an artieulBti itudsnt give an oral report on tht culture of the. 
ancient Jewst He should attempt to emphaBlze the rellgioue^ eocial^ 
pollticslj and economic faators which wirs priniary in the cultur©* 

Now have a student who Is a good reader give an oral report on the 
early Arab culture* He should eraphaslze the rellglouij ioclal^ 
political J and economlG faetori which were primary to the culture. 

Hold a diicueilon In which the claas compares the rellgiousj soelalj 
politlaali and eaonomlc origins of the two cultures * It may he use- 
ful to have the class const:mct a chart to use In this comparison, 
(See below). Then ask: Why do you think these early ciLLturea seem 
to be eo similar? In what basic rays "rere they different? 





Hebrewe 


Arabs 


Religion 






Ife^mlly itinicture 






Gov'ti system 






Icorit aystim 
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lata student give an pral report on the culture of tht 
He ahould attempt to emphasize the religious^ Bocialj 
eeonQmio factore which were primary In the culturt* 

lent who ie a good reader give an oral report on the 
bure. Hi should aKphaBlze the religious ^ social; 
eGonomlQ factors which were primary to the c^ture, 

Lon in which the clasi compares the rellgiouoj Bocial^ 
economic origlnB of the two d^turee* It may hi use- 
I class COM t met a chart to uss in this eompariBon. 
Dhen aski Why do you think these early ctaturis seem 
ir? In what haeie ways were they different? 





Hebrews 


Arabs 


.glon 






ly structure 






t# system 






« system 







Orlinskyi Ancient Israel * 
Mlchenirj The Souree i pp. ikl 

199 J 275-311^^23-503. 
LewlSj Tha Arabs . 

Bernard, ThB Arabs in History 
Ch. 1." • 



Applies preylQU$ly"leaprned cori'^ 
cepti and generallMtlonB to \ 
new data, 

Sgti Up hypotheses ■ 

Bomt values are conducive to 
change J ioine make ehange 
difficult , 

Although culture is alvays 
changing j certain parti or 
elements may pereist over 
long perlode of tlmit 

Change In society Is likely 
to oocur more frequently or 
readily In the lees baelCj 
emotionally ohargedj more 
instrumental or technical as*' 
peota than in such things as 
basic values^ primary group 
relations^ territorial and 
religious etahllltyj and 
prQBtlge syitima. 



Culture traits may change through 
a process of diffusion. 

Cultural chanis Is more likely 
to oecur in societies in which 
people helieve that a high degree 
of mstery over nature - and social 
conditions is possible. 
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k2. Ask* from what you kaow stout the hlstoiy of these c^tures^ how mvl& 
you e3^ect them to ahange by the latf 19th or eai'ly 20th centuries? 
List piqsUi* hypothiseB on the chalkboard. Do not attempt to modify 
them; ilthough you might ask the pupils what evldenee they ueid in 
arriving at eaeh one. 



i 



i^3* Give the elaes a Berlee'of readings reflictlng Jewish life at the 
end of the 19th and tarly 20th centuries* Theie riadii^s should in*- 
clude lift in Europe^ RusBla^ Paliitlnii and the Unltsd Statei* 
Pupile should bring thilr chart in aatlvlty fa up to date^ given thli 
data. Ask I Oivin wtet you have learned, is It pogglble to talk about 
a Jiwiih aultm^e? 



Imow about the hlstoiy of these cultures, hov wouia 
hange by the late 19th or early SOth centurlei? 
sea on the chalkboard. Do not attempt to modify 
Ight ask the pupils what evidence they used la 



R^.ff^P^i ' "^^^^ ie lSctedohapterfl. ' 

Russia, Palestini, and the United Statea. Uris, Ixodus, Oh. 2. 

chart m activity #41 up to date, given this Potok^-^ioBen. 
,t you have learned, is it poiiible to talk about ^ ' , . 
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G. Diecriminatlon againet a minority 
group tm&B to isolate memberi 
of the group and promotes the re- 
tsntlon of their cultural VElues . 
and noOTii 



G, Perslstenci of a^tural traite " 3. By and large t 

My he the result of the lack than tte Jevii 

of e^^osure to conditions whloh 



further ahange. 



a* The Arah eu 
of a common 



G. 




h. Most Arabi 
and legal i 



c. Industrial 
culture tha. 



E. The Arab^Ieraeli c 
hatween two cultuj 
state. 



1« Zlonlim can be 
European natior 
growing Bwopes 
attractive to t 
than to those J 
soclityi 



3. By and large the Arat culture has changsd leii over time 
than thi Jewish culture* 

a. The Arab Qiature also tended to be held together because 
of a eoimon religion (ls2^m), 

b* Most Arabs shared a language^ a religion^ and a moral 
and legal stweture based on that religion* 

c. Industrial te^hnolo^ had far less, efftot on the Arab 
culture than on the Jewish culture. 



E# The Arab-Iiraell conflict can be seen In part as a confrontation 
between two cultures with ilmllar percsptions of the nation « 
atate, 

1* Zionism can be vlewid as a logical extinslon of IJth centu^ 
European nationalism combined with a Jewish riaction to 
growing European anti-ssmitiira* Zionisni tendid to be more 
attraativa to those Jews who were victims of antl^semitlsm 
than to those Jews who were more integrated into European 
society* 



kkt Oiye the elais a series of readings refliotlng Arab life during the 
SMis jeriod* If posslblaj thiie riadlngs ibould InaludQ life In tht 
cities^ the life of a psasent on the land^ and tht Ufa of i noirad, 
Again^ have studints bring their charts up to date. Ask* Can ws 
talk about the Arabs as though thiy had a singli Qulture? 



Have an artici^te studtnt give an oral report on the emargenee of 
Zionism, Ha might Ganter his report argimfi tha life of Thaodore 
larilli After thi repprt; dlicussi %y tos Zionism popular aMg 
the Jaws of the Pals while it Md not gain popularity Mong mny of 
the more wealthy Jews? 



pliB Of readings refltcting Arab life during the 
sslblt, these readings should include Ufa in the 
a psasant on the land, and the lift of a nonBd. ' 
i bring their charts up to date. Ask: Can we 
s as though they had a single culture? 



LaTCenct, Seygn Pillagj of 
Wigdom, Ohs. a.ij.. 



budent give an oral report on the effiergenoe of 
mter his report around the life of Theodore 
iport, discuss: Why ma Zionism popular among 
vhila it did not gain popularity among many of 



Ifih-KlabDrj Jews to Reaegher , 
Safr'ao, , Igrael foday . ' 
Urls, Exodui . 

Tiacher'i reference: Rivllln and 
Szyliowici. .The Contem- 
poraiy Middle East, p. 276. 
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G. Diicriffllnatlon agaliiit a minoirlty 
group tenda to isolate members 
Df the group and promotts the 
retention of tiitlr cultuiml 
values and noimSi 



G, Cultural traits may changt through 
a process of diffusion. 



» In polltlQal eonfllot there is 
a struggle over scarca valute 
or goalsj each side tries to 
use thi political systtm to 
attain its goals, 
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latlon apinit a minority 
ids to liolate members 
roup and promote i the 
1 of their cultural 
id noims* 



tralte may change through 
of diffueion. ' 



a. Arat nationalism can bt seen ai a rMcticn, ^gj^liiDt Western 
domination and superiority. 

a. Watlonalism is eisentially a faeling of Identity among 
a group of people. 

b. In traditional Mldais Eaetem society ^thle feeling vas 
not rilatid to the nation state ^ but rather to religion 
and tribe, 

Q. Weitsrn Influeneea tended to change thli perception. 
The TOsttrn idea of natlonallim^ the belief that ^^ach 
nationality ghould eonstltute an independent polity 
and that each piople has thi right to" self -determination, 
WES accepted by iome Arab leaders • 

d. Before World War I, this feeling tos directed against 
the Ottoman Emplrt, 



lal conflict there is 
I over scarce valuei 
each ildi tries to 
litical aysteia to 
goali , 
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Have pupils read "Tht Bisio Prograin*" Aiki What effect vouia this Janowsky Poi 
■progr^ have on Jews living outsidi of PaleBtine? on the Arahs In p. IB^T 

Palestine? on the European nations? Have students hypothealze but 
do not tist the hypotheses at this timt. 



^^7. Have a student present an oral report on the rise of Arab nationalism Teacher refei 

before and during World War I. He should Bhow the class politic..^i tnaps cv..,-4,,,,! 

of the Midaie East before and afbar World War I, He should alco -In^ trnm-m 

eludt a dlscuision of Arab participation in the war. . pp 230 
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auIL+V ^ I ff * ' ^ ^"^^ Declaration, or read aloud Janovsi^ F 

quotations ttom it, paraphrasing the reaalndai- of it. Ask pupils to ^ i J 

TO the declaration with the Basic Prosraa and then to pldl t ' ' - ^ 

tf tS'Sent ^^'''^ A^bs, and the Eu^pean glvl^L 
to the document. Diicusi. Do you think the British had the rliriit to 
make this deelaiBtion? my or why not? - 



■ Ik- 



iaalc Program*" Ask: What sfftot would this 
ving outsiaa of Palestine? on the Arabs in 
pean natlona? Have students hjfpotheilze but 
sea at this time. 



Janowsky^ Foundationi of Israal, 

p. igr~ -—— 



an oral report on the rise of Arab iiatlonallsm 
War I, He should ihpv the clasB polltlc.p=\ TnapB 
re ana after World War I, He ihould also iti- 
rab participation in the war. 



Teacher referenea* Rlvlin and 

tempofary Middle EaBt 7 
pp. 230-239." 



m of the Balfour Deelaratlon^ or read aloud 
phrasing the reinalnafir of It. Auk puplli to 
^th the Basic Program and then to predict 
Lsts, the Arabs I and the European govanmintB 
ii Do you think the British had the right to 
toy or vty not? 



Janowsly, Fc-una fltions o f Israel, 
p. 135. — "^^^ 
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0, People tiy to work out ration- 
alizations for behavior which 
li Inconsistent with their haslc 
VBlues, Hacism is a rtlatlysly 
recmt development which has 
served as a rationalization for 
discrimination against Qthar 
racei. 



P, mie conflict in the Middle last 
Simltism in Europe. 

1. Anti-Semltliffi Involvei the a 
ahiolute and imconditional^ 
la Inhe rently and hy Its ver 
to others . 



mstration may result in 
aggress ion j when cultural noraia 
are itrongly oppoied to aggreaelon 
toward certain peopli (e.g. partnti) 
or people are frustrattd by evanti 
beyond thilr contrQl or the control 
of the people whom they Imowi 
the aggression my be turned 
against others who become scape- 
goats. 
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G. Conflict serves to istablish and 
mlntaln tht identity and bomdaiy 
lines of eoeleties and groups* 

G. The nature of Usarlmlnatlon 
and preJudlQe againat a specific 
group is the result of partlc^ar 
Interactlong over timet 

0. Discrimination against a minority 
group tends to isolate mtmbsrs 
of the group and promotes the 
retention of their cultural 
TOluis and norms . 



The conflict in the Middle East was affected lay anti- 
atmitlsm in Europe i 

1. Anti-Semltlam involvti the assirtlon that inequality is 
absolute and uncondltlonfll, l.t. that a race or a group 
la Inherintly and "by Its ysry nature BUperior or inferlo 
to others. 
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If9i Ask the cl&ii to define tha term of anti-semitismi " Then have them Sykesj ''The P 

attimpt to figure out how anti-semltleffl might have developed over Elders o 

time. Pupils should toav upon what they learned ahout racism and ToMyy V 

icapagoats in the eeventh grade unit on Intergroup Rilations, Feb,, 19 

Dlseuea: Why mi^t Jews have become scapegoats? Perhaps give puplli 
a reading on the ''ProtocolB of the llders of Zion" ai an exmple of 
S}ctreme antl-asmltism. DlSGUsst Why do you think people might haliave 
this sort of thingt 
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the tern of antl-iemittsffi* Then have them 
w anti-semltlsm might have developed over 
¥ upon what they learned Etout raeiim and 
h grade unit on Intargroup Relations, 

have ■become seapagoati? Perhaps give puplli 
ols^of the Elders of Zlon*' as an example of 
Diicussi/Tniy do you think ptopli might believe 



Sykesj ''The ProtOQols of the 
Elders of Zion/' HiBtory 
Today , Vol. XVII, #2, 
FebV; 1967^ pp. 81-88. 
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2i Antl*-SmitlBm reached It 
leaders uaed it to help 
the Nazi governmint* 

a. It provided a simple " 
PQlitiQal^ eocial^ an 
escplainefl. 

b* The Jews provided an : 
non^^Jews could vent ti 

c. The Jews provided an ; 
non*-Jewish Germans coi 



S* Liitans fo^maln ideas ■ 

G, Nationallsro liads to a high 
digree of intensi sU^i^t 
within a eoimtty for esrtain 
goals and meani of aohiiving 
goalip 

0* Impirialism, and particularly 
attitudes of suptriority hy 
membirs of the Imperialiat 
□ountryj glvfc rise to faelings 
of fniitratignj when oombined 
with the diffusion of naionaliatlc 
ideas from otter countriti, it 
hslpi give rise to feelings of 
natlonaliim. 
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g, Anti-S^ltlsra reached Its height in Nazi Oernmny, Na^l 
leaflers uatd it to help unify Oermoy^s QOia-Jews behind 
the Nazi goveMment. 

El It provided a ilmple my in which GsNmri military, 
political^ ioelalj and aconomlc tensloni Qould be 
es^lainad, 

b» The Jews provided an internal group on which Qerraan 
non^Jaws could vent their frustration # 

c * The Jews provided an internal enaay against vhloh the 
non-Jewlih Gemans could unite* 



I to a hi^ 
I suppoyt 
for otrtiiln 
)f aohlsving 



particularly 
irlorlty by 
aperlallBt 
le to fiilings 
ihm combined 
m of nalonalistic 
oountrlea^ It 
^o feelings of 
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50* To review and to pro vide an example of extreme intl-^gemltiam, show F13in 
the first half of the film Let Hv People Go , (Do not show the entire 
film at this timej ahow only that j©rt irtiich coyeri the period through 
the end of World War II,) Aski ^^at riasons did Hitler and other 
Nazi leaders have for their anti^stmitism? TOiy do you thinJt the German 
people may have accepted this official government policy? 



51* PrOBint an infomal lecture 
War II on the Middle East, 
of Arab nationaliim and the 
Arab states. 



in wh- / you discus a the 
Attempt bring out the 
developing Hi-colonlal 



effects of World Yale = 

continuing grorth 
feeling among the 
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ivide an example of extreme anti-eemitism, show FUmj Let My People Qo Xerox 
.a fll. Lat ^ Peopla Go. (Do not sho. the antira T.T Ti ^duotlon, " 

TT f f f ^""^ "^^^^^ through first on April l6. fig 

r Il.j Ask: What reasons did Hitler and other ^ , y y. 



rr their antl-semitism? Why do you think the Qennan 
^pted this official government policy? 



lecture in wh. y you discuss the effects of World Yale, The Near East, pp. 396- 

last. Attempt bring out the continuing growth I ^ii ^. 
and the developing ■'tl-colonial feeling among the 
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0. Nations may pool thilr power 
bihind conmon goalg In varying 
syeteme of alliances and com- 
binations. 

G* Thfivm are mny sources or 
baste of national power in 
dealing with othir nations, 

G. Mllltiry Gapaeity is an Im^ 
portant factor In the devalop- 
ment of national power but not 
the only one, 

G. Dlfferencei in population, 
resources, and econon^ may be 
reflected In differences In 
national powerj that li to say, 
they are Important bases or 
eomponents of national ^^ower* 

, Racial beliefs InTOlve strongly 
held attitudes which affect be^-* 
havior both at the conscloui 
and unconscious' livsli • 



* A person *s frmne of raference 
affecta his perceptions and 
intei^ratations . 

i The international system may 
bf looked at as a seriaa of 
power relationships . 
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G* Ae a result of Arab pressure^ the British limited Jewish 
immigration to I500 psrsoni per month after World War II. 

1. The Arab states eontrolltd the Middle Eastern oil suppLiea 
whlah were of vital importanGe to the British. ; 

2. The Arab Middle last was a primary traneportatlon center 
for the Britiih colonists in India and the Jfer East, 

3. The Zionists were determined to allow Imlsratlon to 
Palsstlne to offer haven to those Jews who had aurvlvid 
Nazi concentration campi* 

h. Thi Arabs ^ fearing a Jewish majority in Palestine ^ were 
detemlned to oppoii the admiiiion of more Jews to 
Palestine* ^e Arab League^ fomed in 19k3^ aiiurad 
support from outsit Palestine* 



H, Thm British^ having failed to find a satlsfaGtQiv aolutlon 
to the Palestine dilemma | took the problem to the United 
Wations, 

1» The United Nations special committee on Palestine rec- 
Oimendid partition^ and in November l^k'J the General 
Aistmbly approved the oraation of a Jewish and an Arab 
state. 
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52, Show the remalndsr of the fi]ji Let My People Qo , Aftervmrds^ ask* What See g 
reasons might thi British have to opposi urilmltsd immigrationl Did 
the Arabs have any right to oppoi© unlimited Immigration or the creation 
of a Jawish state in Paleetlne? Why or why not? Can you think of any 
workahle alternatives to Palestini as a horn© for the displaced Jewish 
popiLLation in luropt? As a springboard for this dlscuislon^ you sight 
preient King Saudis answer as given to Presi&nt Roosevelti "Give 
them /^the JewsJ^ and thslr desetndints the cholQist lands and homes 
of the Gemans who oppressid them.'' 



53 « At thii time the students should recall their debate (in activity #39), Rivlii 
Ask^ Would you agrei with the poaltion that you took in that toate? - 
Why or w^ not? Do you think that ttia pbiition tht class took wuld i 
rese^le those taken by the Arabs and Jem in the United Nations? 
AppDlnt a group to look up data on these debates and to report to the 
elass the ne^ dayt 



Aik the class to account for similarities and differences in the argu- 
ments they raiitd in their debate and those raised in the United Nations 
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the film Let % People Go, AfberrordB, ask: What See above, activity #50 
ish have nad to oppoie unlimited limlgration? Did " ^ ir^ 

ht to oppose unlimited imnlgration or "the ereatlon 
alestlne? Why or why not? Can you thlrj^ of any 
to Palestine as a home for the dliplacel Jewish 
As a springboard for this aiscussion, you might 
iwer as given to Prtsident Roosevelt: ^'Glve 
their descendents the choiceit lands and homes 
rtseed them," 



bs should recall their debate (m activity #39). Rivlln and Siyliowiaz, The Con- 
Lth the position that you took in that debatt? tt^ora^ M ld43a Bait, 

think that the position the olasi took would pp. 266-276. 

the Arabs and Jews in the tJnltea Natloni? 

up data on thiie ^batts and to report to thg ' 

i for slmilaritiei and dlffereneas In the argu- 
'^*'ERiC* raised in the United Nations 



Foreign policy QOnfilderatlons 
are affected by idtolo^j con- 
iideratlons of national self- 
Interest J psrctptloni of power 
rslatlonihipi bgt¥een comtritSj 
expectations about how other 
nations win act^ and domsstic 
problimi at home. 

Military capacity is an taportant 
f actor In the dayelopment of 
national power but not the only 
one* 

Differincii in popiaatlon^ re* 
sources^ and econOBay may be 
raflected In dlfferencee in 
national power j that is to say^ 
they are Important basts or 
compontnts of national power. 



In political conflict there is a 
struggle oTCr "scarce values or 
goals. 

War §mm to he the result of 
TOltlplij Intarrelated causes. 

Nations may pool ^elr power 
behind comon goals in va^ing 
systems of alllaGceg and com- 
binatlona* 



I 
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2i Israel "became a statej the British wlthdreq; and the Arabs 
attacked the new stats. 

3- As a resist of the war^ 800^000 Arahi fled Israel and 
beaama homeleis refugees j theie refugees have remained 
a presBlng problfm. 

km Arabi Wire unauccessfulj and lost a good deal of 
ttrritoiy. In Julyj 19^9j amiitlce agreamints betwatn 
:lty Is an important Israel and the Arab states were signed, 

development of 

: but not the only 5* The Arabi mounted an aaonomiG boyoott against Israel and 

closed the Suez Canal to Israeli shipping* 

I population J re- 
iconoroy may be 
lifferences in 

that ig to iay^ 
■tant bases or 
natiohal power* 



f cons idf rat Ions 
Dy Ideology^ con- 
f national self- 
septlons of power 
betwian aountrlei^ 
ibout how other 
ict^ and domestic 
Me. 



onfliet there is a 1. By I955 an ams race began in th© Middle East, with the 

icaroe values or SoYlet bloc supplying Egypt. Th^ balance of power mg 

lost, 

i the rts\at of 1. Ig^t increased its. raids m Israel, and iaparati fluting 

rriiated fjauaest broke out along the Gaza Steip, 

ol their power 2. Isratl atteeked 1^*^ moving in tbt dlriotion of tha 

goals in varying Sues Canal, British and the Kfeneb interv^t^ed when 

iancea and comp- E^t refl^ad to stop fighting and wtthdmwat Isast ten 

""q ' miles from the Canal # 

ERIC 



^ 62 ^ 



debate, would claas mintoers perceive the situation dlfferintly than 
would the participants? Have pupils attempt to hypotheeiii ahout the 
posstble pQlltlcal^ aad iconomlc motivti of the major nations involved 
(Qreat Britain^ the 11. B.j the Soviet Unions etc.) \Wbat political and 
economic presBUres might have been used to InfluenQe the rtpriientatives 
of these major power s? 



Appoint three groupi of pupils to prepare to role play a U,N# dehata 
whlGh takei place at the timi of the israell Invailon of E^t in 1956. 
On© group aho^d take the Israeli poiltlonj oni the BritlBh position^ 
and one thi pDiltion of the United States. Each group shoi^d lnveiti« 
■ gate the situation and develop outlines of Juitlfications of their 
points of view prior to thi role-playing ieisloni The teacher should 
prepare the elasi for the dehate hy giving a shorty fadtuiil overview 
of the Gonfllct* The clais should then dleauBB the debate from the 
positions of faeh partlcipantt 

By this time each clasi mejnber ihould have arrived at a value position 
vls-a-vii the Arab-Iiraell situation, DiSQuasr Who do you think was 
"right" in the Arab -Israeli conflict of I967? Can you think of any way 
to Qompromlsi your diffireneae? Attempt to have the class work out eomi 
Bort of compromlsi bitwicin thi dlffirent polnti of view as a means of 
settling the dispute, 



G. There are many iQUreea or : 
bases of national power In 
atallng with other nations, 

Mllitaiy eapaalty Is an Im- 
pDrtant factor Iri the fle* 
velopment of national power 
but not the, only one, 

0. Differeneee In population^ re- 
Bourees^ and toono^ fflay be 
rifleoted In dlff erenGei in 
nationil ptwer j that Is to eayi 
they are ^important basBi or 
componenti of national power* 

Raeial belief e Involvi strongly- 
held attitudei which affect be* 
havior both at the conacioiii 
and the unconicious leTCls , 



G. Coalitions and tifflpora^ 
aaaociationi may rta^t from 
conflict whers primarily 
pragMtic Interesti of the 
partlaipanti are InTOlved* 

0. A person's fr^a of referertee 
affecti hii parQiptloni and 
Inteirretatlonsi 

S» Identifies ciqtTigal ass^ptlons , 
0. Ca^romlie is eaaler whtre there is 
not an ideological pirQeptlon of the 
iseuis^ that li^ where the iiiues 
are not moralliid and not seen as 
related to other Isiuesp 
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3i Israel was succea= 
and Itench aided : 

Brltalr^ and Franci 
Council under the 
U.S.S.R. 

5. The baslG ttniion 
remained. 



■ I 
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3. Israal was suacessful in Itg attack, and ths Brltlah 
and French aidia In diitroylng mogt of Egypt's anna, 

Britain and France were condemnid by the U.N. Seeurity 
Council under the leadership of both the U.S. and the 
U.S.S.R. 



5. The basic tension between Israel and the Arab eountrles 
remined. 
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S. Tests hypotheseg against flEta , 

Oi Wars siem to be th© result of 
miiltiplei relatid cauiiig 



S* Figures out myu of testlns IV, The Mldflle East faces qui 

hypotheiiii countries have tried to c 



S * Cheeks on the QompletsneBS of 
data , 

S. Identifies dlfferaneas in data . 

S. Draws inferences from gyaphB * 

Gi Every iconomlc eyitem faces scarcity 
or a lack of enough productive m- 
souraes to satlsiy all 'human wants, 

0* Dlffirencis in productivity and in 
levels of living my result from 
differenQea in the stage of develop^ 
ment. 



Ai Living levels as measu 
of the Middle East* 

1, The ONP indieatis t 
duced in a nation's 

a. GNP divided hy t 
a per capita ONP 

' living levels f r 

b . The OIIP may be a 
veloping natlone 
goods or food pr 
those iirvicis f 

2. QNP per capita is 
Middli Eastern eoun 
from which most of 
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The Middle East facie numinous economic probleniSi and dlffertnt 
CQuntrles have triad to overcome these protlims in varied ways. 



A , Living liVili as measured by QW per capita are very low In most 
of the Middle Eastv 

1* The GNP indtcatea the value of all goodi and eervicee pro- 
duced in a nation^s economy. 

a, GIIP divided by the number of people in a nation provldee 
a per capita ONP figure which le uiiful In comparing 
living leveli from one country to anothir or over times 

b. The MP my be an Inaccurate meaeurej particularly in de*- 
veloplng nations J bicauss it doei not Include home-fflade 
goods or food produced and coniumed by tUe famar or 
those eervicee for which money doee not change handi, 

2. GHP per capita ie much higher in Israel than In the- other 
Middle Eaetern countrlee but lower than in the countries 
from which most of Israel ^s^ inhabitants came. 



- 86 . 



55* Dlscuii^ Do you think that you have adequatgly e^^ltlnad the causes 
bf thi conflict hitwtin the lirailis and^ the Arahs? Hopefully^ 
pupils see ttet; ¥hil€ the history of the area sheds more light 
on the causes of the conflictj they must find out about preient 
InBtltutions to underitind the conflict more fully. 



"^56, Point out that the elase la now going to turn to the economic problemB 
of the Middle last and the differing ways In which oountries are trying 
to solve them. Review hypotheses" which /pupils deTOlDped earlier re- 
lating economic diffirences to the Arah-*Israell conflict and ask pupils 
to try to dficldi whether their hypothesfi are justified as they study 
this iection of the unit. Ask* What klnde of economic data do m 
need to collect to test these hypothesest 



57* Ask: What do you think an ecQnomlet means when he uses the term "per Babian^ 
capita gross national product?" If this unit is tau^t during the ■ Pre 

ninth grade coures/ this queetlon ihould merely call for review of what ^ 
, has been learned iaK-llir, If the unit is taught in the eighth grade 
course^ divslop the coneept In veiy simple tsrme at thle time. Then ask 
quiitlons to bring out some of the limitations in GWP for comparatlva 
puiTposes. 

Now show the class a chart on comparative ONP for the Middle Bait. _ 

Have puplla Idintlfy the nations that are moit directly involved in the 

Arab -laraill conflict. How do the natloni on both aidfs of this Qonflict 

compare In terns of ONP? Whit problems might the low ONP per capita " 

present to the Arab countriii? How high is Israelis per capita GNP in 

comparieon to ths ONP in countries from which many of her immlgranti 

have come? Would this Introduce aiQr problems for Israel? VJhy or why 

not? 
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hink that you have aaequattly e^lalned the causes 
itween the Israelis and the Arabs? Hopafully^ 
latj while the history of the area ehede more light 
;hs conflict J they must find out about present 
iderstand tht conflict more fully. 



i Qlasi is now going to turn to the eeonomic problems 

^ and the differing mys in which countries are trying ■ ■ 

ivlew hypotheseB which pupili developed earlier re- 

Jferences to tha Arab -Israeli conflict and ask pupils = ' 

rhither their hypothesis are Justified as they study ; 
le unit. Ask I What kinds of economic data do we | 
r teat these hypotheses? ' 

think an economist means when he uses the tem "per Bahianj The Mlddla Easti Old 

(nal product?" If this unit li taught during the Prohlemi and New Hopes j p. 20.; 

!^ this question should merely call for review of what 

larlier. If the unit is taught in the eighth grade 

;i concept in very iimple temi at this time*. .^-Thsn ask : 
: out some of the limttationi in GNP'for comparative , ' 



a chart on comparative GNP for the Ml dUe Easti 
fy thj nations that are moat diractly involved in the 
let. How do the natloni on both sides of this conflict 
f GNP? What prohlemi might the low OKP per capita 
b countries? How high is Israel's per capita GNP in 
SNP in countries from which many of her inmlgrants 
thii introduce any problems for Israel? >Jhy or why 



ERLC 



0. Living levels In tha U.S. are high 
corapared to thoaa in most countries 



S» Drawi infergnass from graphi c 
St Seti up hypothessi i 

Whenever things valued by a ioeiety 
are^Bcarct; there will be differ- 
entiatid accesa to and eontrol of 
thoie Bcarct thinp by sub -groups 
within thi ioclety. 



K In all societies people have certain 
er-onomic goali , AlthQugh some eeon- 
omio goals art much alike ^ iLffirent 
aoclitlii place differing imphas is 
upon thsra and even havi quite dif- 
firent goals. 

• Ctrtaln baiic economic queationi re* 
lated to allocation are risolved in. 
some faihlon by tvii^ ioGlity, al.- 

. though perhapa In no other ray than 
by tradition, Thise questions are I 
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tie U.S. are high 
Ln moit countries. 



^ graphs. B, For all Middle Eastern countriei exGept Israil, the distri- 

bution of income li extremi]^ uneven. 

1, Incomes are high for the rich who are few in number- the 
^"^ff ? ! wealthieit ten per cent of the people account for almost 

all be differ^ forty per cent of the Inoome. 

and Qontrol of 

i by sift)^groups 2, Inaomes are vtiy low for the poorj the loweet fifty per 

^ cent of the people account for tventy-four per cent of 
the total Income . . 

3i In Israel the middle forty per cent of the population 
accounts for about forty-five per cint of the income* 



□pie have certain 
though some eaan- 
alike ^ Afferent 
ferlng emphasis 
mve quite dlf- 



aic quest ions re*- 
are resolvBd in 
ry society^ al- 
) other way than 
) queations arts 
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58, PrQjeQt a chart on Income distribution for developed and deviloping Oreal 
Gountriea in the Middle Eastern area, Till the pupils that the top 
chart repreeents the diitributlon for the Arab statee while the bottom 
chart repressnti Israelii distribution. Asks What can you tell by 
con^aring these two oharti? mat would it mean to a nation to .havs 
the sort of income dletribution ahora in this top ohart? in the \ 
bottom chart? List pupils' hypotheeai but do not try to have pupils / 
verify them at this point, Ihey will test them later in the miit. .J j 



59* If this unit is bilng taught in an eighth ,;rade Glass ^ have pupils labia 
read the prefaoe to Bablan at thli time* Discuss the concept of 
eeonomic goals as related to economic systems* The purpOGC of thU 
activity is to give pupils an idea of an eeonomic syitem and how euch 
a iystara is affected by cultural valuis* If this unit is being taught 
in the ninth grade course^ thli activity should not be neoessaiy. 
Ask the class to try to tecldfi how Israelis economie goals compars 
with those of the Arab states ^ and how the countrlaa differ In the 
wayi in which economic quistiona are reaolved. 
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on income distribution for developed and daveloplng Oreater Glev^iAnfl Qn.^^i a" • 

Middle Eastern area. Tell the mmiis + greater c^ieveland Social Science 

4.U J. ine pupilB that the top ProHram TVi^ Mifl/iia W6„+ 

the distribution for the Arab states while the bottom f f 77 ' MJiffiSJ^i. 



Israel 'v:i distribution. Ask: What can you tell by 
t¥o charts? What would it mean to a nation to have 
ma distribution shown in this top chart? in the 
list pupils' hypotheses but do not try to have pupils 
his point. They will test them later in the unit, 



pp. i-v, 



tla^Snat'thl^ ^T"" °''f'' ^^"^ ^^^^^^ ^ Middle East, Old 

to Babian at this time, ojIbcuss the concept of Problema and ^^v, nL.t 

i related to economic systems. The purpoce of thi. Problems and Mew H opes, 

LVe pupils an Idea of an economic system and how such 
sted by cultural values. If this unit is being taught 
Is course; this activity should not be necessaiy. 
try to decide how Israfl's eeonomio goals compare 
' Arab states, and how the countries differ in the 
noraic questions are resolved. 



ERIC 



(l) What and how much of fach good 
and garvlce shall be produoed? 
(a) How much ihtll be produced In 
total? (3) How shall these goods 
and services he produced? (E) How 
shall these goods and sirvices be 
dletrlbuted among the peopli? 



Poor living eondltioni^ long hours of 
hard work^ poor diet and poor health ' 
affeGt a person -s ambitioci and his ab- 
ility to work. 



At .any specific time the total economic 
output IS af fscted by the quantity and 
quality of productive rssources (natural 
reiouroee, labor^ and capital gooda) 
by the levels of technolosr^ and by 
the efflclinay of the organisational 
structurai 
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md how muQh of eaeh good 
:e shall he produced? 
leh shall ha produced In 
3) How Bhall theee goods 
;es.he produaed? How 
le goods and servlcei be 
2d among the people^ 



ag Qondltioni^^ long hours of 
^ poor diet and poor health 
person's ambition and his ab- 
#ork. 



iclfie time the total economic 
affected by the quantity and 
* productive resources (natural 

labor ^ and capital goods) 
^eli of teehnology; and by 
ency of the organiEatlonal 



C, For moBt;MldU.e Eastern countrlea^ economic^ political^ and 
sociological condltlone are unfavorable fortecQnomic growth • 

1, Over 82^ of the people living in the Middle East are 
subslstenoe famers or noradB with very low levsla of 
living , 

2, In moit Instancei, the peasant does not om the land 
which he works j moat land belongs to absentee landlordi. 
Rent payments leave little or no surplus beyond aubslstence, 

3* The typical fam village is overjopulatid. 

kn Crop yields per acri are usually low* 

5. Purchasing power of the peaiant is usually veiy small. 

6. Because of the reluGtance of the land*.holding aristocracy 
to investi there has been veiy little invistment in in* 
dustry. 



7. Oovernmints have very little monay to Invest in "social 
ovsrhiad.'* 



60, Projact a chart on "The Vieloue Clrole of Poverty*" Aski Given your Bat 
knowleflg© of Midais Eastern geography and hiitajfy^ do you think this 
clreae would be tme of the Arab atatii? of Israel? (Ask pupilB to 
analyse 1Ae faetori shown on the iniite of the cirela ■before thsy ! 
ansver this qugitlon*) 



Aek: If poverty Is a prtaa'^ prohlem in th© Arab states todayi why 
vas It less of a problem fifty years agol (Ask further quistions as 
needed to divilop different interpretations of poverty and a^quate 
living leveli and of the eondequenoes of riling e^cpectations of the 
people brought about by further aontaqt with more developed natloni*) 



ErIc • , ;¥| 
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rt on "The Vlelous Circle of Poverty." Ask; Olren your 
Midaie Eaitern geography and histoiy; do you think this 
be true of the Arab states? of Israil? (Ask pupllg to 
lators shown on the inside of the circle before they 
aestioni) 

rty is a priiaaiy problem in the Arah states today^ why 
f a problsm fifty years ago? (Ask further questioni as 
ilop different interpretationi of poverty and adfiq^te 
and of the conaecjuencis of rising es^ectations of the 
t about by further contact with more developed nations.) 



Bablan, The Middle Basti Old 
Problgms and New Hopes j 



ERIC 



Coniideri alternative causes of action. 



Draws InfereQCts from data* 



Draws Inferenees from charts * 
Se ta up hypothesei . 
Generalizes ftora data* 



Cliangei in tirth and death 
rates may have Important effects 
on a eociety. 

Living levels do not rise imless 
output of production grows at a 
faster rate than population. 
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'Dative causes of action * 
s from data. 



s from charts , 8, Middle Eastern agricultural productivity is low, except in 

Israel * 



aes* 



a, Increaied capital goods are needsd to incraast agrl- 
?m data . cultural production • 

b. Cultivated laad Is more productive than land used 

■ for grazing^ but much of the land of the Arab countries 
is gracing land* 



:h and death 
Important effects 



lo not rise unless 
action grows at a 
.n population. 



Ct Rapid population growth has tended to canGel out 
growth In agricultural productivity. 

d. In many Arab countries population tends to Incriasa more 
rapidly than the capacity to produce agricultural goods. 



EKLC 
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(51p Asks How do you think the Middle Eaetern countriee might go about 
breaking this vicious circle or cycle? Suggest that if Israel has 
been more suecesefSil In economic gro\rth than the Arab states ^ al- 
though using a similar physical environment^ Israel mip,ht provide a 
model for economic tovelopment for the Arab states. Ask ^ Why ^ up 
to this point J hasn't this happened? 



62, At this point it is approprl-ate to compare Israel and the Arab states 
to make the economlo differences between them more obvious . Before 
you do SO; howavtrj review the phyelcal resources of Israel and the* 
Arab states* 

Show the class a serlsi of charts on MidcHe Eastern agricultura such Haig 

as the percent of national Income prbdueed by agriculture , land usSj Grea 

and acrei per perion under crops. Ask* Whau types of agriculture 

are most iiLiporbant in the Middle last? How do Isimel and the Arab 

states compare in tema of the data priaanted on these charts? Why 

would Israel get a smaller proportion of her national Income from 

agriculture than do the Arab states? TOy wuld Israel have a lower 

portion of its productive land under crops than the Arab states do? 

Why does Egj^t have so few .acres per person under crops? Use these 

charts to have pupils generalize about agricultural problems in the 

Middle East. 



63* On the chalkboard^ list the agricultural production of Egrpt and Oxfo: 
Israel for IjJO and 196O and the population of both nations for 
these totes. Have pupils divide the production by the population 
for taeh imtion for tanh flate. Ask; TOiat is necesiaiy if living 
levels are to rise in these countries? 
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think the Mid^s Eastern countrias might go about 
clous circle or cycle? SuggeBt that If Israel has 
sful in ecoriomlc growth than the Arab states^ al- 
imilBr physical envlrDmnent; Israal might provide a 
Ic deyelopment for the Arab states. Ask: Why^ up 
aen't this happened? 



Is appropriate to compare Israel and the Arab states 
Dmlc differences between them more obvious. Before 
arj review the physical resources of Israel and the 



ierles of charte on MidcU.© lastem agriculture such Haigj Ihe Middle Bait , 

f national income prodUGid by agriculture^ land usi; Greater Cleveland Social Science 

srson under crops * Ask* What types of agrlcv\ture Program^ The Middle East ^ 

it in the Middle Eait? How do Israel and the Arab pp. I5I-I78. — — 

1 terms of the data presented on these charts? Why 
a smaller proportion of her national ineome from 
do the Arab states? Why wo^d Israel have a loTOr 
^oduetive land under crops than the Arab states do? 
ive so f ew , acres per person under crops? Use these 
iplls generalise about agricultural problems in the 



I, list the agricuHural production of B^^t and Oxford Regional Economic Atlas on 

.nd i960 and the population of both nations for the Middle East and North Africa , 

pupils dlyide the production by the population ~ ~ 

br= each date. Ask* What is neceasa^ if living 
e in these eountrias? • • . 
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0. People use their phyelcal environ- 
mant in terns of their cuLtural 
values^ perceptions^ and level of 
technology, 

S. Sete up hypatheses* 

Gi Output can be InGreaied by tech- 
nological progreis In the develop- 
ment of tools and machine a md 
power to replace manpower. 



D, Egyptian and Isra 
trastsj Arab coun 
ment of farming t 

1# While many Egy 
are to.ing Inst 

a. Different h 

"b, MechaniMtii 

e. Desert and i 

d. The lack of 
problemi in 
production. 



G. The ralgratlon of peoples from one 2. Israel has had 

part of thf world to another in- made rapid prog 
volves the movemant of culture 

and material objeets, thus re- a. Much of Isra 
suiting in changes in the use of eastern and 

the area to which the people migrate. not farmers 

and were etr 

G. People tend to work hardest at b. The famer as 
those jobs for which they receive lerael; while 

the greatest Incentive (monetaiy . ygry low so^ 

and non-monetary), ^ ^p^^ poaii 

/ ^ in lirael anc 

G. Some values are conducive to chfingej 
some make changi difficult* 



* Egj/^tian and Israeli agricultural methods offer shari) con- 
traBtii Arab coimtries show even lesi progress In the develop-^ 
ment of faming techniques* 

1. While many Egj/^tlan faming methods are primitive^ refoms 
are bging instituted. 

a. Piffsrent higher profit cropB are heing introduced. 

b. Mechanization is Incraaslng crop ylels. 

c. Desert and mrshland are being reclaimed, 

d. The lack of education and eapital poie difficult 
problemB in Egypt U attempti to increase agricultural 
production. 



2* Israel haa had a number of agricvltural problsms but has 
nads rapid progreis tOTOrd solving them* 

a. Much Of Israel's population is made up of people from 
eastern and TOStern Europe j ¥hile most of them were 
not famerg in Europe ^ they undsrstood wstern technology 
and vert strongly motivarted to flucceed. 



b, The famer as a "pioneer" hol^ high social status in 
Israel, vhile the fellahinj or Arab peasantj holds 
very low social status. This stiitus situation tends 
to mrk positively for inQreased agricultural production 
in lirail and negativtly In^the Arab states. 



.9k- 

6h, Have an artiGulate itudent give an oral report on agricultural methods 
in Igypt and in Israel. He should concentrate on irrigation methods 
and on other methods of technolo^# Aftertrards, aski Why do you 
think Israelis agricultural ttchnolo^ la more adTOnced than 3^**3? 
Let pupili set up hypothsses. 



65,* Wow show a chart of the composition of JMm%l^§ Irnilgratlon iince 1900, 
Ask: Would the fact that most of the Jewish Imffllgrante came from 
I Europe have any Importanci in anawiring the qusation ahout why Israelis 

agricultural tsehnology is more adVBnoed- than that in Egypt? In what 
way would these people's hackground be different from the background 
of the Arab famera? 



66, Have pupils read Ben Gurlon's speech on "miut2iut" or ploni^arlng. 
AfterwM'dsi mki 'What does the "social status of the faraiar' seem to 
he In Israel? 

Kow have pupili read about the fellahln. Then ask: Where does the 
f eUahln fit in the social status oystem of the Arab n-tetes? What 
dlfferanee TOuld this Ufference in social status Mong Israill and 
Amb farmers have upon agricultural produotion? Why? 



^ 9k ^ 

MAmnt give an oral report on agricultural method Mansfield, Nasser's Ersmt 
a. He should eoriQentrate on Irrigation methods pp, I6B-191. 

of teahnolosr. AfterwardB, ask: Why do you Tanows^/ ^undatio ns of Israel 
iltural technolQQr is more advanced than Egypt's? pp . kl-kh lasliail^ ^ 



le composition of Israel's Immigration since I9OO. 
that most of the Jewish inmigrante came from 
tance in answering the question about vhy Israel*! 
lY Is more advanced than that in EgjTpt? In what 
i's baokgrotmd be different from the background 



Janowsky^ Fomdatlons of Israel , 
PP- m^lkj, — — 
Elsasstadt, "Israel,*' in Rose, ed.^ 
the InitltutloQi of Advanced 
Societi es j pp» 3^5-3B6. ^ 



rurlon'i speech on ■'Ealutslut" or pioneering/ 
; dois the social status of the feMtr^feaa to 



bout the fellahin, ^an aski Where does the 
Glal status Gystem of the Arab states? mmt 
difference in social status mong Israeli and 
agricultural production? Why? 



JanoTOkyi Foundstlone of Israel , 

p. 150, ~~ 

Greater Cleveland Social Science 

Program^ Mldae -East s PP* 31- 
36, ' 

Sts'wlanoi^ ed, Rgadlngg In World 

Hiitory , pp". 5^7-550. 
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G. Soclattes differ in the relative 3, Some of the othe 

nmber of ascribed and achieved relying upon gra 

statuaee they provide and the rel- less progress th 

ative emphaBis on each* production. 



G, Economic output is afftctid by the qual- 
ity of labor as well as the quantity of 
labor* The quality of labor ig affected 
by health conditions* 



E. Israel and Egypt ha 
attempting to raise 
countries have made 

1* Egypt has made p 
the mass of her : 

a. A plin of hea; 
huge probltms- 

b* The attitude c 
rnuit be changi 

Ci Whllf many doc 
a deereaie in 
unfavoiLftlyi 

2, Israel has had st 
1920 's^ partieule 
eervice has also 
the Arabs , 



G. Tha quality of labor la usually In- 
creased by education aad traioing. 



F, lirael. ii far ahead' 
of public education. 



1* Egypt has made a 
opportunitlee for 



3* Some of the other Arab states are more heavily nomadic ^ 
relying upon graalng to a great extent j they have made 
lesi progress than Egypt has in increasing agricultural 
production i 



Israel and Egypt have made different degrees of progress in 
attempting to mim health levels of the people] soma Arab 
countries have madi lees progress than has Egypt, 

1. Bgfpt has made progress in raising health standards for 
the mass of her people * 

a, A plan of health insurance has befo Institutedj however^ 
huge problems remain to be solved, 

b. The attitude of the people towards disease and infection 
must be changed if much progress is to be made. 

c* While many doctors have been trained^ there has been 
a decrease in the level of living which affeets health 
UQfavorably. 

2. lerael has had euperlor public health services since the 
1920 's^ particularly among the Jevsj this public health 
service has also bettered the health conditions among 
the Arabs i 



Israel is fay ahead of the Arab etates in diveloplng a system 
of public edueation. 

1, Egypt has mde a great effort to increase educational 
opportunities for her people. 



67. Have a student give a report on public health faGillties in Egypt and 
in Israel. Afterrords aaki What effect would better health have upon 
agrloulttiral production in both areas? 

perhaps have laviral puplle investigate public htalth facilities and 
probltins pf disease in other Arab countries* They should tell the 
claas how thtsi compare with those in ^ypt^ 



68 i Have a pupil compare public education in Egypt and in Israel* He 
should concentrate on the problems faced in both areas in their 
attenipti to profflote better education. Afterrards ask? How might 
mora fducation affect agricultural produGtlon? 
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dent give a report on public health facilities in l^t and Marahfleld^ Nasser Egypt 

Afte^rds ask; WhRt effect would bettir health havi upon pp. 109-112 * — 

al production in hoth areai? Janowskl, Stoundationa of lerael , 
m several pupils investigate public health facilitlea and 5i-6lj II3-I16, " 

f disease in other Arab eountrles. They should tell the 
these compare with those in Egypt, 



1 coiii^re public education in Egypt and in Israel » He 
entrati on the problems faced "in both areas in their 
proiote "better education, AfterTOr^ as£| How might 
ion affiot agricultural productiDn? 



rtershfieldi Nasser's Egypt . , 
pp. 120^124. - ^ 

Janowski^ rounditiQna of Israel j 
pp» 116^17. ^ 
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a. About 80^ of t 
may go to free 

b. There is an at 
the entire pop 



c, Egypt is far a 
providing baei 

2, Israel hai had fr^ 
since 19^9; secon^ 
rapidly. 



S» Sets up hypotheses. 



Gi lirael is much more : 
ImportB and exports i 
nation manufacturir 
matgrials and export 
itatei tend to iraport 
iraterlals • 



DrawB inferencsi from charts. 



a* About 80^ of the .population attaining the age of six 
may go to fret public ichooli. 



b* There la an attempt to provide priinary education for 
the entire population. 

c* Egypt la far ahead of moit MidcQ.e Eaatirn nations in 
providing basic education. 

2, Israel has had free and compulsoiy elementary education 
since 19^9j secontory and higher education are growing 
rapidly* 



, Israel is much more industrialized than the Arab itates. 
Importi and shorts are an index of the development of a 
nation's manufacturing industryj Israel tende to import raw 
materials and export manufacturid goodi^ while the Arab 
statsi tend to import manufactiired goods and export raw 
materials . 
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V, The Midaae Eas^ 
Vlllaga end ci" 



G. Individuals knov a foreign culturg 
as a aet of images and pictures 
created for them by conmunicatorsj 
they react to these Images rather 
than to the real world and real 
people. 



A, The Arab ioc 
and city* 1 
of the exten 
preiiures fc 
are bringing 
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V, The Middle East is iMtkid by diverse social iystams between 
village and city and between Arab and Israeli. 



a foreign culture 
li and pictures 
by comunlcatori j 
se images rather 
world and real 



A. The Arab social syitem differB coniiderably between village 
and city. Baileally^ however^ it is marked by the dominance 
of the extinded family and very slow change. Recent 
presaures for change are affecting all inatltutlone and 
are bringing about accelerated though still alow ehangei 
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72. Have a pupil inyeatlgati Israelii diamond industry. He should prepare 
a Ghart comparing Israel's imports of rough diamonds and its exports 
of cut and polished diamonds # He should also prepare an estimate of 
the dollar value of thsse imports and ejcports^ and include theee figures 
on his chart* Have the class examine the chart* Then diacussi Does 
Israel seem to profit from its diamond trade? Why do you think Israel 
might develop a diamond industry when it has no raw- diamonds? (Relate 
to skills of people,) 



73* Ask^ What factors would be necessaiy in the Arab states for them to 
be able to match Israel's rate of induetrial growth? Do you think the 
Arab states can accomplish these changes in the near future? Why cr 
why not? 

Perhaps present an tnfonnal, illustrated talk on economic policies of 
Egjmt as Egypt attempts to industrialize* Then have pupils try to 
decide how Egypt resolves the basic economio questions facing any 
economic system. Tell the class that they will return to this queition 
after looking at the social and political systems. 

7^* Review what pupils learned about similarltlis in the Israeli and Arab 
cultures during their study of the history of the area. Tell the 
class that they are now going to study these societies In more detail* 
Ask I How might a more thorough knowledge of these iocleties help 
you understand better the causes of the Arab-Israeli conflict^ and the 
war of the sumner of I967 In particular? 

75* Ask: What Images come to mind when you hear the word "Arab?" List 
the imprisslons that come from Individual class members on the chalk- 
board. In all probability^ a nmber of these images will be associ- 
ated with the traditional concept of the Bedouin, Have- the students 
identify these concepts. Asks Do you think that the Beduoin way of 
life Is tj^ical of the raodem Middle East? Hopefully^ pupils will 
realize that most Arabs now live in villagei or towns. Aski Why^ 
then^ might we find it ueefia to study the Beduoin culture? 
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^estigate Israelis diamond Intoitry. He should prepare Oxford Regional Economic Atlas o 

ag Israelis ii^orte of rough diamonds and its exporti the Middle East and North 

Bhed aiamonds. He Bhould a].so prepare an estimite of AfrlcaT^ — - — ^— 

5 of these imports and exports, and include these figurea " — 
Jave the class examine the chart* Then discuss! Does 
Droflt from its diamond trade? TOiy do you think Israel 
diamond industry when it has no raw diamonds? (Relate 
3ple * ) 



^ra would be neceisary in the Arah statei for them to Mansfield, Nasser Egypt Ch 9 

I Israelis rate of industrial growth? Do you think the — ' 

aecompliah these changes in the near future? Why or 

an informal^ illustrated tali on economie policlee of 
.ttempts to Industrialize. Then have pupils try to 
* resolves the basic economie questions facing any 

Tell the class that they will return to this question 
the social and political systems . ' 



li learned about similarities In the Israeli and Arab 
their study of the hlstoiy ot the area. Tell the 
are now going to stu^ these socletiis in more detail, 
a more thorough knowledge of these societies help 
itter the eauies of the Arab-Israeli conflict^ and the 
r of 1967 in particylar? 



i come to mind when you hear the word "Arab?'' List 
bhat come from individual class members on the chalk- 
robabllity, a number of these images will be assocl- 
iditional concept of the Bedouin/ Have the students 
mcepts. Ask I Do you think that the Beduoln way of 
>f the modern MidcUe Imet? Hopefully, pupils will 
' ^PRlH^ villages or towns. Ask: Why^ 

^^i^^'f^il *o itudy the Beduoln culture? 



Mail uies his physical snvlromnent 
in terns of hii eultural values, 
perceptions j and level of tech'- 
nology. 

Draws inferences from a CQmpariion 
o f different map patterns of the 
ssme area* 



Seta up hypotheses t 

Changes in one aspect of culture 
will have effects on other aspects. 
Technological change may cause 
serious prQW.ems in a society. 

All the institutions in a society 
are related- because of this re- 
lationihip^ a change in one in* 
stitution is likely to affect other 
Institutions. 
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Is Even though the Beduolns ccnstitute only a small and de- 
clining proportion of the Arab population^ they are 
iinportant for their role in crGating the yalues of the 
Arab civilimtlon and for their economic functions as 
well . ' 

I 

environment a. Traditionally^ and at present the Bedouine are the 

'al valueBj stock-breeders for Middle Eastern agricultural regions 

. of tech- whichj needing every bit of land for cultivation^ 

cannot afford to devote much to pasturaoe* 

a GOinparlgon 
rns of the 



1) The Bedouins have largely lost one of their 
oldeBt and most lucrative functions j that of 

of culture guiding^ protectingi and raiding the caravans of 

Dther aspects* merchants and religious pllgrlmB who now use motor 

fiay cause vehielee and ali^lanes, 
gociety. 

2) Bedouins have always depended for many things upon 
.n a society the settled communities* They have taken some 

)f this re- things hy force In raids j while they have obtained 

.n one in- others "by trade ^ through the use of cash. 



) affect other 

3) The Arab has alwaya been difficult to goveTOj in 
that he was Isolated^ highly mobile , had few 
wauta^ and was a good fighter. 
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76. Ask: Wliat functions do you think the Beduolns might have, or have had 
' for'the Arab soclsty as a whole? Refer to the maps that have been de- 
vfflloped In the geography unit showing agricultural areas, erops pro- 
duced; etc. Ask- Given this aBrlcultural situation, where would 
livestock be produGed? What means of transportation would one have 
used to move through this area fifty years agol Help the class 
uiiaerstand that the Bedouins are livestock producers for agricultural 
raglons and guides and protectors for travelers. 



77. List the following factors on the chalkboardi 

1, Growth of nationalism and the nation-stati. 

2, Desire to industrialize, 

3, Growth of western-type legal systems, 
kt Increaae in tschnology. 

Ask: Would you agree that thesu factors seem to be common to most 0; 
the Arab states? If pupllB agree that these are common factors, ask 
them 'to hypothesize on how these factors fflight affect the Beduoln 
tribes. List these hypotheses, but do not attempt to verify or re- 
futt them at the presiat time. 
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do you think the Beduioins might have i or have had See maps developed in geography 

' as a wholet Refer to the maps that have "been de- sub-unit, 
mphy unit ihoving agricultural areas ^ crops pro- 
ivan thle agricultural situation^ where would 
d? What means of transportation would one have 
. this area fifty years ago? Help the claes 
Bedouins are lives tock producers for agricultural 
M protectors for travelers* 



'actors on the chalkboard i 

llsm and the nation-state, 
ializa , 

^type legal eysteme* 
ology* 

e that these factors item to hi eoiimion to most of 
pupils agree that these are QOimnon factors ^ ask 
on how these factors might affect the Btduoln 
hypotheses; but do not attempt to verify or re- 
jgent time. 
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Bidouini are now br 
goyermnftnta which a 
over all who live w 

1) Modarnlzation ha 
than the Bedouin 
his capanlty to 

2) New weapoM mono: 
weakened the tri" 

3) Improved coimnuni 
to adopt tastes 1 
only in towns* 



S. Rsadi for main ideai , 

s G, The Btructure of the family varlee 
from Bociety to socletyi 

5 . Applies previously '-learned con- 
cepts and gsnerallzations to new 
data* 

G* Pamilies in different cultures 
have different functions* ^mily 
functioni may vaiy over time and 
from group to group within a 
soQiety* 

6, Although age and ee% art principles 
used In all societies to differentiate 
status and role within the family^ the 
specific roles differentiated by these 
princlpleg are organized very differently 
from society to society. 



c. The priMry institu^ 
is the family. 

1) It is patrlareha. 
itructure* 

2) Each family is ri 
individual famll; 

3) Families related 
are pemanentj ei 
iMtlon. 

k) The tribe is made 
thing to a state 
the wandering of 
other tribes J and 
GOntrol , 



- 103 - 



Ideas * 

of the family yaries 
0 eoclety. 

usly^learned cori" 
ralizationa to new 



fferent cultures 
functlona . Eamily 
TOry over time and 
group within a 

ad aex are princlplei 
cleties to differentiate 
e within the family^ the 
differentiated by these 
organized vmry differently 
D iociety. 



h, Bedouins are now brought under inGreasing control by 
goverrmients which are detemined to exercise dominion 
over all who live within their bordere, 

1) ModernlMtion has made the government more mobile 
than the Bedouin and has reduced his isolation and 
his capacity to escape - 

2) New weapons monopolized by the govermnents have 
weakened the tribes • 

3) Improved coTmnunications haye induced the Bedouin 
to adopt taetee and habits which can be satisfied 
only in toras. 



c* The primary institution within the Bedouin society 
is the family, 

1) It li patriarchal^ patrilocalj and partiarcial in 
structure. 

2) Each femily is responiible for the conduct of each 
Individual family member* 

3) Famlliee related to one another fom clans, which 
are pemanentj effective units of social organ- 
isation » 

1+) The tribe ie made up of clans* It is the nearest 
thing to a state among the Bedouins* It fixes 
the wandering of the tribe j makei treatiei with 
other tribes J and ixereiies some degree of social 
control i 
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78. Have the clasi readBerger^s description of the desert aommunities , 

This Is a aifficult reading^ and it will he appropriate to work closely 
with the class as they read and discuss it. Because of its difficulty^ 
it should prohahly he presented and discussed in parts ^ as follows: 

a. Have pupils read pp. 62^6k. Te31 theTn to read to try to find out 
about the structure of the family^ the clan^and the tribe. They 
should also note, the roles of men and women in the society. 

bi Have pupils djagram. the family using the method that they learned 
in the family ujnit in the Tth grade eurriculunip Ask: What in- 
fluence rai^t this sort of a family structure have on the society 
as a whole? What effect might this definition of the rolee of the 
§mm have on a village society? on an urban iociety? TOiat would 
be likely to occur in this society if its members wer^ to move into 
a large city? Kaap a record of the h^otheses deyelopad^ but do 
not attempt to vtrifir them at this time. 
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:reacL Berger *s deecription of the desert Gonufnunltles, 
Lcult reading^ and It will be appropriate to work cloiely 
ae thty read and dlscuii it* Becausi of its dlffleultyi 
ibly bi preientid and dlscuesed in parte ^ as follows: 

read pp. 62-64, TeU them to read to try to find out 
bructure of the family^ the clan^and the ^ribe. They 
note ths roles of min and woiii^n in the oociety. 



Berger^ The Arab World Today . 



Berger^ The Arab 

Today ^ pp, 52-M.~ ~ 



'diagram the family using the method that they learned 
Ly unit In the 7"th grade currlculuin.. Aski What in* 
it thli iort of a family itruature have on the soait^ty 
What effect might this definition of the roles of the 
)n a village society? on an urban suelety? Wiat would 
} oaeur in this soolity if its members were/ to move into 
^? Keep a racord of the hypothises developed^ but do 
to verify them at thli time* 
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S* Sets up hypotheeeB i 5) The li 

" , and t; 

* ' d. Sex rolei 

1) Tradi^ 
the c! 

2) The ¥c 
water 

3) Even ^ 
this i 



0* Man uses hie physical environment e. Though Bi 

in time of his cultural values^ moderniz; 

pirceptlons^ and level of tech- persistic 

nology* lilam* 

0, A given culture la an Intigrated .1) These 

whole ^ based on fundamental post- Of hre 

ulates or values, 

2) These 
life* 



G. Some values are conduclvi to change j 
some make change diffloult. 



f . As the ti 
increased 
land* 



5) The individual Is subordinated to the family^ clan^ 
and tribe, 

di Sex roles among the Bedouin art etrongly dlfferantlated 

1) Tradltlonalljj the man has fought and looked after 
the camels, 

2) The TOmen care for the other animals^ provide for 
TOter^ and manage the household and the children, 

3) Even though the man Is no longer a warrior^ 
this division of labor still prevmlls. 



e. Though Bedouin society plays a declining role in the 
modernising Arab world; certain Bedoiiin values have 
persietid ovir time^ both in Arab life and through 
Islam, 

1) These values have taken the fom of the idials 
of bravei^i pride; generosity ^ and cunning* 

2) Thisi valuta are evident in many phaiee of Arab 
life. 



f , As the tribes iettlid on the land in Iraq; the ShiiWii 
Inereased their political power through ownership of 
landt 
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= Ci Have pupils read pp. 66-68 in Bergeri They ihould read partlaularly 
to find out what Berger sees as the prim^ Bedouin IdaalB, On a 
worksheet^ have eaeh pupil liet these Ideals ^ their origin in the 
□ulture, and an ixmpli of their effect upod the ciiturii 

Bergar tends to hs an anvironmental deteminst. Ask: Did the 
BidouinB develop these ideili biaause of the physieal enviroraent 
in vhich they live? Can you thliA of other people who live in a 
diffirent physieal invironment but who have eimilar ideals? Way 
would people from different physieal envlromenta share thi aamt 
sort of ideological structure if that strueture Is a result of the 
environmentt How might thise values change in a village society? 
in urban one? 

df Have pupils read Btrger's oase study of the Intiractlori between the 
tribes and the central goverrMent in Ira^a After they have finished 
rtadingi ask: How did the cultural tralta you identified affect the 
ioclety when they eettled on land In Iraq? Which of the traits made 
it moit diffieult for the govermnent to aecompllsh what it wanted? .. 
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pp, 6S-68 in Berger* They shouia read particularly Bergirj T h% Arab Wgrld To&B y, 

Berger seee ae the prlmajiy Bidouin ideale. On a pp. T6^66# ~ ^ 
ach pupil Hit these ideals i their origin in the 
sample of their effect upofl the eidturei 

i an environmental detennlnet. Ask: Did the 

these ideals beaausi of the physical environment 
i? Can you think of any other ptopli who live in a 
L environment but who have similar ideals? Why 

different physical environments share the same 
il Btrueture if that structure is a result of the 

might these valuee change in a village sociity? 



Jirger^B case study of the interaction between thi Bigger, .^e Ara b World 

itral government in Iraq. After they have finiehid Toda^i pp. 72-737 

i did the cultural traits you Identified affect the 
lettled On land in Iraq? Which of the traits made 
for the government to aecompllsh what it wanted? 
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0* Certain aspscts of the iocial 
structure may inhibit markid 
ioelal changi and innovition, 
(Clasi structure inay inhibit 
social change bgcause upper class 
members 'will fear loae 'of rights 
and not accipt ideas of people 
of loTOr classes.) 



1) Becauss of 
could deal 
laaderi * 

2) The Shell^i 
because of 

3) The power 0 
power of th 



S i Sots up hypotheses , 



2. Arab village life 
to anotherj the m 
the older Bedauin 
aomewhat by the mc 
shows itirrlngi o: 



S, D raws infergncej from mips and 
charte ■ ^ 

Si TsstshsjotheBes against tota, 



a. The moat comor 
the coneentratJ 
buildings in tt 
plots of CUltlli 
psriphery. 

1} Villagss ten 
starting at 
the peripher 

2) Older ^ highe 
center of th 

3) Villages ten 
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1) Because of tribal eustomj ^the central government 
QOvl& toal with the tribss only through their 
liaderi . 

2) The Shells rijectad all f omi of land rifom 
hicause of pereonal Interest. 

3) The powir of the ShilMia lay outilde the formal 
powir of the state. 



2. Arah village life dlffera very little from' one country 
to another] the eocial syetem li baaed pr^rlly upon 
the older Bidmulri iyitem^ although It has bean modified 
SOTie¥hat by the more settled life of the village and 
shows stirrings of even greatsr change. = 



a* The most eomon physical layout of Arab villagei Is 
the concentration of dwellings; shops and public 
buildings in the csnter and the Mdiatlon of small 
plots of cultivated land from the centir to the 
peripheiy. 

1) Villagis tend to be divided into several districta; 
starting at the center and radiating out toward 
the peripheiy. 

2) Oldeji higher status families tend to occupy the 
center of the village. 

3) Villages tind to Imve very high populaticn densltiei 
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What might the govemmerit have done that it did not do to hrlng 
about land reform? 

Have^ each pupil write a ohort papir in which he attempti to prtsent 
posiilDlf solutions to this problem t 



79 • As a recap of thle part of the unit^ have the claBB review the primary 
tralti and values of the Bedouin culture. Ask the itudintg to eonsldir 
thsse traltB and to build a hypothitical model- of. the culture of an Arab 
ojricultural villapi What TO\id such a village be Ilka? Make a record 
of this model to chsck against the tota studied in the next activities. 



80, Have a pupil make a model or a map of an Egyptian village. He should Bes 
base hii model on the diicrlptlon given in Berger^ pp. 71+^76, Hi should 
also look for picturei in periodicals such m the National Geographic - Ber 
The pupil ihould e^lain his map or model to thi class", 

Ale 
Bee 
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; thi governinent have dont that it did not do to bring 
I refom? 

pupil write a short paper in which hi attempts to presint 
lOlutloni to this problem. 



this part of the unlt^ have the Glass ravlew the prima^ 
lues of the Bidouin eulture* Aek the itudents to consider 
and to build a hypothetical aodil' of the culture of an Arab 
village, What would such a village be like? Make a record 

to check against the data studied in the next aQtivltiiB • 



nake a medil or a map of an Egyptian village* He should 
L on the description given in Berger; pp^ jk^'jS, He ihould 
pieturia in periodicals such as the National Geogr EphiCi 
ild.e^qplain his map or model to the class, 



geader's Guide to Periodi cal 

Litera ture • 
Bergeri The Arab World Today j 

pp3-76i p* a^. ^ 

Also see: 

Becklngham^ CPij Atlas of the 
Arab World and " the" Middle 
last; pV I3T 
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BmvB InferenQea from imvB ffl Sd 
charts t 

Cultural traiti my change 
through a prociis of dlf fusion, 

Certain aspects of the social 
structure may Ir^iblt marksd 
iocial change and Irmovatlon, 



All the instltutloni In a society 
are relatedj beaause of thli inter- 
relationihip^ a change in one in*- 
stltution Is likely to affict other 
institutions* (Changei in the 
i^amily ire reflected in other in- 
ititutions and changes in other 
lustitutlons are reflected in 
the fOTllyf) 

X flsntlfies and examlnsi aseimiptioni 
to decide whether or not ha can " 
a DC apt themi 



Whenever things valued by a society 
are scares^ there will be differentlatad 
access to and control of these valued 
and scarce things by iub-groups within 
the soclity, 

Socletiei dlfftr in the rilatlve number 
of ascribed and achitved statuiis thty 
provide and the relative fmptoais on 
itch, 
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fiom maps and b, Eg^tian yiUagee are not orlSELtited toward one another. 



l) It ii emnon for each tillage to live entirely 
;s may change within Itself except for the sale of Iti orop to 

lesa of diffuiiont the cityi 

;s of the ioclal 2) ViUagee appsar to hi unrelated to emh othir excipt 

irAlhit marked for a comon relationehip to. a regional trading 

and innoyatton, center, 

utioni in a ioci^ty c. Arab villag^^j tend to bs different In site and situ- 

eoauie of this inter- ation from countiy to Qountry; hut. the culture of the 

a ohange in one in- . Arab ylllaie tendi to he much the iamei 

ikily to affect other 

(Changes in the .l) In Egypt the viilagei are strung along the hanks 

lected in other In- , of the Nile and form an a^ost continuous chain. 

. changes in other 

re reflectsd in . 2) In Jordan^ the villages have hetn little more than 

samlpemftnent nomadic encampments ^ hut true ag'-^ 
rlQu3=tuiml villages are hiGOming mere numerous* 

, exaroinee asiTOptione 

her or not ha can . 3) In S^Tia and Img the villages tend to he more = 

isolated from toms than In othar Arah countries * 



s valued by a sQciety 
ere will be differentiated 
control of theie VElued 
ngi by sub-groups within 

er In the relative nimber 
4 achlevid statuies they 
i rtlativi emphasis on 



di Compared to urban areas^ there art' few social classes 
in the Arab villages* 

l) The iha^eet differenQei art bitween the absentse 
oTOers of large estates and tht wags workers on 
them. However^ these absentee Itn^ords are loosing 
their land and power through land refom* 
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8l. Draw a sketch on the chalkboard showing EOT^ian villages strimg cloeely 
along the hanks of the Nile. Draw llnei ihowing the flow of trade and ^ 
communication from each village to the nearist large city, Aski What 
might this trade anfl eoMnunication pattern mean to the villages? Would 
the pattern tend to allow the villageri to learn from one anotherl 
Have pupils develop hypothesee to e^^lain thie pattsnii 



82* Have pupils read the artlele on Kafr el Battikh from the NewJfork Times . 

QuotG the fQllQwlng atatemint from ^MhlMad Ali inade in I856* "The 
Fellah (piaaant) 10 an animli-klndi doolli^ iahorioui-, a hlGher 
sort of dog. The Bcdouliij too, la klnd^and lahorioua after hii fashion 
^ • t but he is not docile . , J' Aski If the fellah is a Bedouin 
whose ancestors settled in villages and hecome faMsrs/how^ true would 
you e3q?ect the above statement to be? Why? If It is true^ what changes 
have taken place in the culture? Woiid this reading lead you to believe 
that the statemsnt is it ill true^ even if it once wasi Be sure that 
pupils realize that they are considering an Egyptian village. Perhaps 
you should explain that the physical layout of villages will differ 
from countiy to country^ even though lift within them is probably much 
the same. 



83* Have a pupil make a chart of the social class structure present In tha 
typical Arab village. The chart should InGludf not only the social strata^ 
but also the prerequisites for membership in the different strata. After 
the Ghart has bien presented and iKplalned to the class ^ pupils should 
discuss'the basis for class distlnctioni * Then ask: How does the 
■ class structure In ths village compare with that of thi nomads? How 
easy would it' be to move up and down in the class itructura of thi 
villages? Why? 



» no - 

Dn the chalkboard shoeing Egyptian villages strung ^elosely 
B of the Nile* Draw lines showing the flow of trade and 
from each village to the nearest large city, Askf What 
di and cQnimunication pattern mean to the villages? Would 
nd to allow the villagers to learn from one another? 
Vilop hypotheBiB to explain this pattern, 

Id the articli on Kafr el Battlkh from the Hey York Times. ^he New York Times , Jma 1^, i960, 

owinc atatement from mamnad All made In 18561 i'The (exei-ptad in Berger, The Arab World 

t; Id an anlfflal-klnd^ docili, ia^orious: a hl^ir , Today, pp. 7g^ 7b. j 

rhe Bedouin J toOy is kind and laborious after his fashioa -— ' 

I not docile , . Ask: If the fellah is a BedDuin 
8 settled in villages and he come farmers, how. true would 

abo\'e atatement to be? Why? If it is true, what changes ■ " 
26 in the culture? Would this reading lead you to belleva 
nent is still true, even if it once msl Be sure that 

that they are considering an Egj^tian village. Pirhaps 
Lain that the physical layout of villages will differ 
3 country, even though life within them is probably much 



tke a chart of the social class structure present In the Berger, The Arab World To dflv 
llage. The chart should includa not only the social strata, pp, 78.S. 

'trequisites for inembershlp in the different strata, Aftgr 
leen presented and e^^lained to the elass, pupils should ' 
is for class distinctions # Then ask: How does the 
in the village compare with that of the nomads? How 
e to move up and down In the class structure of the 
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, 2) Oraership of lah 

prestige i To ov 

, ' ■ highest priStige 

, 3) There are .threei: 

* , ' the tenant I that 

they hold presti 

k) There are also c 
enjoyed by dlffe 
is piety, and an 

5) . There is no real 

6) Sooial mobility = 
land or through: 



0. Famlliis in dlffirfnt oulturei have 
aifferiat funetions. Jtolly f^nctioni 
may viiy over time and 'from group to 
group within a sociity. 



The villagt family.". 



l) The Bedouin faml 
stitution of sod 



a) The family la 
members . 

b) The Indlvidua 
and diicipliri 



G, The itructure of the family varies from one 
iociity to anothar* 



2) The patrillniali 
a Ginter of atti 
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2) Ownsrshlp of land is the primary IndlGator of social 
prestige. To own the land one works Is to haye the 
highest prestige* 

3) There are three tj^ee of non^landoTOlng paaeants i 
the tenant^ the sharecropper^ and the day laborer i 
they hold prestige in that ordir* 

k) Thsre are also differences in degree of prestige 

enjoyad by different families^ One eource of prestige 
is piety I and another Is modern education* 

5) There is no real middle elasi of "yeomen" farmers. 

6) Social mobility occure through gaining ownership of 
land or through fomal education. 



Ltures have i* The village family differs little from the Bedouin 

ally functions family* 
rom group to 

1) The Bedouin family functioni primarily as an in- 
itltution of socialization and ioclal control * 

a) The fi^lly is responsible for the actloni of its 
mimbers * 

b) The Individual is subject to the close iupervlBlon 
and discipline of the family grgupi 



lljgRJ^Cs from one 



2) The pitrillnlal, patrilocal extendid family has bean 
a center of attachment in the vlllags. 
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81^. Have puplli rrfer back to the charts that they conitructed on the 
Bedouin family structure , Then review the functions of the family. 
Ask: Do you think that the family would change when the society 
hecMe agricultural? Wiy or why not? 



85 • Draw a chart depicting the structure of the family in the Arah 

village i Use an overhead projector to show the class a transparency 
of thli chart* Bav© thOT GQjqp»e it with their ohsrt of the Bedouin 
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back to the charts that they conitructed on the 
ructure. Then review the functions of the family, 
k that the family would change when the soclity 
al? Why or why not? 



Jtlag the strueture of the fainlly in the Arab Berier, Tha Arab World Today , 

3ve_ O_5rojector to show tht clasi a transparency pp. 7^-69. 

'6 hRJC anpara it with thtlr ohart of the Bedouin 



Itollles In diffarent cultures have 
different ^nctlone. ftmily functions 
may TOiy ovtr time and from group to 
group rtthin a society # 

Although culture li alTOys changing, 
certain parti or eltmints My piralst 
over long periodi of time. 

People usually do not discard a 
cultural trait complitilyi they are 
moi'a likely to modl^ it to fit 
new sitiiatlonSi 



Political power Is dlstrlbutid untvinly 
through a pop^j.tion# 

Soetetles differ in the relative 
number of ascrihed and achieved 
itatUBis they provide and the 
relative eraphasii on each. 

Changes in one aspect of a culture 
will have ef facte on other aspectij 
changei will raml^ whether they mm 
technologlGal, in ioclal organlzatloni 
in ideology^ or whatever else is a 
part of the cultural aystsm. 



a) Its funetlone are important in marriage^ blrth^ 
and death. 

b) It has gained functions In the area of workj 
OTOershlp of landj and material aid, 

c) It retains its socializing faction along ¥ith 
the function of iocial control. 



Political life in the village tendg to be simple ; It 
differs eomewhat from political life of the Bedgulnii 

1) Jfoit of the vlllageB are governel by an elacted 
hiatoan^ who la advised "by an eleoted or Infonaally 
chosen council of ciders . 

2) The headmn'i main function is to maintain public 
itcurity, for which he may have a small police force, 

3) The raayor and elders are generally uppaid^ though 
they are granted certain minor privileges • 

k) The mayor and eldere are usually members of the most 
prospsroui famlliee in the village. 

5) The myor la the only political link to the central 
govarnmint t 

6) The Bidouin fom of govirnmint differs somewhat | it 
consisti of the tribal leader and the council of 
elders from various olana . 



family. Aaki Why &d you think that the structure of the family ohanged 
so little? i^liat adcdtlonal funetions might the patrllinial family have 
in village llfi? Hopifully; pupils will add thi function of determining 
the OTOershlp of land to the funetions listed above. 



86. Have a good reader give a report on the governmant of the Arah village. Berg 
He ehould mke a chart showing the lines and basis of power within that 
govemment * 

Ask pupils to write several short paragraphs comparing the village govern- 
ment with the govermient of the clan among the Bedouins » Wian the papers 
are completed^ several of them ihould he read to the clasi and the cora^ 
pariaona discussed* 



. Ilk » 

hy do you think that the structure of the family changed 
additional fimatlonB might the patrlllnial fmily have 
Hopefully^ IDuplls will add the function of determining 
' land to the functioni listed above. 



ler giTO a report on the government of the Arab village. Birger^ The Arab World Toaay ; 
i chart showing the lines and bails of power within that pp. 7^*79 • 



'ite several short paragrapha comparing the village govern- 
^verament of the clan among the BstoulnSi When the papsre 
leveral of them should be read to the claii and the com* 
ied. 
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a) The steikh's power 
by the council of 

Td) Leadership la pass 
someone else in th 

c) Kit government fix 
desert^ makes trea 
exercises eome de^ 

d) The qualities soug^ 
QQuragej wealth, a 
hie people. 



G, Changes in one aepect of cultura 
will have effects on other aspects* 
Ctd^tural changes will ramify whether 
they are technQloglcal , in social 
organization^ in ideologyi or what- 
ever else is part of the caJ-tiiral 
system* 

0, Although culture ia alTOys Ghanglng; 
certain parts or elements my persist 
over long perioda of time. 



g. The traditional Arab val 
the villages* They are ' 
and cunning. 

l) Hospitality and dlspl 
as they do in the dei 

g) Reveren'oe for leaders 
pronounced in the vll 

3) The men in the villag 
and sQciahility as do 

1+) In the village I brave 
courage and cunning t 
largely the constitut 



a) The steikh's power is Italted by tradition and 
by the council of elders. 



b) Leaderihip is passed en to the shaikh *s son^ or 
someoni else In the sheikh *s family. 

o) The governmeat fixes tht wandiringi in the 
dJiertj makei traaties with other tribes j and 
exerciiii some degree of social eontrol, 

d) The qt^llties sought in a tribal leader are 
eouragti wealthy and a fatherly attitude toward 
his people. 



The traditional Arab values are maintained chiefly In 
the villages. They are bravery^ prlde^ generosity^ 
and cT^lng* 

1) Hospitality and diiplay go together in the village 
as they do in the desert. 

2) Reverence for leadtrs and for age are both mora, 
pronounced In the village than in the deiart. 

3) The men In the village love leisure j gregariousnesa 
and ioclabillty as to the Bedouins In the desert* 

1^) In the village^ braveiy is valued in thi form of 
courage and cunning to def^ the traditional foe^ 
largely the constituted authorities. 
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A^k jsupils to recall the traditional Arab values as they found them in 
their study of the Beaoulri culture, List these values on the chalkhoard. 
Also reviev the way in which these valuts affected the typical behavior 
of the Bedouins. List these behaviors opposite the appropriate values. 

Rsad the class discriptions of village life related to these values. 
Have the class fit these aescriptions to the listed values. Ask: 
How have the behaviors reflecting these values changsdl Wiy did these 
values change as they did? 
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in which these values affected the typical behavi-or 
.St these behaviors opposite the appropriatQ values. 

'iptions of village life related to these values ■ 
ihese descriptions to the listed values. Ask; 
m reflecting these values changed'. Why did 'these 
y did? J- . 



ERIC 



Sets up hypotheses i 

Although culture is always chanaing^ 
certain elements may persist for long 
periods of time. ■ 



The Arab society has tended to change in sdnii Important 
vaysj and it hae tended to remain the lame In others. 

1) Vlllagi life has tended to develop a more dlfferentiatad 
class structure. 

2) Willa the^ family has in some mys remained the sane^ 
it has taken on added functlone in th© enviromnent 
of the village, 

3) Village government J while it has mny of the same 
traite^ has tended to become more complex than 
tribal government, 

k) While the traditional Arab value stiructure has tended 
to remain the samei the behavioral forms in which 
these values are manlfeet have tended to change. 

5) The Arab vlllagiB have tended to remain Isolated 
from the aentral goTCrnments and from each other^ 
much as the Bedouin tribes did. 



With the Introductlgn of modern means of eomunlcatlon 
and the growth of nationallim and Independence^ changes 
are beginning to occur In the social and political life 
of the village. 

1) Jkny of these changes concern the relations between ■ 
the vlllagi and the central govtmnent, They are 

in the area of the villagers ^conciptlon of them- 
selves as members of a nation state and an Arab 
iociety, 

2) Radio and newspapers bring awarinesi of occurances in 
the outside wrld^ particularly those occurrenoei re- 
lated to the Arab gtab^ss and Israel* 
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88. HqIcL a diecusslon in which the claBS summarlaes wys in which Arab society 
changed when it became an agricultural village society^ and ways in which 
it remained the same. Aski Do you think that the village BOclety will 
tend to remain much as It is nowt VJhy7 What directions do you think 
the society would be most likely to take in the area of social change? .. 
(Let pupils set up hypotheses to test in the next activities-) 



89* Have pupils look again at the caie study on Kafr el Battildi. Have them 
skim the article ^ attempting to find factors which would Indicete changei 
which are likely to comSi (Hopefully ^ puplli will indicate the radio 
and loudepeaker^ and the presence of newspapers as criticalt) 
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3) In the vlllageBj au^ 
to flo¥ toward the ' 
they can understand 
cltlea and the outs: 



Tests hs^othiiSi agalnit_^ta i 

G# Changes In on© aspiot of a culturi 
will have iffeGti on othar aipiotsj 
Qhanges will ramify whether they 
are technological^, in soaial 
organisation I in idiology; or what- 
ever else le a part of the 
cultural system. 



^) One study would eei 
a Qraat increase in 
villagerB* This sti 
from 5 villageB wltl 
5|000| loaatad abou^ 
showed: 

a) Ahout l/5 of thog 

b) About 1/2 of thoi 
radio . 

e) The favorite top: 
was politlGal m% 

a) Radio listenerB i 
muiia, and news^ 

e) A considerable pi 
among men tos 6b\ 

' affairs^ news of 
thosi who read ne 
radio, 

f ) About 20f& of the 
dlitinguiah betwe 
In a oontrol poll 
about 50^ of the 
dlitinetioni 



In the villages^ authority and preitige are baglming 
to flw toward the literati younger people ^ because 
they can understand better what is happening in the 
cltiea and the outside world. 



One study would eeem to indicate that there has been 
a great increase in political awareneBs among the 
Ylllagers, This study of a random eample of villagers 
from 5 vlllagei with population ranging from 700 to 
5 J 000^ located about 50 mileB northwest of Cairo 
showed: 

a) About l/S of those interviewed read newepapers. 

b) About 1/2 of those interviewed lletened to the 
radio • 

c) The favorlti topio of thoee who read newspapers 
was political news. 

d) Radio llsteniri prifered recitations from the Koran 
muiiOj and news ^ In that order, 

e) A Gonsidirabli proportion of liliure time talk 
among men was devoted to local and national 
affairs J news of which had been Gomunieatad by 
those who read newspapers and listened to the 
radio i 

f ) About 20^ of the men in the study were able to 
distinguish betwien a plebiscite and an ilectlon. 
In a control poll of univereity students in Egypt ^ 
about 50^ of the students were able to make this 
distinction I 
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90. Hand out a dittoed copy of the reBUlts of stvaral studies of polltldal Hlrab 
awareness in the vlUagis. Ask; Do these studlia tend to aupport your 
hypotlieses about changt and about communlcatlonsl 
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my of the results of several studies of political HiralDayshi; Oordon K. ana M. 

□.ages. Ask: Bo these studies tend to support your IfethaUa El IQiatib, "Goimimi. 

mge and about comraunicattons? ication and Political Aware. 

ness In the Village of 
Egypt/' fubllc Opinion 
Quarterly , (1958) ga:^57-6^ 
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Somi VBlues are condualvi to changij 
some make changi aiffiGult, 

Peoplgi who are in eontset vlth 
iaah other are likely to horrow 
Qultural traits from each other* 



To he sueciiiful^ a parioh who trlas 
to Introduce technological change into 
a country raust analyse faetori 
hifore eelectlng techniquis to he 
Uied* SeGUring parblGipatlQn by 
thi peopli in all phasei of the lmo« 
vatlon procssi gives paople a 
chance to develop a feeling of need 
for it and enahles them to mrk out 
adjustmenti in their om my$ 



g) Eighty per cent of the malts and fifty per cent 
of the femalei in the stuay knew that Nasser was 
Preildint of the Ripubllc. 



5) A study by. Armstrong and Bashihur sought to discovar 
the dtgree to which Inhabitanti of 13 villages in 
central Lebanon ixprtised "modern" Yaluesi such as 
SpeciillMtion in QCcupatlDni expeetition thit 
edueatlon will be more important than religion in 
solving ioeial problems^ confidence in tichnology 
and education^ and the biliif in the need for inno- 
vation 1 More than half of the villagers ^ both Moslem 
and Chrlgtiani favored these '^modern" values* 



Technical know-how and economic patterns are imbeded in 
cultural aystemij these syBtema can either act as 
ianctions or aa barriers to technical or economic chGnge, 
Cultural differences must be understood; and the under- 
standings and values of the culture must be used if 
technological or economic change is to take place* 
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91, Tell the clasa ibout the resultB of the stufly of the incldQnc& of ■modern" 
yaluee In 13 yillagee in central Lebanon. Apinj ask pupila to attoniyt 
to predict posslbla future change in the village society * 



92* At this pointy it would be appropriate to preeent the class with a case 
study of an agricultural development project In an Arab village. Most 
of theee obbb studlis are written as reports to founding apncies^ and 
they are not written at an 8th or 9th grade level. It would probably 
be best for the tiachar either to revise 'one such study so that it 
GQuld be read by hie elasB; or to tell the class about such a study* A 
study that would be most appropriate would be the raport on the Tur * an 
Agricultural Project. Once the class has analyzed the case study^ the 
class should discuss how the project used the traditional values of the 
Bociety to help introduce modern mechaniaed agricultural methods • 



93. Have pupils refer back to the conceptual modal developed in Activity #79- 
Have them compare their model of the village society with what they have 
learned about the Arab village * Have them test their hypotheses against 
the data collected. When their predictions were incorrcctj ask why they 
were Incorrect, l^en their predictions were corregti why were they 
corriet? 
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it the results of the study of the inculGiice of ''modcirn-' 
jes in central Lebanon. Again; ask pupils to at tor 
B future change in the vlllaEe society. 



Amatrong^ Lincoln; and Rashid 
Bashshur; "Ecological 
Patternp and Value Orientations 
in Salacted Lobonese Villages;" 
Public Opinion Quarterly j 
(1956); 221 W6-15* ' 



rould ba appropriate to present the class with a case 
Ltural development project in an Arab village* Most 
.es are written as reports to founding aoenciesi and 
m at an 8th or 9th grade level . it would probably 
icher either to revise ono iUch study so that it' 
J clasi^ or to tell the clais about such a stu^. A 
I fflOit appropriate would be the report on the Tur ' an 
it* Once the class has analyMd the caie study; the 
\B how the project used the traditional valuis of the 
;rQduce modern meahanlzed agrlGultural methods * 



jliehoff; Arthur H.; A Casebook 

on Social Change; pp. l6^-nk. 



ack to the conceptual model developed in Activity #79- 
heir model of the village society with what they have 
rab village* Have them test their h^otheaes against 
IJhen their predictionG were incorrect^ ask why they 
en their predictions were ^correct; why were they 



Seta up hypotheaee , 



Changii in one aepeet of a soGiety 
will have effecti on other aspects, 
Cultiiral changea will ramiftf" ¥hethir 
thiy are teehnDlQgieal^ in social 
organization^ in idaologyj or what- 
ever else is part of the cultural 
system, 

Psoplii who are in contact with 
each other are likely to borrow 
eultural traits from each other. 

Although culture is always changing^ 
certain elements may pereist for 
long periods of time. 



Uaei maps to depict jrifomatlon in 
order to Identify patterns in 
data • 



* Urban areas are growing ; they are ctonging more rapidly 
than villages but nmoy cultural traiti persiit, 

a. Change is taking' place faster in the cities than in 
the village and in the desert. 

1) Arab eitiei art growing rapidly becauie of In- 
eriasing population and induitry, : 

2) The cities are growing physically, creating nev 
patttrns of city streets^ nsw kinds of buiidlngi 
and new patterns of social life, 

3) The cities tend to be the vehiclii through which 
change is- introduced into all of Arab sDciety* 
Many of thesi changes tend to be Western in 
origin. 



bt The lay-out of cities llluitratea both hiitorical 
continuity and change, 

l) The traditional Arab tora took its shape from two 
main conslderationi: religion and protectioni 
Riliglon requlrtd that the mosque should be at the 
centir and related strTieturei close by, Protection 
dictated that the tomi should be located in an 
Inaccesilble place and protected by a wall, 

a) The moiqus is located in the canter of the "old 
town," It served both religious functlone and 
as the main gathering place of the torn. 



I2k 
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^k. Introduce the study of the Ara^ city by aeklng: "What changes do you 
' think will occur in the peopli of the villages if they mave into a 
large city? Llit these predictions on the chalkboard* Also ask: 
From what direction to you think changi In the bailG Arab culture 
has comi? Again; list hypotheies* 



95 i Have a pupil who le talicitid in art or drafting drav a detailed map Berg 
of a generalised Arab city from infoKDation found in Berger* (Or 
draw this map yourself*) The map should be large enough so that the 
detail ia evident to the class. Have the' pifpll explain the symbols 
used J but do not have him explain the meaning of the basic config- 
uration of phenomena, , 



of the AralD city by asking • l^Jhat changei do you 
the people of the villageB if they mow Into a 
lesa predictions on the chalkboard, Also aski 
do you think change in the basio Arab culture 
.at hypotheses* 



tEleated in art or drafting drav a detailea map Berger^ . The Arab World Today ^ 

b city from informtlon found in Bergeri (Or pp, 105=116. --^ -- — 

If.) The map should be large enough so that the 
the class. Have the pupil explain the iyrribols 
i him explain the meaning of the basic config- 
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®' Prws Infereaeas from mapA. 
S, Sets up hvpothflgflfl. 



ERIC 



b) ?toe baMsri mm arranged around tha mosque in 
thi tridltlonal town. They were UB\mlly arranged 
In thi order in which the producti were related 
to the function of the moiquei 

g) Beyond the haiaars were the inni^ warehouiesj 
publlG Mths and tradei whioh required more room* 

d) This area tos surrounded by the rasldential dii« 
trlet. The reiltontlal dlitrict was separated 
into will^diflnsd "quirtsrs;" taoh with its homo^ 
genious population^ its law/ind custQm« 

i) The "pld towni" tended to be laid out in a 
gridiron pattemj although iome towns ^ eueh as 
Baghdid; i^id a radial plani 



2) priisnt Arab elty li different from the tra- 
ditional one I yet shora signs of its heritage. 

a) Most Qitlis ritaln a viatagi of the old 
structural now called the midlna or the "old 

t0TO#" 

(1) The midlna is often Just outside thi modern 
city. 

(2) The traditional bazaar is still located in thi 
dlitrict^ and It stlU retaini Its eoncaritra- 
tion of homes and ihops* 

b) Ths prsiint center of the cityj which eontaini 
modern risidential and coffimerclal buildings sur- 
roimded by si™ areas, is usually adjacent to the 
'^old city I 
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96. Uaing the map developed in activity #95 as a starting point, have the 
class attempt to build as many bypotheses about the Arab to\m m 
possible. The teacher may find it necessary to ask questions to get 
pupils to start hypothesizing, (e.g., Wliy does a portion of the 
city have a wall? How do you account for the placement of the mosque 
or the bazaar?) Ask pupils to hypothesise about the functions of 
the city. Do not attempt to prove or disprove these hypotheses at 
this point. They will be considered Ir later activities. 
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reloped in activity ^5 as a starting point, have the 
build as many hj^othesas about the Arab town as 
lacher may find it neceaaary to ask questions to get 
lypothesizlng. (e.g.j Mliy does a portion of the 

How do you account for the placement of the mosque 
Ask pupils to hypothesize about the functions of 
attempt to prove or disprove these hypotheiis at 
will be considered ir later activities. 



Map of a genBralized Arab city 
developed in aotlvity #95 
above. 
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(1) It is uiualJ 
with broad b 
fine shops, 

(2) It is the cc 

mmt distric 

(3) The govermn€ 
area« 

g) Beyond this diet 
district^ locate 
city, 

d) The new iuburbg^ 
and viUsi lie b 
and wealthy Arab 
in this area* 



Tests hypotheses agalngt flata , 

Gi Chaises In one aspect of a culture 
will have effects on other aspects. 
Cultural ehangta will mmLty. whether 
toey are technological j In social 
organlsatlonj in Ideology^ ^or what- 
ever else is part of the cultural 
syetem, 

Alttou^ Cloture is always changing, 
certeln elements my persist for long 
periods of tme. . 



Arab cities were built 
tary strate^, comerc* 
and adniinistratlve con' 
only somewhat Indus trii 

1) Because of Its conci 
the Arab city domini 

2) The Amb city ia a 1 
connections with the 
center of Interoal c 
hinterland eeonomlce 

3) Because cofflmmicatic 
the cities I the citf 
life of the Arab wor 



(1) It li uBually built in an European style, 
with broad streets and avenues lined with 
fine shops* 

(2) It is the comercial aenter^ the entertain- 
ment district^ and the tour is t senter, 

(3) government buildings are usually in this 
area, 

e) Beyond this dlstrlet li the mss residential 
district^ located close to the center of the 
city, 

d) The new suburbs^ with modsrn apartment buildings 
and vlllai lie beyond* Thm upper middle class 
and wealthy Arabs and the foreign groupi liv^ 
in this area* 



Arab cities were built out of conslderatlona of mill- 
ta]^ strategy^ cofflmtreej ^mastic or national prlde^ 
and aitalnlstratlve convenience. Thmy are becomiiig 
only somewlat industrial* 

1) Because of its concentration of govenunent powr^ 
the Arab city domlnatfis its area politically* 

2) The Arab city Is a trading center* It has 
connections with the outside world and is the 
center of Internal comeroe. It dominates its 
hinterland eeonotolcal^t 

3) Because comunlcatlone media are conoentimted In 
the cities ; the cities tend to dominate the ct^tural 
life of the Arab worlds 
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Now have the pupil who developed the Mp explain the reasons for the 
arrangement of the lay-out and the ehanglnn functions of the city. 



I 
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,1 who aeveloped the rnap explain the reasons for the 
le lay-out and the changing functions of the city. 



Generalized map of an Arab city 
developed in Activity # 95, 
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S' UseB appropr iate refereneas to 
locate Information T — — — 

G. Population dlBtrlbutlon refleeta 
man's values, perceptions, and 
teohnology as veil as physical 
features of an area. 



k) The eduQatlonal facilities availablt in the Arab 
world are concentrated in the cities . Kiera are 
tm aeeondary schools outslto of large cities and 
no universities* 

5) onhe Arab city has littli modem induetry, although 
the amount Is increasing j the only modem Industiy 
in the Arab world is found in the cities* - 



d, A high proportion of the Arab population lives in large 
cltiee , 

1) In EOT* I Iraq^ and Jordan about one sixth of the 
total population live in cities of 100^000 or 
more. 

2) In Lebanon and Syria, the proportion appeare to 
be even hlgheri about 25^, 

3) High proportions of pop^atlon In major cities 
usually do not appear In mderdeveloped agricultural 
nations^ but only in industrial nations. 

k) Irom the starts the Arab world has had a strong 
urban character. Religious and culturml back- 
groTOd favor urban life ^ as do economic eons ideations, 
such as the high density of the iettled arais in a 
largely desert-iteppe region, 

5) Arab countries tend to be dominated by a few large 
cities^ and the larger cities are growing more 
rapidly than the smUer ones. 

6) Urban populations art growing more raplU^ than 
rural populations • 
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98. Show the ciaes a large political map of the MldcUe Bist. Have the 
pupils locate the large citlei of the area, AlsOj have several 
pupils look up the populations of these cities in an atlas. The 
class should then coffipara the populEtiona of the cities with the 
popi^ations of the countries in which they are located. 

Ask; poei this data shov a high or a low proportion of urhani- 
zatlon? Hav^ pupils eompare this proportion of urbanization with 
the urbanization of Asian agricultural nations such as India and 
with the percsntage of people living in large elties In Europe and 
the^UtS, When they havi discovered that Middle Baitem nations have 
a high proportion of urbanization, aski What factors j given an 
absence of industry, ml^t caiise such a high Incidence of urbani- 
zation? 
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SB a large political map of the Middle East* Have the Large political wall 

ifi the large Gltiea of the aresa Also, have several Middle East, 

up the populations of these cities In an atlas. The Qoode's W orld Atlas. 

. then Qompare the populations of the cities with the 
of the Gountries in which they are located* 

his data show a high or a low proportion of urhanl- 
e pupils compare this proportion of urbanlgation with 
tion of Asian agricultural nations euch as India and 
centagi of people living in large eltles In Europe and 
en they have discovered that Mldaie Eastern nations have 
rtion of urbanization^ ask: . What factors^ given an 
ndustry^ might cause such a high incidence of urbanl- 
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S* Sets up hypotheses - 

0* Changes in one aspect of a culture 
will have effests on other aspects j 
ehangea will raml^ vhethar they are 
technological I in social organisation^ 
in ideology^ or >totever alie is a 
part of the cultural syBtem. 



e i While the large city pro 
vlUagt; the nmiber of g 
The city may well attrac 
provides a more tolembl 

1) Charity is more abund 
large city. 

a) The city can provide 
some education is ava 

3) Itost poor peopli in A 
edge of subsistence, 
number of veiy low pa 
which provide most of 

(a) [Riese Jobs requiri 

(b) They B^mi to func" 
status I ease his ^ 
for a poor relati' 
^nLllage • 



S» Identifies differences in tota, 

S. Generaliaes from data . 

Si Tests hypothesss against data , 

Gi Whenevir thi^s valued by a society 

are scarce^ there will be differentiated 
access to and control of these wlued 
and scarce things by sub-groups within 
the society. 



f • ThBre is a sharp differei 
social claeaes la the Ari 

1) These classes tend to 
dltional institutions 
been mdergoing ohangi 
duitrlallzation are bi 
structure I bowtver. 

2) New types of Jobs are 
beginning to make ocei 
detemlnant of one's s 



While the large city provldei more jobs that the 
yUlagij the n™ber of good Johs aTOilahle Is ssnallt 
The city may weU attra-ct the rural poor because It 
provides a more tolerable setting for poyerty. 

1) Charity Is more abunflant and aceesslblt in the 
largf citys 

2) The olty can proyide some social mobility^ in that 
some education Is available. 

3) Most poor people In Arab Qltles live only at the 
edge of subslBtence* Howiyerj there are a great 
number of very low paid service jobs available 
which proyide most of the employment* 

(a) !^ese Jobs require no education and training* 

(b) They s em to function to Increase the emplbyer' 
status^ ease his taski or to provide a pittance 
for a poor relative or someone from one^s own 
village* 



Th&m is a shan^ difference between the few main 
social classes in the Arab city, 

1) ^ast classes tend to remain associated with tm^ 
ditiOMl InBtltutions which have on3^ recently - 
been TOdergolng change, UrbanlMtion and in- 
dustrialisation are beginning to affect the clais 
structure, however. 

2) New tj^es of Jobs are being criatedj they are 
beginning to make occupation ft more important 
deteminant of one's social e^ss. 
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99 • Quote Berger*s statement i ''The attraGtive power of the large Arab city ii 
not merely its capacity to provide jobsj for it does not offer niany purely 
eeconomlc advantages, * . for the rural poor and the underemployid it can 
provide a more tolerable setting for their poverty." Ask pupils to evalu- 
ate this statement In the ll^t of what they know about living conditioni 
In the desert and the village. 

At this pointy read aloud an atoptation from Berger* Then ask* What 
effect might this sort of life have on the soelal structure and the valuee 
of the Arabs? 



100. Mika a trenipirtncy showing the soeial stnieture in Arab cities. (See 
eontent ieGtlon*) Use an overhead projector to show this chart to the 
class. Have pupils compare this social structure with the one they 
made for the village and the one for the Bedouin tribes. Ask: Is it 
in any way stallar? How Is it different? How can your account for . 
the changes? At this point it would be appropriate to tell pupils mora 
about the ioclal qImbb strUGture, Have puplle test their earlier hy- 
potheses against this data. 



i 
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'a statement' "The attractive power of the large Arab city ia Berger^ The Arat World Today j 

ba capacity to provide JobSj for It does not offer many purely from paragraph 2^ p, 98, 

mtagee. * . for the ruMl poor and the undaremployad It can through paragraph 2^ p* 100. 

f© tolerable ietting for their poverty.'* Ask pupils to tvalu- (To be adapted by the ' 

bemeat in the light of what they know about living conditlonB teacher), 
t and the village* 

read aloud an adaptation froat Berger. Then ask? What 
thii sort of life have on the social itructure and the values 



ertncy showing the social structure in Arab cities* (See Teacher-made tranaparency of 

.on.) Use an overhead projector to show thii chart to the Arab social structure, 

pupils compare this social structure with the oni they Overhead projictor. 

village and the one for the Bidouln tribes. Aski la it 
Mlar? How is It different? How can your account for 
At this pQlnt it would be appropriate to tell pupils mo^'a 
lal class structure. Have pupils test their earlier hy- 
nst this data* 
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Gi ChangiB in one aipsGt of a culture 
will haye efftctB on other aspectej 
changes will ramify whither thsy 
are teohnolgoclal^ in social orgBni- 
zatlon; In idtology^ or whativar 
else is a part of the Gultwal Bystem, 

G. A givin culture ii an Intigrated whole 
baisd on fundamintil poBtulBtes or 
valuei * 



/ 

• All the Institutloni in a sosiety 
are rilattdj bicause of this Inter- 
rilitlonshlp, a change in one in- 
itltution is liktly to affect other 
Initltutioni , (Changes In the fimily 
are refliatid in other initltutlone 
and changes in other institutions are 
reflected in the famia^O 



Sets up hypotheseg i 
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one ispect Of i culture 
iffeQtB on other aspects j 
11 ramify whether thsy 
Igoclal^ in social organi- 

IdeQlogyi or whatever 
►art of the cultioral system. 

Lture is an integrated whole, 
ymflamental poitulatss or 



(a) Absentee owners of large agricultural land- 
holdings ^ along with the new urban wealthy 
groups such as indugtrlallstB , Importarit mer- 
chants and bankers^ along with thilr families j 
are at top of the social hiararchy* 

(b) Inafipindsnt profteoionalB ( engineers^ doctors i 
lawyers) J and other proftssionals ( journalietsj 
writers)^ and upper army officerB make up the 
second group* 

(c) Most white-collar workirs; teacherai and other 
employed pirsons with higher than avirage id- 
ucation but moderate Incorais make up the third 
group * 

(a) Skilled artisanBi small mirchants.. and the 
more iptcialig©d workirs make up the fourth 
group in the structure, 

(e) The urban mass (porters^ mesiengers, laborera^ 
and thoii earn little money and live on the 
e^e of aubslatenae) make up the lowaet social 
class In the cities* 



titutions in a society 
j because of thii inter- 

a change in one in^ 
s likely to affict other 
ii (Changis in the family 
id in other institutions 
In other Inititutlons are 
1 the family.) 

3 theses . 



g* The traditional Arab family itructure tends to be 
breaking doTO under the priisurei of a iociity that 
emphaslges natlonalismj iducatloni and ladus trial di- 
vilopimant, 

1) The Arab family^ particularly in the city ^ has 
ffwer funetioni for the Individual. 

2) Yet^ the ideal of the extentod family ieems to 
retain its holdj particularly on the mtn. 
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101. Aek^ Do you think that the family would tend to maintain its etrong For 
plaoe In the society in an urban situation? Vhy or why not? After 
some cliBGUSeioni have each pupil write a short (two dr three para- 
graph) paper which Juitlfles his position. 

At this pointy have a good riader give an oral report on the Qhinging 
family in the Arab society. After the report, h©ld a dlicusslon in 
which you do the following ^ (a) Have pupils test their hypothesas 
againBt the data presented in the riport. (b) Ask puplli to identify 
the factors which iciin to be eaueing change in the Arab farallyi and 
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k that the family would tend to Eaalntaln Ita itrong 
ety In an urban iltuatlon? Wtiy or why not? After 
have eaclii pupil wrlti a ahort (two or three para - 
h Juatifles his position. 

ve a good readar give an oral report on the changing 
b aociety* After the report^ h©Jd a dlsGUSiion In 
following: (a) Have pupils teit their hypothiBSs 
presented in the report, (b) Ask pupili to Identify 
eeem to he eausing ahange in the Arab family; and 



For report see Bergerj The Arab 
World Today J pp. l^l^lk 



ERLC 



- 135 



S, Teiti ^othesog against aata . 



3) In the oity^ t; 
the family is ' 
unions I social 
along with idu- 



G* In differint sociitiss ot In differing hi Various developasr 

groups within a iOQietyj eomi emotions in vhich insieurll 

and aentlmenti are Btronily rapreisedj find their compena 

others are encouragedi As a result religioUB rituali 

any one group has a modal personality pltallty^ and a IJ 

or perionalltles mong Iti adults « 

1) Vfhile values an 

Qm Some values are conducive to change j ' . change occure c 

some mki change, difficult. 

2) Arabs are seeki 

Si Generallieg from data t rapidly • This 

ahout a more ra 



S* OenerallieB from data. 
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3) In the clty^ the state is beginning to do what 
thi fmily is unable to to in p^oytdlng trade 
unions J ioclal isewlty^ and factory leglelatlonj 
along with eduaation and rtpdation of TOrriage , 



Various ^valo^ints have oomhined to produce a Boeiety 
In which insecurity^ hostilltyj suiploion and rivalry 
find their comptneatioii in a strong aflherance to 
religious ritual^ pattime of integration and hos- 
pitality^ and a limltsd form of cooperation* 

1) P?hile TOluei and modal psrsonalltiei ctenge^ this 
changi oecuri over long perlodi of time* 

2) Arahi art sisklng to ehange thtlr Institutions 
rapl^y. This strong disire for change may bring 
about a more rapid change in bailc valuii. 



(c).Aik pupils to predict the faGtare which my change as a risult of 
the change in the Arab family, 



102. At this pointy It Is appropriate to look at the Ghanging Arab value 
structure and personality* Reading niaterlal=that is on an 8th or 9th 
grade ability level is vary difficult to find. ThtreforSi It may be 
necessary for ths teacher to prepare an illustrated^ Informal lecture. 

After the infomal lecture ; ask! How might this value pattern have - 
functioned to build the eocietlee we have studied in the desert ^ the 
village^ and the city? ^ 



103 i As a review of the portion of thi unit devoted to the Arab society , 
pupllB should liut those social traits^ attitudes and vb1u©b which 
thiy think would bs most llkily to bring the Arabi into eonfllnt with 
lerail and those which would tend to faellitati an end to that 
conflict* 
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net the faetors which may Ghange as a result of 
5 family. 



tpproprlate to look at the changing Arab value Taaehir Referencs; 

ity. Reading material . that ii on an 8th or 9th Berger^ The, Arab World Todg^ j 

I very difficult to find* Therefore/ it my ba Ch.'j." 

iher to prepare an illuBtrated^ Inforfflal lecture, 

iturej ask J How might thli value pattern havi 
li societies we have studlid in thi deiert^ the 



Drtion of thi unit devoted to the Arab BQcietyj 
loae ioelal traits ^ attltudia and vilues which 
noit likely to bring the Arabs into conflict with 
Lch ttould tend to faQllitati an end to that 
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A. IS CURIOUS ABOUT SOCIAL DATA. 



S* Site up 



eses . 



B, In Israel^ social change 
in two sepenti of the s- 
of time* The f Iret was ■ 
of the shtetl (Eastern E- 
to the naturallitic and 
Kihbutiim; which has bee: 
Bociety, The second atti 
in the attempt to integri 
from widely heteroiengoui 
Israili eoQlety as it hai 



Oi People change thtlr cultwi if 
they feel a real need for change^ 
if they are dlseatlsf led with 
prasent aspecti of their culturi* 

Appllei previQuely^leamid con^ 
c§ptg and generalliatlQne to new 
datai " / 

S, Seti up hypothegeii 



It Particlpanti in the f: 
gration to leratl^ (f: 
19hk) came primarily i 
city ghettos, 

a. Eastern luropean Je 
s emit ism; which inc 

b, Hopes for aesimilat 
were fruitratsd bot 
anti-iemitic progra 



Cf Mr^ young Jews wer 
Shtetl J and coniequ 
other adults who ac 



S. Teiti^ riflheij and eAffllnates 
pothisea and works out new 



onei where necessary,. 



d. The European youth 
BGOutlng movaments 
a rivolt agalnit. tr 
naturi; love of nat 
the imotlonal aspec 



In Israeli social change can be sien as occuring prlmrlly 
In two segments of . the society ^ over two different periods 
of time. The first was the change from the European culture 
of the shtetl (Eastim European villagi) and the city ghetto 
to the naturalistic and BQcialletiG culturi riflected in the 
Kibbutzim^ which has been vlewid as an idual by the Israeli 
society. The second attempt at ioelal changa can be seen 
in the attempt to Intigrate the vast number of Imlgrants 
from widely heterogenioue social baekgrounds Into tiie 
Israeli society as it had developed. 



1m Participants in the flrit five waves of Jswieh Innni- 
gratlon to Israel^ (first through fifth Allyahj l882^ ■ 
Xgkh) Qame primarily from the European Shtetl and the 
city ghattos, 

a. Eastern European Jews had long biin vietlme of anti" 
semitlsffij which included phyalcal attacks and pogrania 

b, Hopei for aislmllatlon into Eastern European culture 
were frustrated both by social discrimination and by 
intl-iimitlc programs following World War I. 

Ci Jteny young Jewi were dlisatlsf led with life in the . 
Shtetl| and coniiquently with their parsnte and 
other adults who iccepted this lift. 



d. The Buropian youth moviminti of the period^ which were 
icoutlng movements with Eionist iympathleS| emphaelged; 
a revolt againit tradltionj love of 
naturii love of natlonj ielf-es^rtasioni emphaili on 
the emotional aspict of llfij and the gospel of 
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lOk, Tell the itudents that they are going to study the culturs of Israelj 
looking it mny'of the lane clasilfleationi aa they did during their 
Btudy of the Arab culture • Aiks How do you think the social iystem 
In Israel ii likely to differ from tiiat of the Arahe? Hopefully, the 
class will deyelop the Idea that there will he no Bedouin phase to 
this cultws* Also I hopeftilly^ the clais will reallM that this will 
largely he a study of an inmigrant eulturi , 



105 ■ Aik pupile to recall their etu^ of the Europsan Jews and of Zionism 
from the hiitoxy portion of this unit. Eavisw ths main faetorB that 
sauied many Eastern European Jews to immigrati to Paliitlni* Also 
revisw the haeic concepts related to Zlonlsin. 

Ask I TOiat iort of soelety would you predict that these Jews would 
orsate in Paltatine? Why? List thise predictions for verification 
liter in this suh*-unit. 



/ 



106, lave puplli read the ten bailo principals of the Zionist Youth Jtoye^ S; 
ment» Tell thi clais that the median agi of the immigrante in the 
period of early Imigratlon wis between 16 and 25 years ^ and most of 
thim had belongf d to the movament whoee basic principali they have 
just read. Aski Do you wish to modify the predletlons that you 
made In the light of this new Info^tlon? List the new hypothists 
and modified hypothiies for later testing, 

■ 
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ftts that they are going co stu^ the cultwe of Israel, 
jr of the eame clasBiflcatloriB ae they did during their 
rah cultiire, Aski How do you think the social Bystim 
ikely to diffir from that of the Arahs? Hopifuli^^ the 
slop the idia that there will he no Bedouin phase to 
Also, hopefully^ the class will realize that this will 
fcuc^ of an Immigrant culture * 



recall their stu^ of the luropean Jews and of Elonism 
ty portion of this mit* Rsviiw the main factors that 
item European Jiwa to imlgrate to Palestine, Also 
ie concepti related to Eioniimt 

b of aoclety would you predict that thaee Jews would 
itine? ifiiy? list these predictions for verification 
lub-imlt. 



id the ten hailc principals of the Zlonlit Youth Move* Spiro; Kibbutg; Venture^ In 

r clasi that the median age of the taiigranti In thi Utopia j p, tfg, 

r Imigration was betwsen l8 and 25 yiarsi and most of 

jid to the ffioyemant whoii basic principals they have 

ij Do you wish to modiity the predictions that you 

;ht of this new information? List the new hj^othesas 

^othssee for later ttstingt 
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The significance of location dspende 
upon cultural divelopraents both 
within and outiide a country, 



i. • 

Persisttnce of cultural tralti miy 
result from a lick of conditloni 
which further changit 

Some viluii art conduoive to change j 
iome maki chanp difficult t 



"Joy in TOrki" Thi Zionist movement Itself proviafid 
an outlit for the failings of tm^ of the alienated 
youth, Evei&.tually^ the movefflant led them to lirael. 



2, At the timi of the first Alij^^ thi land of Palestine 
did not appear to he an a^roprlate plaei in vhich to 
build a Jiwiih national home, 

a* Palestine is imallj and hy modern etandards quite . 
barren. 

b. Thi limited atretcheg of fertile soil had been de- 
pletefl by human neglect # 

Ci Industry wae practically non-exietant, 

d. Mineral resources remained unexploited and .unesqplored* 

Without economic development ^ the eountry could baraly 
sustain its native populatlQn* 

3* Life in Diasppra did not tend to create a culture which 
fit with idsale of the Israeli moral postulate or to be 
particularly helpful In building a ntw state * 

a. AcGordlng to Zionist theozy^ minority status deprived 
Jews of numerouB channeli for economic aetivlty. Jews 
have become "mtddlemin^' who are eeonomio parailtes 
who become dlitorted by the nature of their work* 
They have no apprsclatlon for nature and itriki no 
roots in the soil, they have-no underitanding Of the 
dignity and criatlvlty of phyeicai labors and they 
have developtd a sterile Intellectualiim, which has 
no basis in real life. 



i 
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107. Have all pupils read Janowsky's brief discrlptlon of the land of Palestine 
Or hEive a pupil give a report on the aondltlons In Palestine as described * 
by Uris. Ask; m&t wouM it be necessaiy to do to make this physical en- 
vironment into a Javlsh national homi? What sort of people with what 
hasic skills do you think would he nicessary to accomplish this? 



108. Have pupils read "To Thi Land of Israel" from In W Ibther'B Court , by 
Singer. Introduce the readini by explaining something about Singer and 
hLs stories of the Wariaw ghetto. After the students have completed the 
reading, aski Why do you think that Moshe Blecher ms unsuccessful In 
Israel? After pupils have discuised his lack of training at necessary 
t^ska appropriatB to that country and his dislike of manual labor, ask- 
Why do you think he returnad again after he had failed once? Hopefully 
pupils will suggest that laeology and strong .motiTOtlon might cause him 
to learn a new my of life. 
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do you think vould be necessaiy to aeeomplish this? 



s 

sad *'fo The Land of Israel" from In Mv Father's Conrt . 

^ the ™ ,y explaining sosiillflil '^^^ Xg^Mte™, 

r the Warsaw ghetto. After the students have complated the 

Why do you think that Moshe Bltcher ms unsuccessful "in * 
' pupils have dlBcusied his lack of training at nece«iary 
.ate to that country and his dislike of manual labor, ask- 
.nk hi returned again after he had failed once! Hopefully 
iggest that Ideology and strong motivation might cause him' 
■ way of life , 
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Ideologies are Important for the 
structure they give to a aocial 
system^ the answers they give to 
ambiguoui situations ^ and the 
cues for responses they iuggest, 

Locatee Information by using the 
index in books • 



Ikl ^ 



b. In the shtetl and ghettO; pirsoni who engaged in 
physical labor were looked down upon^ In that manual 
labor symbolized the antithesiB of the social idaal^ 
a life devoted intlrely to gtufly* 



Rapid culture ehinge tended to occur among iMnlgrants 
to Iimel| particularly among thoee □omlng from Europe. 

a. liMigrants arriving In Israel before 19^^ were primarily 
young people who were in revolution against ehtetl 
society and wanted to establish a totally new type of ■ 
cOMnunal lifi^ 

b* Most immigration took place in small groupi which were 
fomed with the direct purpose of preparing for 
migration to Israel. 

Q. The absorbing society developed an ideology based on 
an over-all social and cultural idantiflQation with 
incoming immigrants and on ideas of soGlal justice 
and wilfari that assured complete social and economic 
equality to new InmlgrantSi 



5. The Israili culture^ as it developed in the period before 
national Independence^ grew out of two primarily eoclo- 
economic movements j the Youth Movement j with naturalistic 
and socialistic overtones^ and the Zionist movefflent which 
aimed to concentrate Jews in their homeland eo that they 
could develop a "normal'^ national life. 



109. Have the puplli read the following selictlonsi Israeli plorieer on the Splr 
love of the land (SplrOi p. 12 )■ Gordon j on the religion of labor Jano' 
(SplrOj p. 13); KatznelBOn on The Meaning of Allya (janowiky^ p, 156)j 
Gordon on The Idealisation of Labor (janowskyj p, 157-158). 

Ask: What differences might it make in the baelQ values of the Jews 
in the ghtetl and ghetto If they really biliived the polrit of view 
illustrated in these readings. What kind of soQiety would they ^nt 
to build If they went to Paliitine? To clarify the Impact of ideology; 
select portions of the discriptions of the youth movement^ Zionism, 
and Aliya from Spiro to deicribe or read aloud to the class. 



110 » Hiva pupils read the list of moral postulatei that Splro found to be For 
baiic to the particuJ^r Kibbutz that he studledi Ask: What kind of an secti 
agricultural settlement might result if a group of people that strongly ■ Spire 
held these beliefs ware to build one? Break the clais into hmz groups^ 
and ask each group to present a list of probable eharaGteristlcs of a 
klbbutai. They should think particularly about famL social 
structure^ and political and economic organization. Each group should 
then use the index in Splro to look up and chick on the accuracy of 
their predictions in each area. Ask the students to compare the kibbuts 
O with the Arab village that they studied. 
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lie read the following selectlona i Israeli pioneer on the 
Land (Splro^ p. 12); Oordon^ on the religion of i Aor 
3)j Katznelion on The Meaning of Aliyg (Janotfsky^ 156) i 
s Idealization of Labor (Janowaky, p. I57-I58), 

Lffereneei might It make in the basic values of the Jews 
L and ghetto if they really believed the point of view 
Ln these readings. IJhat kind of aociety would they want 
Dhey want to Paleitine? To clarl^/ the Irapact of Ideology ^ 
ms of the deeGrlptlonB of the youth movenient^ Zionism^ 
3m Spire to desGribe or read aloud to the class. 



Spiro; Kibbutz I pp, lS-13^ ^-59. 
JanQWiky^ Foui.datiQns of Israel , 
pp, 156^158. 



'ead the list of moral postulatee that Spiro found to be 
partlei^r Kibbutz that ha studied. - kski What kind of an 
settlement might result if a group of people that strongly 
liefs were to build one? Break the class into buii groups ^ 
group to present a list of probable characteriBtlci of a 
y should think particularly about family itnicture^ social 
d polltiGal and economic organization* Each group should ^ 
index in Spiro to look up and check on the accuracy of 
tons in iach area. Ask the students to compare ths kibbutz 
vlllafffi that they studied. 
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For moral postulates, see coiitent 
section^ or Spiro j KibbutS j Oh. 2* 
Spiro^ Kibbutz, 
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a. The basic moral postulates of the kibbuts culture 
illustrate the Impll; ation of both of these inovements , 
V/blle the kibbutzim are In a minority in Israel^ they 
represent an ideallMd way of life accepted as an 
ideal by the culture* 

b. The naturalistic -socialiet movement tended to produce 
the follovlng poatulates: 

l) The moral value of labor or the ideal of ¥ork as an 
ultimate value* 

S) Property used and produced by the entire coimnunlty 
belonging rlghtfuliy to the entire coinmunlty* 

3) The principle of social and economic equality, in 
which economic distribution to all members of the 
comunity Is formally equal* 

x 

J 

1+) The principles of equality^ qualified by tht tthical 
conelderitlon of needi 

5) SocJ.al equality rather than a stratified aoclety, 

6) Individual libtrtyt The primacy of the graup'e 
interests • (The interests of the individual become 
subordinati to the Interests of the group. The 
individual's motivations will always be directed to 
the promotion of the group's interests ^ and group 
living and group experiences are valued more highly 
than their individual counterparte * ) 



G* A given culture is an integrated 
whole; tasGa on fundamintEl postu. 
latee and valuig. 



Man mm hli phyfiieal inviromnint 
In temB of his cultural vilues^ 
pereeptioni^ and livtl of tech- 
nology. 
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c. These 
the Zi 
Israel 

1) Zlc 
a n 

As 

in 

of 

tor 

of ' 

inal 

plai 

a) Empi 

that 

to J 
soil 

3) Zion 
much 

k) Zlon 
hahi; 



6, The phyilcg 
culture of 

a, The kibt 
dunafflj y 
acri. 



c . These pogtulitei tend to fit well with the ideale of 
the Zionist movement^ which alio" strongly shaped the 
Israeli culture * 

1) Eionlst convlctlona state that the Jews constitute 
a nation, and that every mtlon has the duty to 
survive and to pi^etuate its nEtional culture. 

As long as Jews ramaln a national minority living 
in other nations ^ they are under pl^slcal threat 
of extinGtion* R^rther^ minority status hae dlB« 
torted the piychological and cultural QompleKion 
of the Jews. Escape' from fflinorlty etatus will 
enabli thi Jews to take their rightful and normal 
place among the nations of the world, 

2) Emphasis on physical labor and rural rather than 
urban living la relnforctd'by the Zionist conviction 
that Jewish national life req^uires that Jews return 
to physlQal labor and that thay strike roots in the 
soil. 

3) Zionist conviction motivates kibbutzim to devote 
much mnpower to non«kibbutz activities and national- 
istic goals. 

k) Zionist conviction further has lid most kibbutzim 
to open their toors for the settlement and re- 
habilitation of reftigai youth • 



The physical itructure of the kibbutz reflects the basic 
cuJture of the people that created and live in it. 

a. The kibbutz and Its land covtrs an area of rtout 11^000 
dunarai with a dunam being equal to about l/k of an 
acre* 



Ill, Have Beveral mimbers of tha class role play a meeting tetwean a leader of 
the Zionist movement and several members of a new kibbutz. The Zionist 
leader Is attempting to persuade the klbbutg to develop in the direction 
most useML to the nation as a wholes while the members of the kibbutz 
wish to retain their value structure and to build a kibbutz that will 
reflect it. The class, should see that these obotetives do not conflict^ 
but complement tach other i 



112, Have each pupil read the physical description of the klbbutz^^Btudied by 
Splro, Have each itudent make a sketch sap of the kibbutz from the 
deiprlption* The class should compare this M.p with the maps of the 
Arab village « Aski How can you account for the similarities and 
differences in the two mpi? To what extent does the physical en- 
' vironment determine the way in which people live in the area? 



i 



bere of the claes role play a meeting betveen a leader of 
nient and several inimbers of a ne¥ kibtutz* The Zionist 
ting to persuade the klbbutE to develop in the direction 
he nation as a whole ^ while the meBibers^ of the kibbutz 
heir value structure and to build a kibbutz that will 
clasB should see that theee objectives do not conflict ^ 
ach other. 



read the physical .deacriplion of the kibbutz studied by Splro^ Kibbutg ^ppi 63-66* 

1 etadent make a akitch map of the kibbuts from the 

I cligi should Qompars this map with the maps of the 

ik' How can you account for the ilmllarltiea and 

le two maps^ To what extent does tht physical en- 

Lne the way In which people live in the area? 

ERIC 



g. Uses maps to depict Informatlori 1^* The village i 

in ord^r to Identify patterns the . various f 



in data* 



The houses ar 
of the comiai: 
social center 
surrounded by 



d. The houses ar 
apartments^ % 

1) Each apart 
porch I and 

2) Each room 
with basic 
and books; 

e» The village a 
clothing stor 
library^ reac 
school. 



0. Edonomio iyateffls differ as to how ■ ?• T^e kibbutz agri 

quistioni are resolved about what proflteble* 
and how much to produce and who 

shall get what goods and services • ^ a. Agriciilture i 

^ te 
*' .:vj:''^:j along 

^ ^ ' ' ■ b4 rAj::- t Yedidl 

' OTiong eight b 

1) Dairy: wh 
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The villagi is sitimtea in a hub^ from which radiate 
the varlouB fields and orchards* 



c» The houses are laid out In parallel rows on either side 
of the comunal dining hall^ which is the physical and 
social center of the kihhuta . The dining room is . 
surrounded "by a landscaped Iw^m* 

d* The housee are huilt in the fom of ranch-houBe 
apartments I with four apartments per house. 

l) Each apartmint conslBts of one room and a small 
porch^ and is surrounded hy lawn and flower gardenB. 

S) Each room Is Inhabitated by one couple ^ Is furnished 
with basic furnishings which include a book cass 
andhoolcsi most rooms have a radio. 

e* The village also InQludes a laundry^, jewing roora^ 
clothing sto£ehousej dispensary ^ office^ store ^ 
llhrary^. resting room^ children's d^mltorieB^ and a 
^ school. Jv 



The kibhutg agricultural iconomy tends to be economically 
profitable i 

a. Agriculture In completely mechanised at Kiryat Yedldim^ 
which owns ten tractors ^ three comhlnesj and three 
trucks^ along with other agricultural EBchineiy. 

h, Klryat Yedldim dividea Its agricultural production 
emong ei^t branches. 

l) Dii^i which producei a hal^^pllon liter of 
milk per year. 
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• 01 ve the clasi a list of agricultural goods produced by Klryat Yedldlm 
(the fictional name of the kihhutz etudied by Gpiro). Have the studenti 
compare this production to the production of an Arab village. Ask: 
Hq¥ can you account for the difference In productivity? If pupils 
iuggeit that mechaniiation may adcount for somi of the differfincii 
give them the llat of machines OTOed by th© kibbutz, Then give them 
the average man^day productivity of all members of the kibbuti;, both 
productive and non-productive mimbirsi and havi them compart it mth. 
the aversgfj cost of maintalnence per periori per day. kskt Is the 
kibbutz prof Itibli? Once pupils havcB decided that this is an eeonoinieally 
profitable gystem^ ask I Have you itudlid anything other than michani- 
nation that TOiild make the kibbutz a inore prof itable operation than 
the Arab village? 



i 



liit of asrlQiatural goods produoea by Kiryat Yadldim Splro, Kibbutz, pp. 71-7^. 

me of the kibbutg itudied by Splro), Have the studetits 

uetion to the production of an Arab vlllaae. Ask-, 
nt for tha difference in proauetivity? If pupils 
animation may account for some of the aifference^ 
t of machinei oTOed by the kibbutz. Then give them 
ay productivity of all members of the kibbutz^ both 
Q-Ipi^Y(^^'^® msmberSi and have them compare it with 

per person per day. Aski Ii the 
i? Once pupili have decided that" thia is an aconofflically 



Even when a mjcr roorcaniaatlon of 
Boclety takes place ^ not all c^ture 
is completely modified # 



2) Field Crops I proctuccs five or six thousand tone 
per yeari 

3) Vegetable Garden: produces 400-500 tons of iiroducG 
per year which is sold at local markets. 

h) Fishery; Artificial fish ponds produce 70 tons of 
, . fish annually i 

5) I^it OrchErdB: Grapes ^ grapefruit and olives are 
produGed for market, 

6) Flocks : Goats and sheep. Goats are inilked and 
sheep are raised for their wool. 

7) Poultry- The kibbutz chlckena lay about a million 
egfjs per year, 

8) Fodder I This branch harvests about 25^000 tons of 
clover^ alfalfa J and silage per year, 

c* The average man-day productivity of each member of the 
kibbutz^ Including those vho are engaged in ngn-pro- 
ductlve labor as well as produGtive labors is about 
two lira* 

d* It costi about 90 grush ( 9/IO of a lira) to maintain 
a member for one day, 

8, The kibbutz represents one of the three types of eooperatlve 
agricultural villagei in Israeli These types differ in 
the extent of comunal living and the degree of collective 
ownerahip. 



• Have a pupil give an oral raport on the worker's settlements. He 
should Gontrast them with the klbbuti^ noting in particular thi 
fiifference in coranuml patterns in the two iettle- 
ments. After the riport li eoi^leted^ ask: Wiy do you think the 
moshivlm tend to be more popular among ths new imigrants than the 
kibbutiljn? 
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i oral report on the vorker^s settlemente, .He 
1 with the klbbutSi noting in particular the 
isl patterns in the two settle- 
iport ii oon^letid^ Bskt Wiy do you think the 
mojgj^^ilar mom the new imlgrants than thi 



Meeker J Israel Reborn j pp. 22^ 38, 
Eiienitadt^ "Tsrael^" in Roie^ 

Institutions of A4\^nced 

SQeieties ^ p. 2+38. 
Life World Library^ Iirael i 
SplrOj Klbbubz , p. k, 5". 
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a* The moshav ovdiii 
village in which 
B\ind^ but in whi 
plot and retalna 
however^ is allo^ 
cultiiral product 
sumer gooda are 

b. The kibbutz (col: 
which all proper^ 
IB collectively e 
ments^ including 

c. The moahav ahitti 
OTOerihip of the 
raoshaVi 

d. The moehavim (woi 
rapidly than the 
particularly fron 
iininigrants . Thlg 
a more flexible s 
and a stronger eir 



S. Applies prsvlQusly-learned cQneepts 
and generalizations to new. data . 

Si Sets up hCTotheses , 

Tests hypotheies against data. 



9* Tile raasi of people a 
years linmigrated for 
s tates of preparati& 
negative* 

a. During leroel^s f 
majority of her ii 
tion camps* Most 
way of life and m 
religioni the hor: 



1 



a. Tm moshav ovdim ( worker *o settlement) is an agrinultuml 
village in which all land is owned by the Jewish National 
Punfl-, but in which each family works its own alloted 
plot and retains its Ineonie for Itself, No f Emily ^ 
however^ is allowed to hire labor. The village a.(jri- 
cultural products arc marketed collectively^ and con- 
sumer goofla are bought collectively, 

b. The kibbutz (collective) is an agrlcultiiral village in 
which all property la collectively owned^ in which work 
is collectively organized^ and In which living arrange- 
ments^ including the rearing of children j are collective, 

Ct l^e moshav shittufi combines the collective work and 
ownerihip of the kibbuta with the private living of the 
moihav. 

d. The moshavim (worker settlements) have grown more 
rapidly than the other two types of settlements j 
particiilarly from the standpoint of the intake of new 
immigrants i Thli is perhaps because the moshavim has 
a mora flexible social structure^ a less rigid ideologyj 
and a stronger emphasis on economic stability and status* 



9# The mass of people arriving in Israel during the post-war 
years imnigrated for different reasons, and with different 
states of preparation. Causes for immigration were primarily 
negative I 

a. During Israelis first three years of statehood^ the 
majority of her iimigrants were survivors of concentra« 
tion camps* Most were mifamlliar with the Israeli 
way of life and wire bound together by three things: 
religion, the horror of war, and the Yiddlih language. 
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115 i Pass out to the class a list of the numher of Je^eh iimisrants to See 
Paleatlrie and Israel by year (1882^967). Ask pupils to find the 
years in which the greatest immigration took plaee. Also mk pupils 
to attempt to idintify vhera this great wave of limigratlon came from^ 
given what they liarned in tha history iictlon. Once they have hy* 
potheilied about the likely origins of Imilgration^ dlitrlbute a liit 
of countries from which Jews have emigrated to Israel since l^k&t 
Have the class tiit their hypotheeei against thli data. 
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f 



a list of the ninnber of Jewish immijjrants to 
)y year (1882-I967), Ask pupila to find the 
latest iimigration took placii Also aslt pupils 
' where this great wave of immigration came from^ 
id in the hlitory ieetion. Onoi they have hy- 
Ikely origins of inmlgratlon, dietfibuti a list 
h Jews have emigrated to Israel since ISkQt 
Mir hypotheses against this dita* 

O 

ERLC 



See "Selicted Reafllngs on the 
Middle East." 



Migration of people from one part 
of the world to another involve a 
the movement of eulture and 
material ohjects^ thus raeulting 
in changes In the area to which 
people mifjrate. 

People do not change their culture 
unless they feel a need for 
change* 

The more a aocial change threatens 
or appears to threaten the tra- 
ditional TOlues of a society^ the 
greater the resistance to that 
change * 



Sets up hsTpothegeSt 
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bp The CiYil War in Chim brought immigrants from the 
Par East* The majority of the remaining Jewish popu- 
lation iimnigrated at the time of the Hun^jarian Reyglta 
The expulsion of Jewi from Egypt added inunigrants from 
the Arah countries * ^ 

c» Many of these people did not have a eonmon language. 
They brought vrtth them the eultm-e of the landa froin 
which they came and had no partleular wish to ehange 
these cultures * 

d. Theoe imilgrants arrived in very larGe groups ^ and their 
numbers made It dlffieult to assimilate them Into the 
Israeli society. 



rom one imrt 
er involves 
re and 
5 resulting 
I to which 



e* Iimigratlon took place in existing iocial groups^ 
famllleG, groups of families j local areas^ and some- 
^imei almost complete GonmunitieSi 

f. An increasing proportion of inmlgrants had no fixed 
productive occupations . 



bhelr culture 

Id for 



Few of these people were ahscrhed 
croups^ such as the Klbbutsto, 



e^iatlnQ prmary 



ige threatens 
1 the tra- 
iociety^ the 
I to that 



h. These iiraiilgrants tended to settle in ipecialj segregated 
areas 5 where they maintainad a high degree of social 
homogeneity^ apart from older Inhabitants. Their 
living conditions tended to be poorer than those of the 
more settled Israelis. 



116* Tell the class about the anti-Jevlih aspecti of the Hwigarian Revolt 
and the expulsion of Jews ftrom Egypt . Ask: Would these Jews be dif- 
ferent from those Jews who came to Palestine to build a Jewiih nation? 
Attempt to have the class list probable mjor differences. Hopefully^ 
they will list diffirsnces in basic culture as primary^ and they will 
suggest such facts as language ^ family structure ^ occupation^ Bi%e, 
and eomposition of the group migrating- Also^ discuss the difference 
in reasons for rpl^jra- Ion. Agki Would these people have the same' 
reasons to build an Israel along the soalallst-Zionlst lines ai the 
earlier colonlets did? Why or why not? 
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0. The structure of the family varies 
from society to society and even 
within the same Boclety, 



10. The later immlErQntB d 
political^ and economii 
aoclcty. 



S, Sets up hypotheses • 



a* Among the earlier ii 
structure devoloped 
function as an indej 
cultural unit * Autl 
tarian. Marriage u 
. and each fmily unr 
dent of its predeeoi 



b, AffiQiig the later im: 
particularly among 1 
famillitlc, Mony ol 
Qccupationa from sin 
skilled labor and at 
patriarchal I patrill 
hold unit is comprlc 
Parents control the! 
choice of Bpoufles, 
famlllei and within 
cluster and to form 



Si Ssts up hypotheses, 

Gt An individual or a group broutiht up 
in one culture and thrugt into another 
faces serious problems of adjuitment 
to the new culture j the reeultlng 
culture confliet Involves mental 
oonfllct arid tension* 



me patterns are u 
which tends to lead 
stabllityi 
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fainily vmrles 
ty and even 



10. The later iimigranta did not accept readily the social ^ 
political^ and economic postiilates of the absorbing 
society. 

a. AmonG the earlier iimnicrants the non-famlllstlc family 
etructure davclopcd^ in which the family does not 
function as an independent economic i political, or 
cultural unlti Authority patterni tend to be cquall- 
tarian. Marriage Is beyond the control of the parentB^ 
and each fmily unit tends to he econoniically inAepen-. 
dent of its predecessors* 

b. Among the later irranlgrants the fanlly structures^ 
particularly araong tlie Oriental groups ^ tend to be 
famillstiCi Many of these families had to ihlft their 
occupations from simple crafts and small trade to un- 
ekiHed labor and agriculture^ The fainlly unit is 
patriarehal^ patrillniai; and patrilocal. The house- 
hold unit la comprised of three or four generations. 
Parents control their children and detemine their 
elioice of spousaSi The coipunlty is an aggregate of 
families and within it families of kinsmen tend to 
□luster and to form united power groups. 



lup brought up 
^ust into another 
of adjustment 
e resulting 
voi mental 



Ci These patterns are undergoing a prgcese of forced change 
which tends to lead to frequent fluctuBtions and in- 
itability. 
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117i Have pupils read a description of thi fOTlly etrueture in Israel and Ensenet 

diagram these etrueturei. If further reading on the kitbutE family ed 

ieemi appropriate^ pupilB might reread the siliction on the krobuti kk 

family from the 7th grade unit on the fmllyi Once the reading li The Cen 

completed; aik: How might this difference in family structure affect Re 
the vay in which the nswcomeri were integrated into the iocletyl 
What effect woidd the language difference have? Would the difference 



in akin ciQlor between the European and Oriiatal Jews rmki a differsnci? 
Vlhy or why not? 



118 p Read aloud the quetatipn from Binyamin Ellav about the Jewish preiiure From hi 
cooker. Asks VJhat effict might thli^mlKing of racie and eulturei Oved^ I 

have upon liriil? Llat hypothiiea on the chalkboard for refarence 
in the next activity. 
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a deBcription of the family structure in Israel and Ensenetade^ "Israer'from RosSj 
wturei* If further reading on the klbhutg family ed,^ pp. 395'- 396 j and kklj 

J pupils might reread the selection on the kibhuti ii.li.2. 

'th grade unit on the fmlly. Onee the reading Is The Center's seyenth grade^ "Silected 

How mi^t this differenGe in family sti^ctujre affect Readings on the. Family/' 

the newcomers were integrated Into the BOCletyl 

L the language dlfferince have? Would the diffirence 

¥een the European and Oriental Jaws make a dif firince? 



otation from Binyamin lliay about the Jewish preseure From his forward ins 

at effect might this mixing of races and cultures Ovedj Israel Totey and Yesterflay . 

List hypotheaii on the chalkboard for reference 
ity. 
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S* Applies previously-learned coricepts 
and ggnaralizatioris to new datS i 

G. Dii crimination against a minority 
group tendi to iBolati raembere of 
the group and promotis retention 
of their cultural noms and valuee. 



dt The newir imigri 
to dailre occupa" 
itability and hi| 
in the eoclety wi 
niweomarEi The i 
aocio-econQmlc pi 
though thay were 



Si Seta up h^^othegiB. 



0. People who ar© in contact with each 
other are likely to borrow cultural 
traits from each other* 

Gi Conflict with another group leada to 
the mQbilization of the inergles of 
group raembtrs and hence to Increaeed 
QChoelon . of the group. 



lit There are factors wl 
Israeli society as i 

a . The threat of oul 
tenda to pull thi 
the amid forcas 
Day War llluitrat 
to work together 

b« Iirael is a Jewi'i 
la strongj basic 
the piopli togett 



Ci Compulsary idueat 
for the younger w 

idueatlon a Qomo 



I 
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^learnQd concepts ' d* The newer Imigrants were lees itoalletie and tended 

g to new clata, to desire oaoupatlone because of their economic 

"~ stability and high prestige, HoweYeri the oldir groups 

inst a minority In ths sociity were often rtluctant to accept th# 

late memberi of . newcomerB. The new Inmigrants usually occupied lower 

otes ratintlon ioclo^ieonomle posltione than the old Irjbabitants ^ evin ^ 

norms and values, though they were aUottd basic facilities by the state. 



sontaet with each 11. There art faotori which tend to lend atability to the 

3 borrow cultural Israeli society as a whole , however • 



a. The threat of outside Intervention Is a factor which 
tier group leada to tends to pull the society together . Oonmon Birvice in 
f the energies of the amed forcis- tends to cause intigmtion* The Six 
lenee to increaeed ' Day War Illustrated the wlllingniss of moat laraelie 
roup. '* to work togither when threatened from the outeide, 

b. lirail is a Jewish state, and even though secularism 
li etrongi basic religious background tends to hold 
the pioplt together* 

c. Compulaaiy idueatlon tends to proyldt a comon background 
for the younger maffibirs of the, society; through that . 
education a coMon lanpage la diveloping. 
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119. Have pupils readi(a) the intsrvlew vith the Sophardlc Jewish student • 
who went to a Aihkenazlm seeondajy school j and (b) the conversation 
of an American student with the family with whom she ms living ahout 
SQjhGrdlc Jews , 

Ask: How does the point of view illustrated in these readings compare 
with thi cultural postulates which you learned atout in your study of 
the klb'butz? What factorB might' have caused this ohange? 



120. Have pupils read the series of Inttrviews in the interview section of 
"Selected Readings., Once they have completed the riadltig, ask: Do you 
wish to revise the hypothesei you set up yestirdayl Again. ask if the 
values reflected in the readings square with the cultural poitulatss 
of the society. What might happin to the society If these points of 
view were to he, in the iMiJorlty? Do you think these points of view 
will change over time? What might change them? 



121, Have a good student give an oral report on the attitude of the Israeli 
people toward each other during the Ibur Day War of 1967, He should 
also report on the coinpositlon of the aimed itrviotSj and on who must 
serve in them. The elais shouia aiscuss the effect that wars with 
the Arab states and A^ service might have on the society . 



ERIC 
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readKa) the interviiw with tht SGphardic jeMsh student . ^^Selectsd Readings on the Mlddli 
a Ashkanaalm secondary school, and (b) the conversation East*-- 
an student mth the family with whom she was living atout 
wa. . ' ' 

eg the point of view illustrated In theie readings aompare 
tural postulates which you learned about in your stu^ of 
vmat factorB might have caueed this change? 



sad the striee of Intervlewi In the Intirview ssetlon of ^'Selected Riadlngi on the Mld^e 

aings. Once they have completed the reading ^ ask: Do you lasti" 

i the hypotheses you eet up yesterday? Again. ask if the 

ted in th© readings square with the cultural postulitis 

^. What might happen to the eociety if theBe points of 

De In the majority? Do you think these points of view 

;er time? Whit might change them? 



mdent give an oral report on the attitude of the Israeli Urls^ Strike Zic 

each other during the Pbur Day War of I967. He should ^ 

I the composition of the armed services, and on who must 
i The class should discuss the effict that ware with . 
^s and AroQ? service might have on ths society* 



EKLC 
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di The channels of socia. 
inmigrants^ although ' 
take effect* 

The "basie ideoloar of 
basic aquallty of all 
task of the "Ingathef: 



6, Some values are Qonauelva to change j 
iemi Mke ohaage dlffloult* 



VI, Political eyi terns In the Middle 
In which power Is distributed/ 
flusneii upon decision-making 
aTOllable to the cltliin. 
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d. The channeli of social mobility are open to the nav 
iiimlgranti, although this mobility has been slow to 
take effect, 

«. The basic ideolo^ of the nation places emphasli on th 
haiic tquility of aU citizens and dedloatlon to the 
task of the "Ingathering of tht ExlltB," 



VI. Politlpal systemi in the Middle last differ greatly la the way 
In which power is aistributtd, in Btructure and lo in in- 
fluences upon decision-making and in the political aceesa 
available to the oitlzen. 
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122. Read aloud the fQllowlng ^uota from David Ben GotIoh: "Wa will not ersati in 
Israel two peoplas, one a hewer of wood and drawer of vimter; and another a 
superior people* We will be one people or we ihall not survive , . Tell 
the class who Ben Gurlon te. Aikt If this le the offieial pQsition of the 
goverment^ will It tind to maks a diff trance in the prejudiced attitudes 
you found in the readingi? How might this attitude mke a difference? 
Can the goveraient regulate prejudlci? ' 

123» Remind the class that Israel is a Jewish stete. Ask: Do the Jewish people 
have any traditlonB outside formal riligion that would make them think ttiat 
the new Immigrant s will he aseimllated into the culture at large? Do you 
think that lerael will really f^flU the imge that tos created by the 
Zionists? Do you think the culture of the laraili had ai^r effect on the 
origlni of Uie Arab -Israeli conflict? Why or why not? 

IZk* This portion of the unit is designed to allow the class to look at the polit- 
leal structures now existing in the MldiLs last. Rather than look at the 
political systems of each Middle lastera state^ pupils will examini 5 states 
which represent different goveramental types. Ihiy rangi the gamralt from 
an independent monarcly to a Rationing parliamentary republic, The 
focus in this atu^ is on the diffirtneie in power distribution, on the 
.flow of political power inherent in thisi various structures ^ and on the 
degree to which the Individual member. of the soclity in each sti^cturi has 
access to and can Influenci political decision-makers i Pupils will also ex- 
amine the social bases that provlds the political socialisation necissaiy 
to support iach structure • 



B eads for mla ideas , 

Catagorlzei data . 

Develops Gharts to olarify Ideai , 



It li i^lkely that one could find 
mny ginuins autoeraalee (m^e by 
on§) in complax modern goveraminffiintai 
thay are veiy llksly really oligarGhles. 
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idias » 
ta, 

s to clarify Idaae, 



> 

that one could find A, Siudi Arabia can be eliiilfiid as an Indipindint mommhy* 

toeraclai (r^e by The sourct of polltiGal pover le the king, who ie also the 

modtm govemmeOTintij rellgloui leader (imM) of his people • 

ikily rtally . oligarchlis • 
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The eeope of goverraiint and the . 
TOriety of clienteleB demnda s 
variety of skllli that one mn 
does not possess , 

The InitltutlonB of governraint. Informal 
well or forml^ eonititute Its arenas 
or the structure within which the 
authoritatlye dec Is ions of the 
political process are made* They 
thus Influanae those decisions, 
(informal instltutlone include 
traditional noims i ) 

a. They Italt acceis to deQiBlon- 
mikirst 

b. They set the procedurei of 
declsion-paking, 

c* They set the 'powtrs of the 

decision-makers • 
d* They set the bountories and 

dlniensions of the political 

playing field and fix the rules 

of the game played In It* 

Any deQleion Is in part a product 
of the Internaliaed values^ the 
pirceptlons; and the a)^erlencei 
.of the persons raking the decision, 

Bve^ decision-maker is dependent 
on advice; knowledge^ infonnatlon; 
political intelligence; and as a 
reault^ those advliori who can pro- 
vide them have an Important 
base for exirtlng power and influ- 
ence on the official. 



The King appoints a Council of Ministers which is re- 
sponsible to him* 

Thera are no political parties* 

The lav of tht land is the dlviria law of Islam. The King 
is the supreme Judge of this law. 

In accordanGe with Islamic tradition^ the Saudi monarchy 
is eleGtlvej hut his successor^ usually a soni is nominated 
hy the Kingi 

The King*s power is limited hy the restrletlons of custom 
and eonventton as well as Islamic law. 

The King is Judged by his followers on his ihelkhly 
qualities • According to customj if his leadership falls ^ 
he ia superseded* In many TOySj the King's authority 
depends upon his personality* 
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a. How might it be l^ortant to the power of the King tiiat he i« also the 
religious . leader of his peoplt? 

b. If Islamlo law states that the King la electea, hovr ml^t a King oaol-p- 
tti ate the system so that hts son will also he King? 

c. Can ttie King do anything he wants to in this ioclety? Are there any 
factors «iat limit what he can do? '^hat f actori could influ&tiee his 
djeclslon-mklng? 



Deeis ion-makers react to public 
opinion^ but in differing degrees j 
depending upon the political in- 
stitutions . 

A law or policy must "be effeotuatad 
and appliedj in that proQees the 
whole decie ion -making and Influence 
process goes on again* 



A given culture Is an Integrated 
whole J based on fundamental postu- 
lates or values. 



Political power is unevenly dis- 
tributed through a population. 

The institutions of government 
limit acceii to diGision-raakere • 

Political activity^ by whlGh the 
individual seeke his goals and 
interests throi^h the political 
system^ takes any nianber of forms , 
depending on the nature of the 
systemi and varies greatly in 
incidence. 
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126. Ask: Given what you have learned about the Bi^uin society ^ can you see 
aiiy cultural factors that would tend to cause the people to aeeept this 
iort of goverment? (Hopef^lly^ pupils will see the connection between 
the family stmcture^ the Btructure of the government of th© tribe ^ and 
the monarchy i ) 



127, Have each raember of the class make a ikatch of the flow chart* Have each 
pupil pretend to be a smU merchant in the Saudi society * Tell the class 
that they^ as Indlvlduali, wish to lower the tax on merchants. Have each 
class member attempt to toaw lines of communication and power that would 
allow him to help to change the tax law* When each pupil Is done with his 
chart, project the basic transparency with an overhead projector* Ask 
for volunteers to come to the front of the room and show how they wctid 
attempt to change the law, by driwlng lines of communication. This activ- 
ity should iUuitrate that there is very little political power available 
to the individual mtmber of society in this type of government structure* 
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I have learned about the Bedouin society; can you eea 
, that would tend to cauee the people to aecept this 
(Hopefully I pupils will see the conriection between 
J the structure of the government of the tribe ^ and 



the class make a sketch of the flow chart. Have each Student-mde traniparency. 
a smll merchant in the Saudi society. Tell the class Overhead projector, 
duals J wish to lower the tax on marGhants, Have each China marking pencil. 

to draw lines of conimunicatlon and power that would 

change the tax law, When each pupil is done with his 
asle transparency with an overhead projector. Ask 
fQi to th© front of thi room and show how they wci^ 
e law I by drawing lines of communication • This actlv- 
B that there is very little political power available 
liber of society in this type of govarnmant structure. 
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Conitltutioiii change by forml 
amsntoent and by changes in 
custom and interpretation* 

The Institutions of gover™ent^ 
infoiml as well as fOMalj con- 
stitute the arenis or the .structure 
within which the authoritative de- 
clsions of the political proceBS are 
made. They thus influence those de- 
clsione. (infoiml institutions in- 
clude traditional noms.) 
a. They limit access to tecielon- 
making # 

bi They set the procedurea of 
decision-making* 

c. They set the powers of the 
deGielon-iMkerB • 

d. They set the boundaries and 
dimensions of the political 
playing field and fix the rulae 
of the game played In it. 

Any decision is In part a product 
of the intemalized imluesj the 
perceptions, and the experiences of 
the persona making the decision* 

Iveiy declsion^maker is dependent on 
advice, taowledge, informtlon, politl-. 
cal latiUigencei and as a res^t^ those 
advisors who can provide him with it 
have an toportant base for exerting 
power and influence on the official. 

Decision-makers react to public 
opinlbn, but in differing degree 
depending upon the political institutions. 



/ 
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B. The gDvernmant of Jordan can be classified as a conetltutional 
or regulatea monarchy. Within the conetltution, the King has 
a great deal of power, 

1. The Qonetltutlon vests all exacutive authority in the 
Kins and hia male heirs* 

2, The King is head of state and "imme from liability and 
responelbility," 

3* The King promulgates all laws and supervises their 
iXicutlon. 

The King declares war and concludes treaties with the 
consent of the Council of Mnleters . 

5, The King orders elections held and convenes j adjourns ^ and 
dissolvei the legislature at will, 

6, The King appoiriti the Prime Minister and the Ministers on 
the Prime Minister's recommentotlon. The Prime Minister 
and the Ministers are responsible to thi Klng^ not the 
liglslature. 

7, The Parliament or National Assembly consists of a bicameral 
legislature. Thm memberi of the upper chamber^ or Council 
of Notables, are appointed by the King for eight years. 
The lower chamber of Council of Hepresentatives conelsts 

of 20 members^ I8 of whom are elected by male suffrage j 
the remaining 2 by Bedouin trlbei, 

8, All members of Parliament take an oath of loyalty to the 
King and to the Constitution * 

9, Legislation is approved by both the King and the Councils, 
The King has suspensoiy veto of one year over bills 
approved by the two councils* 
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128. The group that has been doing research on JordEn should give its report 
at thii time. They, too, should use the large flow chart to Illustrate 
political power and daclsion-naking in the constitutional monarchy 
After the report Is oompletad discuss the following questions: 

a. In this sort, of government, how much power does the parliament have' 
What could the king legally do to atop the parliament from pass in- 

a law that he does not want passed? ^ 

b. in this sort of government, what control might the parliament have 
over the king? (Very little, short of revolutionary change,) ' 

c. If the parliament has so little power given to It by the constitution 
how might It go about getting more power. (Change in constitution 

or revolution) 

d. What function might the elected legislature have for the people in 
such a government? (To allow the people to feel that they have 
some part in government,) 

e. What factors would affect the King's deois ion -making? 
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Q. A law or policy must be sffectuatid 
and appliidj In that proQess the 
whole diQiBion-maklng and influence 
proceii goes on again. 



10, While there are 
have taken deep 
the Baath and t 
vithout strong 
Jordan^ and the 
Brotherhood is 



A given Qulture le an integrated 
whole ^ based on fundamental postu- 
latei or valuei. 



G. Evexy legislature Is Erectly a product 
of the electoral and conitituency system 
which produces itj the composition and 
loyalties of the members affect acoess 
of different groups in soGiity to the 
leglilative body, 

G, PolitiGal power is unevinly diitrlbuted 
through a popialationi . 

G. pQlitioal activity, by which the individual 
seeks his goals and Interesti throu^ 
the political syetimj takes any number 
of foms^ depending on the nature of the 
systemi and varies greatly in Incidtnoe, 
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ba effectiated 10* While there are political partlee in Jordan^ they neyer 

process the have taken deep roots. There are two legal parties j 

5 ^nd Influence the Baath and the National SoQialistSj hut they are 

without etrong leaders. There are few Coimnunlsts in 
Jordan^ and the Conmunist Party is outla^'ed. The Muslim 
Brotherhood im not active in the country. 



1 integrated 
imental postu- 



directly a product 
constituency system 
m composition and 
lers affect aacess 
.n society to the 



levenly diatrihuted 



y which the individual 
ntirests through 
takes any niMber 
n the n^tvLvm of the 
eaigj^^ incidence . 
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129* Again, the class should discuss the probabls cultural postulates that are 
part of the Gultm*e la Jordan • Ask: Can you identify any traits avldjent 
in the Arab village that would reinforce this type of govermnent? (Hope- 
fully; they will see that the acGeptance of the patriarobal axtended 
family J the isolation and disinterest In national politics^ and the 
strong role of religion in the village culture have some relationship 
to currant government*) At this pointy aski Can you identify any 
change in the culture at large that might mean a possible demand for change 
in the govenment of Jordan? 



130* Using the overhead projeotor, project the flow chart on Jordan, Again put 
each pupil in the role pf a citizen of Jordan. This time he ml^t be a 
etudent Juit back from studying in toerlca. He wahts to influence the 
government to provl^ irrigation facilities for hla village. After puplla 
have had time to think^ ask several of them to show what channels they 
might use to reaeli the government, ( Hopefully^ pupils will see that it 
could be possible/to reach the king through a menber of the parliament^ 
even though action would be very improbable If It did not fit the wishea 
of the Klr^.) 
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G. The numter of polltiCBl parties in 
the system will depend on the basic 
nature of the coheilons and con* 
flicti in the sociityj on the govern' 
ment etmicture, and on the electoral 
eye tern. 

Gi Compromiie Is more easily achieved 
in those political ayBteme in which 
there is aigreement on queetions 
touching the funtomintal eoclalj 
economic^ and pQlitieal insti- 
tutions i 



C* Lebanon can be clas 
a bicameral legisla 
in that it muit dip 
number of religious 
Interests # 

1. The President is 
of ilx years* 

2. The President ap; 
the Ministera. 

3* The President noi 
the Chamber of Si 
two-stage procesi 

k. With the- author! = 
dismiss the legli 

5. The Cabinet is m 

6, Government is onJ 
the leaders of m 

7* The President raui 
a Sunnl Muslim, 
proportion of mm 
, Beirut constituen 
sentatives^ by la 
Sh'l^ one Maronit 
one Protestant^ o 
Orthodox, and one 
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Lebanon can be QlaBBlfled as a parliamentary republic with 
a bicameral legislature. It is an unstable system^ howaver^ 
in that it must depend upon a delicate bal^M: licU'^^n a 
number of religious apolitical groupa with widely alvergent 
interesti , 

1, The Presldentsli elected by universal iuffrage to a tam 
of ilx years II 

2* The President appoints the Prime Minister and can diemlss 
the Mlniiters. 

3, The PriEident noffltnateB atven of the aixtesn members of 
the Chasber of SenBtorsj the Deputies are elected by a 
two-stage process. 

1+, With the' authority Of the Cabinet ^ the Prasldent can 
dlimiis the legislature • 

5* The Cabinet ig responsible to the legislature, 

6* Goverrunent is only posaible through compromise between 
the leaders of majority religious -political groups* 

7, The Preeiflent muit be a Chrlitian and the Prime Minister 
a Sunni Musliin, The chamber must be made up of a specific 
proportion of members of these groups. Fbr Instance , the 
Beirut constituency conilsted of the following repre- 
sentativei, by law^ in 1950^ four Sunni Muslims , one 
Sh^i, one Itoronltej one Greek Catholic ^ one Greek Orthodox^ 
one Protestant I one Amenian Catholic j two Armenian 
Orthodox^ and ont from other minorities. 



/ 
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1» reseErch group on Lebanon eho^d prisent its report at ttiis tline. 
This Is a difficult system on which to report i in that the religious^ 
political parties play such an important part In the govariment, 
Againi the group ihould attempt to ihow the floir of pover using a 
chart. Bi sure that thli chart brings out the role of the rellgloiis 
and political partlaa. (The lints of power should flow up from 
the parties to -^e legislature^ hut down from the partlas to the 
people^) After the report li c^^lated^ do the followiGg: 



a« Tell the class that the goveroment of Lahanon has changed a 
number of times in -Uie last few yeare in TOys other than by 
election. Aski What la there about the system that would aUow 
this to ocQurl 

b* Tell the claii that, by law, the Presldint must be a Christian 
and the Vlce^Preildint m^t be a Sunnl Muslto* Ask: Why do you 
think such a provision exists? What might ocGur if the Presidint 
died and the Vlce^-Presitont came to power? 

c» Tell -toi elais that the Muslim birth rate is a good deal higher 
than toe Christian birth rate in Lebanon* Aski 'Wiat is likely 
to QOQV^ when there are more tfuallma in the county than there 
are Ohrlstlana? 
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0. The institutioni of government, informal 
as well as forml, constitute the arenas 
or the structure within which the author- 
itative declslonB of the political proQeai 
are made. They thus influence those 
decisions, (informal Institutions Include 
traditional noma,) 

a. They limit access to dec Is ion -makers, 
h. They set the procedures of decision- 
making . 

0, They sat the powerB of the declslon- 
makers , 

d. They set the boundarlas and dimensions 
of the political playing field and 
fix the rules of the Bame played in it. 

G. Any decision is in part a product of the 
inttrnalized valuei, psrceptionfl, and 
the experiences of the persona maklnbf the 
decision* 



G, Eyeiy deGlsion -maker is dependent on 

advice, knowledge, infonnatlon, polltieal 
intelligence; and as a result, those 
advisors who can provldt hlni with it 
have an Important base for exerting 
power and Influince on the official, 

3. DeGlsion-makers react to public opinion, 
but in differing degrets, depending 
upon the political Institutions, 

J. A law or policy must be effectuated and 
applied,' In that proceis the whole 
dec la Ion-making and influinct process 
goes on again I 
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Studen 
Ovarhi= 



itarch grQUp to explalQ thli to the el&ii, 

AgaiQ^ set up a l^^thitleal iltmtlon, My% each pupil place himiilf' 
la thi roli of an InfluaQtlal Musliin vho woiild Ilka to see Muslim ichools 
BUbsidiEid by the gavBrmmt while Chrlitlan schooli would not be eub-' 
sidlsed. Agalo^ have Indlvidml studtnts attempt to work thrQUgh the 
govirmiQt to reallii this objiatlye. (Hopefully^ puplli wlU ite that^ 
while it might not be posilble to pass thii law given the preeent 
struct ure J it might be posiible to topple the preiiot govirnmaat if all 
ftiillM cooperated and to torn a new goviromtnt that could paea the 
law.) Ask: What effect § night this sort of governMnt have on the 
society as a whole? 
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on Lebanoo one© more. Can attention to the fact 
power point doWQ from the religloui -political 

opli. If they did not do so earlitr/ask the re- 

jcplaln this to the elais, 

Srpothetlcal sltuatlpn* Mve each pupil p^ce himiglf 
influential Mualim who would like to see Muslim ichools 
government while Christian ichools would not be suh- 
iave IndividiBl stuflsntg attempt to work through the 

thia ohjeetlvet (Hopefully^ pupili wlU sti that^ 
t be poBslblt to pass this law given the present 
it be poiiibli to topple the preient governmint if all 
I and to form a new goviriMent that eould pais the 
effeeti might this sort of governmnt have on the 



Student -Mde traniparenQy. 
Overhead projector , 
Jferklng pencil* 
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Political scientists have long assmed 
that there are social Gondltlone 
which a eoclety must maet before it 
can "make a go^^ of democracyj they 
hardly agree on what they are "but 
most suggest eomon values ^ a conmiuni*- 
eation system^ a etable soeietyj and 
a minuim economic wsll-belng* 

Demooracy floes not bear up well in 
soGietles In which bailc dliaatisfaetions 
with the social institutlone prevail 
and beeoma the focue of pplitlcal 
competition. 



Friedom's relationship to democracy 
li a close and obvious onij the organi- 
sation of mjorltlis^ the Qompetitlon 
in goals J and the ability to oppose 
which democracy preaupppsea all depend 
on a high degree of persoMl freedom. 

Since democracy is the chief political . 
e^ectatlon of IJie times ^ sligarohies 
have to accept the symboli and fomi 
of dimocracy, if not Its substance t 

Oligarchlei mlntaln th^^raselvea 
within the forms of dimQcracy by 
control of reiQurciiji Infomationj 
attention^ and e^^irtise. 
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government of the United Arab Republic defines itself 
aa a "democratic aoclallst state based on the alliance of 
the people's working forceeJ- In more general temsj It 
could be defined as an oligarchy or perhapa as a dictator 
ship. 

li Naseeri Presidint of the UpA.R.i roae to power as the 
organiEer of a sueeeesJ^l coup by young amy officera* 
He has remained in power through election by plebicite 
The cQuntiy hai been govinied under^,a seriea of pro« 
visional cone titutione J the latest of which has the 
following provisions i 

a, The Presidint tos tht power to appoint one or more 
Vlee-Preiidenti. 

b. The Preflident appoints and dismisses Ministers t 
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133. Tha group that toi dont rtiearch on the Unlttd Arab Rtpubllc ehouia 
report at thii time , This group shoiild prisent ■background which would 
isqplain thf officers' revolution and Naiair's rise to power, They 
should use a chart to explain povsr rfllationihlps and declilon-making. 
When thtir riport li o^lettd, do the foUpwlng: 

a. Bay- The govirament calli Iteelf a "DemociBtic Socialist state." 
Would you define it ai a DsmocMcy? my or why not? 

hi Ask the stua«ats' to define flpiclflc factors within the government 
structure that thty coniider dflaocratic. (Hopefully, they will note 
the great power of the Prasldent, and the fact that a person nmit 
helong to the single party to bt electtd to govsmmtnt. ) 

c, Ejcplaln the atruoturs of the Arab Soelaliit Union, if the rteearch 
group did not do so. Aeki If Nasser is the Itader of the party, 
' and the lines of power within the party flow from the top town/ 

is It poafllble for the lines of power in the govemment to flow frcs 
the people up? If -^Is govirnfflent la not a Demooracy but aa 
olliarclV; why does It havi demoeratic forma? 
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3ne reiearch on the United Arab Republic ihould ■ atuafint-niflde chart. 
This group should presint background which would 
revolution and Nasatr's rise to power, Thty 
J explain povir relationships and daclslon-maklng. 
co^lettd, do the following: 

int calli Itself a "Democratlo aooialiBt state." 
.t as a Democracy? Wiy or not? 

;o define spiclflc factori within the govtramant 
ly consider aefflocratlc, (Hopefully, they will note 
' tha President, and the fact that a person auot 
;le party to be elactid to govenmenti ) 

ure of the Arab Soclaliit Union, if ths research 
0. Aik: If Nasitr Is thi leader of the party, 
ower within the party flow from the top 6om, 

the lines of power in the goviMmsnt to flow ft-oa 

this government la not a Deffloeracy but an . 
3 It have dtmoaratle forms? • 
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G. individual citizen approaches the 
political procssi with a oomplex of 
pdlltical attitudes I outlooki^ imlueBj 
and goali* (He my taow nothing of the 
PQlitleal syattm and so may "be forced 
to take all of hie political cuae from 
a polltlGal leader or organization | or 
hi my he knowledgiable about the 
political syitem). 

G, Control of political conmunlcatlon is 
efftctivi control of political be- 
havior. 

0* In eonten^oraiy oligsrehlei the political 
party becomeB the inetrument by which 
thi few govern In the name of the many* 



s. The President; in cc 
lays down the generE 
political J econoralCj 
^ and supervisee its e 

d* The Presidsnt has tt 
promulgate laws, 

e* The aasembly has the 
veto by a 2/3 -i majc 

f , The National Assfmbl 

1) The memberi are s 
suffrage and must 
to read and write 
Socialist Union { 
party)* 

2) Members are elect 
each represented 
wh^ has to bi a 

3) The Assembly eonv 
aiven monthiSi , 

k) The Assembly's ma= 

a* The President has th- 
but hi must call frti 

2* ThQ United Arab Republii 
political party is confcr 
party also controls the 



,dual citizen approachei the 
procesi with a oomplex of 
attltuaesj outlooks I valuiSj 

(He iiiay know nothing of the 
Bystem and so my bt forced 
.1 of hie politieal cues from 
^1 leader or organization j or 
knowleflgeable about the 
eyitem) . 

' political communication la 
control of political "be- 

loraiy oligarchlsi the political 
mes the lnstr\Ment by which 
ivern in the name of the many. 
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c* The President^ in collahoration with the governinent^ 
lays down the geniral policy of the State in all 
political^ economic^ social^ and acru?i:L:!trdtlYa fieldi 
and supervlsis Its ixieutlon. 

d. The Preaid-snt has the power to initiate, oppose ^ and 
promulgate laws* 

a. The esBefflbly has the power to override a presidential 
veto by a 2/3 's majority, 

ft The National Asiimbly cdnsleti of 350 members. 

l) ^e ffiimbtrs are elected by secret universal 
suffrage and must by at least 30 years Qld^ able 
to read and write j and be members of the Arab 
Socialist Union (the countsy's only political 
party)* 

S) Memberi are elected from 175 constltuencif s with 
each represented by two membarSj at leait one of 
whom has to be a worker or a famer* 

3) The AaBembly convenes evei^ Novimber for at least 
seven months # 

k) The Assembly's mandate is for five years t 

gi The President has the right to dlisolve the Asseroblyj 
but he must call fresh eleetlona within ilxty daySt 

2. The United Arab Republic is a one party state ^ and that 
politieal party is coatoolle^ by the President* That 
party also controls the government • 
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d, ib^laln that Egypt's formtr govtramtnt resembled tlmt of joraaii. Ask; 
Dots your stufly of Eg'pt causi you to revlst soma of the predictions 
that you mada during the study of the govtrament of Jordan? 
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Polical power iB unevenly diatributed 
through a population. 

The institutions of government 
limit access to decie ion -makers* 

Political activity^ ty which the 
individual seeks his goals and 
intereBts through .the political 
system, takes any number of fomS| 
depending on the natura of tha system j 
and varies greatly in IncidenGe* 

One party systems tend to develop a 
competitiveneBS within the domirmnt 
party^ but this factional cdmpetitlve- 
ness lacks the stability and pre- 
dletability of inter -.party aompetition* 



Recent oligarchies have often been 
symbollMd by the political leader. 
Instead of demanding the full and 
total loyalty to the abetractlon of the 
state ^ the regime personalises that 
loyalty in the leader* 



The institutions of government ^ Informal as 
wall as formal I oonstitute the arenas or the 
structure within which the authoritative 
decisions of thi political process are 
madi, Thiy thus Influenoe those declslonfii 
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I 

E. Israei is a parliamentary Republic^ thoughj like Britajn, 
it has no written eonititutlon. It has a democratle 
structure^ and its people have a strong democratic tradltlo 
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Agiin; put the class In a hypothetical situation* TeU each pupil to 
Imaglns that he is a young Egyptian Juit out of gchool and would like 
to inter political llfe^ perhaps he alected to the Natignal Assembly, 
Wo^d this be poialhle? What TOuld they haye to do? ( Hopefully i they 
will see that membsrshlp in the party and agreement ¥lth Its prlnclplfe 
might allow them to do this.) At this pointy tell pupils that they 
art opposed to Mbbbt^ and that they would like to help to ereate a true 
democracy in Egypti Ask* Would thie be possible? (Again^ hopefully 
they will see that this would be difficulty but perhaps possible if they 
coiJ.d find other party members that agreed with them and if they could 
work within the confines of the Party.) Aski How likely would this 
be? 



# Aik* Given what you know about the Arab gociety as a whole ^ do you think 
that Nasser's government ii popular? (Hopefully^ they will find evidence 
to support argiments from both sides of the question j given their knowledgi 
of the Arab culture.) Tell the class. that Nasser wai electid by batter 
than 90^ of the voters in the last election ^ and' that ^ when he tried to, 
resign after the Four Days Wr^ the people demanded that he stay in 
office* Again; allow the class to react to this statement. 



6. Have the group studying the Israeli political syetem report at this tlme« 
This group should compare the Israeli government with that of Great Britain* 
The group should use their chart of the etructure of the goveramint to 
es^lain power relationships and political deeieion^mking in Israeli 
(The lines of power should mn from the peoplij to the political partltej 
to the Knesseti to the Preiident.) The pupils should also be ewe to note 



(inforaBl Initltutlona Inoluda tra- 
ditional norma.) 

a* Thty limit acoeis to dtslBion- 
makers, 

^« They sat the ptOGedurei of 
aealBlon-mklng, 

c. They set the powers of the 
diclslon-Mflkiri, 

d. They set the boundarlaa and di- 
mensions of the political playing 
field and fix the rules of the game 
played in it. 

0. Any dsclsion is in part a product of 
the inteimllzed ■raluei, tha per* 
ceptlons^ and the experiencis of the 
psrions making the dtcliion, 

0. Every d?cii Ion-maker la dependent on 
adviot, knovledge, Infoniation, 
■political IntelligenQe and as a re- 
lult, , those aavlaors who can pro- 
vide thtm have an lirportant 
base for exerting povar and in-- 
fluence on thi official. 

G. Declilon-makers reaot to public 
opinion, but in differing degreeg^ 
deptndlng upon the politlaal Insti- 
tutions . 

G. A law or policy must be effiytuated 
and applledj in that prooesa the whole 
dBQlfllon-iDakiag and influinoe prooaas 
goii on again. 
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li The Knesaet (laglilat^e) la a single chaffibtr of 120 
msmbera tleGted to a maxlinum ttm of four years by 
universal suffrage on the basis of proportional repre- 
sintatlon of political party lists . 

2, The Knesset elsots the President of Israel, 

3* The President chargii the head of the largest party with 
the task of foming a government from Knessit mtmbers 
and others. 

^. That goyeTOment fflust be oonfirmed by a vote of con- 
fidenae from the Maesset, 

5. The Knesset la the supreme goveiTmental authority in the 
land* 

6, The Preeident has very llttls power; and hie funotionB 
are fomal* 

Ti Ths JudlQlary Is Independent; and the Suprtme Court of 
lirael is the highest court of appeal and can hear 
charges of iUsgal action by public authorities . 



8, A large nmber of partiae are represented in the Kneiset. 

9f whola eoimtiy is taken as a single constituancy with 
laO mantotes (or members in the Knesset), niese member- 
ships are dlstrlbutid among the political parties in 
proportion to the niu^ir of votes obtained by each of 
thtm. This eyBtfm snGourages a large number of smll 
polltieal parties. 
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the nianber of political partlea and their Importance in the government. 
When the report is completad, the clais should discuss the foUowlne 
questions i - 

a. If larael Is a democratia government, should It be like the govermaent 
of the United Statts? 

b . Look at the chart . How is the govenment different from that in the 
U.S.? Ho¥ is it the same? What factors Influence decision-making? 

c. After your study of Lebanon, to you see any aanger in having the 
number of political parties which exist In Israel? What is there 
about thiB type of political system that encourages many political 
parties? 

d. Explain to the class the prlmaiy politteal issuis that create the 
Israeli political parties. Ask- Given your knowleage of Israel, do 
you think these Issues are really iriportant? 

e. Have the pupils look at the chart on the percBntage of votes per 
party in Israeli elections. Have each pupil work out a coalition 
government from thise partlas. Ask- Would it make much difference 
which party the Itopai allied with? Why 
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Litical partlea and their importanoi in ttie govsrmient. 
La completed, the class shouia discuss the following 

I democratic governmeiit, shouia It he like the governmint 
States? 

lai-t. How is the government dlfferant from that in the 
It the same? What factors influeiioe decision-Making? 

idy of Lebanon, do you see any danger in having the 
tlcal parties which exist in Israel? What Is there 
m of political systffln that encourages many political 

class the prlmaiy political Issues that crtate the 
cal parties. Ask: Given your knowledge of Israal, fig 
e Issues are really important? . 

s look at the chart on the percentage of votes per Safran, Israel Todsy, p, 36 

II elections. Have each pupil work out a coalition " ^ 

a thega parties. Ask' Would it make much difference 

s Mapal allied with? Why 
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Hie nmber of political partiei In 
the system will depand on the haalc 
nature of the cohasloM and eonp^ 
flicts In the soaiety, on the govirn- 
ment Btructura^ and on the electoral 
iyitem. 



11, There are 5 iQajor axe 



a* socioeconomic doot: 
h. religion 



Gi the territorial iss 
d. the foreign policy 
e* the ethnic Issue 



today. 



The opntrast between democratic 
and non-democratlo political iyetems 
may he looked at as a coafllet in 
basic underlying values. (There is 
a difference in value aBsumption 
about the individual , his worth 
and eompetenee,) 



12* Israeli political life 
parties are based on s 
Thla factj along with 
could lead to initabi; 



G* The democratic system indludes the 
followi^ values J respeot for the 
individual and for Individual free- 
6Dm^ belief In rationality^ equality^ 
Justice J riJ.e by law^ and constl- 
tutlonallsni* 

Qm The deals ion-^saaker reacts to pressiires 
from otoer declslon-i^kers as weU as 
from the outside* 



S* Generalizes from dflta # 

S* Identifies ±Lfferenoes # 

G. Preedoa*s relationship to democracy Is a 
close and obvious onej the organlEatlon 
of jaaajoritiesj the competition In goals, 
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11. There are 5 major axes of political opinion in Israel 
today* 

a* iocloeconomlc doetrine 
t, religion 

c* the territorial iisue 
d, the foreign policy issue 
e*, the ethnic issue 

12. Israeli political life is veiy intense ^ and ttie political 
parties are based on strong differences in ideology - 

ThiB fact^ along with the great number of politleal parties 
could lead to laetablllty in govemmtnt. 



137* At thii pointy aik pupils to con^are all of the charta representing the 

stimcture of the governmentB of the Miadle last, Aski Can you generalize 
about' these charts? Can you find a basic difference between the Arab 
_ states as a group and Israel? Mi^t tihie differenoe help explain the 
Arab«Iaraeli confllat? Wlyr or why not? 
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and the ability to oppese which 
aemocraoy presupposes all depend on 
a hl^ dfigree of psrsonal ftreidom* 



S# Qeneraliaes frm da.ta » 

S « Identifies aiffaranoei in data t 

0. Freeaom^s relationship to democracy is 
a close and obviQus onej the organization 
of Mjorltlas^ the competition in goals ^ 
and the ability to oppoia which. 
preiupposiB ali depend on 
a high degwe of personal fteadom* 

G# Politleal scientists have long assmad 
that there are sooial eondltlons which 
a society must meet before it can "maka 
a go'*, of damocracyj they hardJ^ agree / 
on what they are but moat suggest eemon 
valuas^ a coranunicatlon systemi a 
stable society, and a mlnimian economic 
wellp»btlng, 

G. Daooraoy doas not bear up will in 

societies in which basic diisatiifaction 
trtth the Boeial Institutions prevail 
and become the focui of political Gom« 
petition, 

a. EconoMc syateiM differ as to how questions VII, Middlt E 
are rasolvad about what and how much to pro- they res 

ducej how it ihall be produced, and who sMll how much 

get what goods and servlGts* shall 
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D oppose whieh 
Dses all depend on 
personal freedoitt. 



fltft > 

nces la data . 

ship to djemQcracy is 
s onej the organization 

QOmpetltion in goals ^ 

oppoea which 
?end on 

iraonal freedom. 

ts have long assumed 
lal conditions which 
t before it aan ^^make 
J they hardly agree 
at most suggest common 
ation system^ a 
1 a minimum economiG 

"bear up well In 
haaie dissatii faction 
itltutions prevail 
is of political com- 



,ffer as to how questioni 
^mt and how much to pro* 
be produced^ and who shall 
se' 




VII. Middle Eastern economic syitCTia differ greatly in how 
they reiolve the basic economic questloni of ifhat and 
how much to produce, how It shall be produced, and who 
shall get what goods and lervlcei. 
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138, Now have pupila compare the political systems of the Mld^e East with that 
in the U.S* How do they differ in terns of how widely pQirer is ihared? 
in tema of the factors affecting political deQlilon-maklng? in tems 
of the role of the indivldv^^l citizen? What soeio-economic faGtorB 
help exp3aln the greater pclitical Instablli^ in the Arab itates over 
that in both lerael and the United States? What aocio-economio factori 
help explain the types of political ^gbems devaloped in the Middle Eastern 
coimtriee? 
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139. Ten the students that now that they have leamaa mom about thg B- 
social and political iystams of the Mifldla last, they can better 
understand the economic syitems of some of the Middle Eastern 
coi^tries. Remind them of their earlier study of some of tha economie 
problems of the Midflle Eaitern nations . Have the class review some 
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that now that they have learned more about the -p.!. ■ ™, 

al syeteme of the Middlt East, they can better "2' Middle East, mrf 

aomlc systems of some of the Middle Eastern ' ' froblems a nd Mew Hopes ." 

^am Of their earlier study of some of the economic ^' ' " " 

idle Eastern nations. Have the class review some 
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0* At any epeelfia time economic output 
la affected by the quantity and quality 
of productive risources 



or natural 
reiourcts, labor, and capital goods), 
by the level of technology, and by the 
effiGiency of the organisational 
itructure, - 



Seti up hypotheeea . 

G. Capital foirotlon through saving is 
a major meani of increasing an 
economy *i total output over time 
because it increases productive capa 

G» The larger the productive capacity in 
rtlatlonahlp to the population^ the 
less the hardBhlp Involved to con- 
s^ers in mklng the savingi (and 
inveitmenta) needed to achieve a 
given growth rate. 



S- Sets up hypotheseg . 



efficiency of the organimional 
itructure * 

Sets up hypothegeS f 

Capital forimtlon through saving Is 
a major means of Increasing an 
econo^'s total output over tmrn 
because it increases productive capacity. 

The larger the productive capacity in 
relationship to the population^ the 
leii the hardship Involved to con- 
sumers in making the savings (and 
investoents) needed to achieve a 
given groTrbh rate* 



Sets up hypotheses . 



The fundamental difference between aeon* 
omic iysteme 1 s in how and "by vhom the 
hasic economic daclaiona over allocation 



At Saudi Arabia is a mixed eGonomy- Tradition is still most 
important in the economic life of the tribei and villages ^ 
hut the imrket playi an important role in cities* The 
government, with its oil revenues, has the largeit fmda 
for Investment and tends to doMnate the national eoonc^. 



1. The tconOTy of Saudi Arahia is dominated "by the oil 
indust^. It provide about 85^ of the government's 
revenue, 90^ of the foreign exchange ^ and is the major 
impetUB to Gomniercial and industrial activity. 



of tha problems of developinB nations. Aiki What economic questions 
must ivery ioclety anever in" one way or another? (Rivlev from earlier 
Btucly, ) 

If this mit is heing Btudied in the ninth grade course/ review what 
pupils learned earlier about factori affecting output. If this unit 
la being studied in the eiahth grade courBe, dlsouiB briefly the factori 
involved in production. Now aglci What wouia he needed to inoreaae out- 
put and raise living levtls in the Middle East? How mi^t the money 
needed for this Investmint ba acqulrid? What groups within the Middle 
Eastern countries would be able to save in order to invest? 



Involved in production, Nov £isk: What would be needed to Increase out- 
put and raise living leveli in the Middle East? How might the money 
needed for this investment he acquired? What groups within the Middle 
lastem countries would be able to save in order to invest? 



ikO^ Direct the attention of pupils to their earlier study of the culture and 
the political system of Saudi Arabia* Aski Given what you know about 
Saudi Arabia^ how do you think the people would iolve the basic eGonomic 
queitlona? What do you think the most important economic product of 
Saudi Arabia might be? How would the question of how much of this 
product to produce be answered? How would it be decided how to prc^ 
duce this product? How woiad it be decided how the profits from this 
product should be distributed? In other words ^ have the class attempt 
to build a hypothetical structure of the economic system of Saudi Arabia. 

1^-1, Have the students read about i^m economy of Saudi Arabia^ and othtir oil 
producing states to check their hypotheses* As they read^ they should 
make notes on the data that would pertain to the basic economic questigna 
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)f developing nations. Ask: Vftiat econoinic questions 
answer in one ray or another? (Review from earlier 



leing etudied in the ninth grade course^ review what 
.rlier ahout factors affectlnB output* If this unit 
in the eighth grade course^ disouss briefly the factori 
iGtlon* Now ask: What woiad be needed to increase out- 
ing levels in the Miadle East? How might the money 
nvestment be acquired? Vftiat groups within the Middle 
would be able to save in order to invest? 



Lon of .pupils to their earlier Btniy of the culture and 
:em of Saudi Arabia* Ask: Given what you know about 
do you think the people would solve the basic economic 
Lo you think the most Important economic product of 
i be? How would the question of how much of this 
; be answered? How woiild it be decided how to pro- 
How would it be decided how the profiti from this 
distributed? In other words, have the class attempt 
tical structure of the economic system of Saudi Arabian 

read about the eeonomy of Saudi Arabia, and other oil 
0 check their hj^otheses. As they read, they shcmicL 
data that wouia pertain to the basic economic questions 



of resom^oea are madt rather than 
In who OTOs the raiourcei* 

G* Economic syst^ane are usually mixed, 

G, Many eGOnomlG systems are affected 
heavily by tradition and reciprocal 
relationships which have grown up 
in the past. In all systems^ re- 
ciprocal relationshipi are comhlned 
with a market system or a command 
eyatem or "both* 

S* Tester refined J and eliminates hy- 
potheses and works out new ones 
when naGesiary « 



of resourcea are made rather than 
in who Q¥ns the resources* 

Economic iyiteinB are usually mixedi 

Many economic syatems are affected 
' heavily by tradition and reciprQcal 
relationships which have grown up 
in the paet* In all eyateras^ re-.- 
clprooal ralationshlps are combined 
with a market eystein or a eoimnand 
syitem or both* 

Teste 1 refineds and eliminates hy^ 
potheses and works out new ones 
when necessary 1 



Sets up hypotheses # 



Testa jiypotheses againflt data # 



a. While other pursuits are of minor economic importanee; 
at least T5^ of the population la engaged in agri- 
ctLLture and anunal huitandry* 

h, A veiy sinall proportion of the population la engaged 
In the oil industry, 

. Oil revenuaej which are produced by foreign corporationa^ 
are paid directly to the govermnentj hecause of thiSj 
the gOYernment has prima^ influence on the major 
aspects of the country's eeonomic life. 

a* Oil revenuei have "been largely spent on conaumption^ 
mostly of foreign goods, rather than in dDMitic 
investment, 

b, The primary beneficiaries of the oil industiy have 
been the royal family, and thosi people involved 
directly with the oil industry » 

□ • While some money has been spent for domestic de*- 
Vilo^ent| such as wells and pipelinea for TOter, 
a raiii'aod, educational and medical aervicei, most 
of this investment has been rasted= through lack of 
planning. * 



a* Wiile other pTjrsulti are of minor eaonomic importance 
at least 75^ of the population is engaged In agri- 
culture and animal huihanda^y* 

b, A ve^ small proportion of the population Is engaged 
In the oil industry. 

£• Oil revenues, which are produced by foreign cor^orationi 
are paid directly to the government j becauie of , this ^ 
the governmant has prlmry influence on the major 
aspects of the cowtry's economic life, 

a* Oil ravenuei have been largely Bpent on eonsimiptloni 
mostly of foreign goods I rather than In domestic - 
investment. 

b. The primary beneficiaries of the oil Industry have 
been the royal family^ and those people involved 
directly with the oil industry* 

c. While some money has been spent for domestic de« 
velopnent, such as wells and pipelines for wateri 
a rallraod^ educational and medical services | most 
of this investment has been raated through lack of 
planning. 

3* The traMtlonal economy has been based on small, self- 
sufficient units as the oasis, village, or the tribe. 
The government has done very little to change this 
eoonon^j vhleh is basf primarily on nomadic animal 
husbandry. 



B. Tradition playi an even more important role in resolving 
the basic economic questioni in Jorton than it does in 
Saudi Arabia. 



and how they are aciiwered ici this eociety* Moit of the claes ahoul 
read from the Greater Cleveland "booklet. The better readers ehould 
use the other refereaces referred to in the materials section. 

After students have completed their reading^ hold a diseuiiion in 
which they examine their tOTotheeei, They should modify, discard, 
or accept each l^potheses. And they should develop nes generally 
nations if neceseary* 
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1 this eociety; MDst of the clais should Babian, Halg, The Middle East, Old 

Land booklet/ The better readers eho^d Problems an d New Hopes, 

ferred to in the mterlala section. pp. 52^55* 

Lipslcy; Saudi Arabia , Ch, 10. 

ed their reading^ hold a disGUSsion In 
p^heaes. They should modify, dlecard; 
And they shoiO,d develop nes gecierali- 
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ana how they are aDswered in this society. Moit of the class should 
raad from the Oreater Cleveland booklet. The better readers should 
use the other ref ereQces referred to in the materials section. ■ 

After students have completed their readlmg, hold a discussion in 
which they examlQe their hypotheses. They should modify, discard 
or, accept each Ivpotheses. And they should develop nes geaerali-' 
zatlons if Qecessary. 



liat i.xi;.ei3t do you think the econoiniei of other Middle Eastern 
uld rc-L!cmble that of Saudi Arabia? (Hopefully, pupils wiU 
t' t;iat ijii.j type of eoonoffly would be typical of other primary 
uv;; riui iunsj and, in its agricultural plmse, typical of such 



ERIC 



; 



; 
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ii-ed in this society. Most of the class should Bablan Ifeia The MldfllP TNat 

Cleveland booklet. The better readers should K-oS ^d few ^Lf^ 

^es referred to In the mterlals section. goblems^and Hew Hopes, 

)mpleted their reading, hold a discussion in SaMlAr^, Ch. 10. 

ar hypotheies* They should modify, discard^ 
ises. And they should develop nei generali- 



think the ecMomiei of other Middle Eaatera iabian, The Midd le &st, p. 50. 
that of Saudi Arabia? (Hopefully, pupils will ^ " ' ^ 

.ype of economy would be typieal of other primary i 
and^ in iti agrisi^tural phase^ typical of such 




!'-',ny economic systems are arfectocL 
heavily by tradition and reciprocal 
relatlonshlpa which have grown up 
in the past. In all Eystems^ re- 
ciprocal relationshipB are comhined 
with a market system or a command 
system or hoth. 



1* Jordiin is prlrnarily a dcuci'rt UQUritry^ and ilu junMiry 
industry is agriculture and narmdic herding • 

a. Before 1958^ Jorton^o population ccjnsiatod lar{/fjly 
of nofnadic tribuG, 

Jordan hae acquirGd^ bocauue or thu wuro with 
Israel^ a largt3 nu/nber of PaleotiriLan Araijiij vUo 
have been agricultural villaKero, This io a iarf/ti 
problem^ because Jordan does not hav^e the a|/ri=- 
cultural reBOurcon to support thorn. 

2. The rioverninent hao GarriL'd on oorno agricultui^al im- 
provernGntB ouch m irrigations but their liuncciori hau 
boon limited^ since the aovurriment docn liot have 
large revenues to invedt* 



C* The United Arab Republic hao developed an ©Gonomic 

ayatem dominated by the govermnont; hovuvur. It rf.'maino 
a mixcid econQiny, 
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natlona an Jnrdan.) Perhaps It would be appropriate to have the class 
rc.'id I'l'iO nhot't sectloii on Jorlan in Babian and discuss the slrallaritlee and 
■li fffn'^nceis betwa'en the Qconomy of Saudi Arabia and Jordan, 
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= ;^t^ J rclan # ) Perhapa Lx v/ould be appropriate to havG the class 

-n -r*: stvutlon rn Jcrdan in Babian and discuss the similarities 
i: rf-. roriCC:.^ : ctwrc^n U;- aconoi-y of Saudi Arabia and Jordan. 



hnvu t.he? clacs turn tu the economic system now opsrating in the 
UniivHi Amb Kupubltc. Tell the studsnts that the Bgyptian economic 
QyB{'^l^ ia probably the inost successful onG now operating in any Arab 
nation. Again a.Gk them to utteiropt to build a hypothetical economic 
system^ structured around th& basic econoinic questions ^ Qiven what 
they know about the cultures of the Arab villaEe and the Arab city* 
They should also take into account what they learned about the political 
syetem of the U,A.R. 

Break the class into sinall buzz groups i and have each ^^^ou]z attempt to 
develop hypotheses. After about 15 minutes j bring the class together 
and list the hypotheses developed on the chalkboard. To encourage 
disGUBsion, you might ask such questions as: Bo you think that, the 
publlo or private sector of this economy would be more importantT 
Why? mmt might the primary objective of the government bej given 
what you know about the govermnent structure? Whoj or what ^ will 
deeide ou how gooda or services in this economy are distributed? 
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S. Tests hypotheseB against data , i. |^ 

c 

G, Thm f'andamental^ difference betveen q 
economic systems Is in how and by 

whom the basic economic declsionB a 
are mde rather than in who owns 
the resources. 

0* All the institutiona of a society 
are related; a change in one In- 
stitution is likely to affect 
other institutions. 

Gs Economic aystems are usually = Ixed, 



2. A 



, Naoser has sought solutions to Egypt's problcmB In a 
craoh program of indugtriallzation and a higlily 
centralized^ natlonalistia oociallem* 

a* 'aa government owno aiul eontrole over 9Cy^ of the 
nation's industry* 

1) All public servieea^ including rallwayoj roads ^ 
portsj aliTorts^ pover Gupplies^ dams, oca, land, 
and air transport^ are owned by the government. 

2) The majority of heavy ^ medium, and mining In- 
dustiy is owned by tlio govorniiient * While tliero 
there is private industry in t!iio rield, it Ui 
controlled by the government, Li(7;ht industry is 
open to private ijivcstment^ but it, too, is 
controlled by the government - 

3) jorelgn trade is under full control uf Lho 
goveiiiment. The governemont owno 75^ of thc! 
export business, and the rest is under govern- 
ment control. 

k) Banks and insurance cQmpanies are govGrnment 
owned* 

5) A highly progressive income tax in effect limits 
income in Egypt tu ^,000 pounds per year. 

6) Because of nationalization, there is veiy little 
privato investment made from either inside or 
outside of the cuuntzy. 



A strong land reforn program has limited the owiieruJilp 
of agricultural land on ar^ large scale. Agricultural 
land 10 limited to one hundred feddanSj per family. 
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ikk^ Have the class read about the eaommy of the U.A,R, to check on their l.y^ 
potheses ahout the economic system. Pupils should take reacllng notes 
based oa the structure of the basic economic questions that must be 
answered by each society. Most of the class shaiad read appropriate 
material from the GCSSP area study ^ vlth better readers using the otlu ? 
sources listed or sources that are available In the Individual school . 

Once the reading has been con^leted^ hold a discussion In which the -inv 
analyzes the hjrpothesei developed in the buzz groups* Again each hy- 
pothesls should be tentatively accepted^ modified to make it accepts ■^ . 
or dlL-carded by the class. Encourage pupils to develop generalizaT \ : : 
based on their reading* 



bout the economy of the U.A.R* to check on thGir l.y^ 
onomic system* Pupils should take reading notes 
e of the basic economic questions that must be 
ety* Most of the class should read appropriate 
SP area study ^ wi^h better readers using the oth^? 
rces that are available In the Individual SGhoolU 

□een completed, hold a discussion in which the Mn/-- 
3S developed in the buzz groups* Again each hy^ 
itatively accepted^ modified to make it acceptn ^ 
Lass, Encourage pupils to develop eeneralizai ; i - 



Wu'i-^i History, pv.. -y). :/.o. 
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Identlflej differences In data. 
S, Generalizes ftom data. 



3- OTOershlp of bui. 
rent restriction 



D. Other Arab Gountriee 
both government and 
riidvlng tie basic ea 



S* Sets up hypotheseg . 



E, Israel has a mixed ec 
a central' role j howei 
labor unions play n 
Arab states* 
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3. Ownership of buildlnss is controlled by taxation and 
rent restriction. 



rences in data , 
data. 



D. Other Arah countries are also mixed economies in which 
both goyemment and traaiti.Dn play importaiit roles In 
re sriTdng the basic economic questions facing any society. 



1. Israel has a mixed economy In which the government plays 
a centrt 1 rolej however, private domestic industiy and 
labor im;ons play more Important roles than in the 
Arab states. 
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lUj, The Glass should compare the economic eystemB discussed tg this point. 
Ho¥ are the systems used in Saudi Arabia and in the U^A.R* dj.fferent? 
Are there different ways of answering the basic economiG questions in 
the two nations? Are the ptirpoees of the two economic systems different? 
Do Nasser and King Saud mintaln control of the system for the same reasons? 
How do these systems affect the people living under them? 



lU6. Have each pupil read an account describing the economic system of another 
Arab country^ He should be prepared to tell the class about how it 
resembles or differs from the ones studied so farg Discuss* To what extent 
and in what ways do the Arab economic systems resemble each other? 



ikT* At this point J the class should consider Israel's economic system. The 
sam.a prQcedure should be used. Again ^ ask the class ^ given what they 
know about, the social and political systems of Israel j what they think 
the economic system will be like* How. will the Israeli answer the same 
basic economic questions? Perhaps stimulate dlscussioft by asking a series 
of questions such as: Will there be more private industry In Israel than 
In Egypt? Why or why not? >/ho or what will detemine what and how much 
should be produced in Israel? How was th^, s determined in the kibbutz? 
WoiJ.d industiy tend to produce more foL" Gousumption or for capital goods 
thau Egypt? W^y^. Againj lead the class to develop a series of hy- 
potheses about the Israeli economic system based on their knowledge 
about the social and political culture, ^ 



EKLC 



- 196 - 



te economic iysteini discuised tg this point, 
L Saudi Arabia and in the U^AiR* dltTerent? 

answering the basic economiG questions in 
iiirposes of the two economiG syitems different? 
ntain control of the system for the saine reasons? 
• the people living under them? 



oimt deserihino the economic system of another Babian^ The Middle Eaat^ PIJ* 

prepared to tell tjie olass about hovr it k^--k3 jTm^y) yk^Jvj 

he onei studiod so faro Discuss s To what extent (iraii)^ 51-52 (Iraq), 

b economic systems resemble each other? ^ Stavrlanosj HejadinBS in World 

Histo-y, pp, ggO-iijg ^" 

(Town in Cyria)* 



Duld consider Israel's economic system * The 
3d* Again, ask the class, given what they 
Dlltical systeme of Israel, what they think 
like* How will the Israeli answer the same 
Perhaps stimulate discussion by asking a series 
there be more private industry In Israel than 
I'/ho or what will detemine what and how much 
L? How was this detemlned in the kibbutz? 
ice more fou^ consumption or for capital goods 
md the class to develop a series of by- 
iconomic system baeed on their knowledge 
^al culture, 
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0. KcaiiQinic uyiil^nm aru uBually mixed. 
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!• Tlici govermnent 
velopnient of I 

a, Guvernment- 
h^T nationa 

b. The governmi 
postj teleg: 
auch public 
and drainagi 
etc* 

c» The governmi 
more than IC 
activities* 

g. 'rhi5 Histadrut ( 
l^Kmi a central 

a , Moat of lara 
Hietadriit. 

b. Hlatardrut 1 
country, 

Q* It has inter 
induatriai p 
and banking ^- 
and air tran. 
culture and - 

d* In 1963 it ei 
force j grew ^ 
for 26$ of tl 

e* It hai a rela 
Joint ownerst 



1* Tlie ^joverninent has taken a central role in the de- 
veloxmient of Israel's econQiny. 

u. GuvernjTierit -owned industry generates about 1/4 of 
her national product, 

b. The government owns such induetrleg as railways^ 
poet^ telegraph and t^^lephone^ and has carried out 
such public works aa road construction^ irrigation 
and drainage echornes^ afforestation^ conaervation^ 
etc* 

c* The government owns more than 50^^ of the shares of 
more than 100 coiTporabions engaged in conmiarclal 
activities * 

2*= The Histadrut (Israel Pcsderation of Labor) has also 
. L^Ken a central role in Israel's developmant, 

a. Most of Israel's working population are members of 
Histadrut* ; 

b* Hlstardrut is the largest alngle employer in the 
country* 

c. It has Interests extending Into agriculture and 
industrial product ion; commerce ^ insurance ^ finance 
and banking; housing and construction^ land, sea, 
and air transport, healthy education, welfare^ 
culture and the arts, 

d. In 1963 It employed more than l/k of Israel's work 
force, grew 75^ of the nation's 'food; and accounted 
f or S6^ of the nation^ G.N. P. 

e. It has a relationship with the govermnent through 
joint ownership of industry , 
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ikB, Have the class read about the economy of Israel to check thGir hy- QCSLr 
potheses about its economy,. The GCSSP area study should be the ' "a 

basic reading^ although more of the etudents Should be able to Safran 
read Safran which is a more complete source, y_ 

Again^ the students should accept; modify^ and discard hypotheses and 
develop new generalizations during a class discussion. 



erIc; 
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BBS read about the economy of Israel to check their by- OCSSP Area Study 2, The Middle East 
out Its economy. The GCSSP area study should be tha Ch" 12 uiaaxe uas^ , 

ng, although more of the students should be able to Safran/ lsrael Tod flv. A Profile 

which is a more complete source, pp. kB~3S^ — ^ 

atudcntL should accept, modify, and discard hypotheses and 
generalizations durlno a class discussion. 
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3» The governinen^ 
of total domei 

k. The division c 
Israel than 1e 

a* Israel's se 
and banking 
and governn 
for about J 

Abgut 10^ c 

c* 1^,3^ of tl^ 
culture pre 

d* 2i<^,8^ of tl: 
produces at 
industry I h 
less than £ 
mo re than 1 

S. Identifies di f ferences In data . 

A given culture Is an integrated whole j 
based on fundamental postulates or 

values. - 

G, The larger the productive capacity in 
relationship to the population,^ the 
less the hardship invDlved to con- - 

.sumers in making the savings (and - 
Investments ) needed to. achieve a 

given growth rate. ' = 



The governnipnt is responsible for f inane in/i 50 to bOf 
of total dome.itic Investmenti , 

The dlvislan of the work force is v^iy diffGrent In 
Israel than in the Arab atatcai 

a* Israeli service sector of the economy {Qcmmtrcu 
and banking! transport and cominuniaatic;na ^ purDunuJ 
and governraent services) Is very large. It iiuc:uuiii 
for about 50^ of the GNP* 

b. About 10^ of lirael^s labor force is In cunotnu: Ui> 

c. ll+t3^ of the labor force is in aerlculture • Agri^ 
culture produces about 11^ of the GNP, 

d. 2hS$ of the labor force works in induatry whJtjh 
produces about Zkfo of the national income. Most 
Industry, however, is small scaly InduBtry, with 
less than 2^^ of the industrial plants empluyinK 
more than 100 workers. 
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11+9. If this unit is being taught in a ninth gm&Q class 1 have the puplli 
compara these economic systems in the Middle East vith the American 
exonomlc system, Aski TOiy do you thi^ they differ? 



Uies Raader's Qulde to locate 
infora©tlon. 



The international system may 

be looked at as a series of power 

relationahlps , 

Nationi may pool their power 
behind common goale in TOryin^; 
systems of alliances and com- 
binations « 

Foreign polley conalderations are 
afficted by Ideoloo^, QOniider« 
ations of national self-interest^ 
perceptions of power relation- 
ships among countries j expecta- 
tions about how bther nailons will 
act; and domestic probleme at 
home . 



Considers possible consequences 
of alternative coursej of action. 



Decision-niaking is affected by a 
number of factors* 
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Juide to locate 



ml Bystein inay 

5 a series of power 



Dl their power 
goals in varying 
Lances and com- 



VIII* Other countries of the worlds including the United States^ 
are likely to have an Important influence upon the outcome 
of the Arab -Israeli confllet* 

(At the time of the writing of thli unit; the United States and 
Great Britain tended to support Israel^ while the Soviet Union 
and the Soviet block eupported the Arab nations* China 
strongly supported the Arab nations In a moral aensej but 
provided very little physical help. This iituatlon is subject 
to Changs I however ^ and the students should use current 
materials for this activity.) 



eons iderat Ions are 
lology^ consider*- . 
mal self-interest ^ 
power relation- 
mtrles , e^qjecta- 
I other nations will 
^ic problems at 



■ble Goniequences 
eourses of action * 

; is affected by a 
irs. 
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150* In a discussion sitmtiori; askr Do you think the differences in economic 
systems mtght have contrlMted to the conflict between the Arab states and 
Israel? Why or why not? This discussion should lead again to a broader 
disauBsion of the causes of the conflict. 



151* Ask* Hov might nations outside of the Middla East affect the Arab-Israeli 
conflict? What positions do the Mjor nations of the world take toward 
the conflict? How may these positioni" affict the eventual outcome? 

The students should use the Reader's Ouide to look up currenb articles 
on intematlonal inyolvement in the conflict* Students should tht^n re^ 
port to the class on their findings ^ and the class should attempt to 
discover how these alignments affect the MidiUe East* 



152* Rit the students in the position of the President of the United Statei^ 
or eenators on the Senate Foreign Relations Coimittee , Ask them what 
policies the U,S* should take torard the Arab nations and toward 
Israel* Iftiat policy considerations would have to be eonsldered In 
such a decision? Have each student write a short paper in which ha 
takes a position, defends it^ giving data from what he has learned 
about the Middle East, He sho^d also describe the factors which 
influenced him as PrMident or Senator in making this decision. After^ 
wardi^ discuss different positions taken by class members. Do the 
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n situation^ ask: Do you think the diffei^ancts in ^jconomic 
have contributed to the CDnflict betwSFin the Arab iitates ana. 
r why not? This discussion should lead again to a broader 
the causes of the conflict* 



t nations outside of the Middle East affect the Arab^Iiraeli Use the Rsader^s Guide to 
t posltlone do the mjor nations of the world take toward Periodical Literature to 

How may these positloni affect the eyentual outcome? aocate ^TTi.-i^^ 



tiould use the Reader's Guide to look up current articlee 
al involvement In the conflict, Students should then re 
iss on their findings^ and the class should attempt to 
lese aligmnente affect the Middle East. 



g in tiie position of the President of the United States^ 
the Senate Foreign Relations Coirnnittee. Ask them what 
S. should take towrd the Arab nations and toward 
olicy considerations would have to be considered in 
? Have each student write a short paper In which he 
n* defends it^ giving data from what he has learned - 
i Bait. He ehould also describe the f actors which 
%B ^^^^'^''ent or Senator in making this decision. After- 
^"ERiC ^1^®^ members. Do the 
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A. IS SCEPTICAL OF SINGLE -FACTOH 
THEORIES OF CAUSATIOBI. 

A, IS SCEPTICAL OF PANACEAS. 



ERIC 



- QOk - 



difforonces arioe from differences in value positlono or from differences 
in prcaictlonQ about the rcsu-l.ts of alternative courGea of action? Ccmpa 
the Tjocitions taken by clacs momberB with thooc taken durlntj the first 
part of the unit. 



153. As a culminating activity, aok: What are the causeG for the conflict in the 
Middle East? Hopefully, pupila will mention geoQraphlc, reliciouo, hiatoric 
00c LEl, political and economl' causal factors . After the students have had ' 
a chance to diacuso factoro, asks Can we come up with any cimplu ruoolution 
to the conflict? If a Bimple resolution ic forthcoming ffom one of the 
pupUa, aok the class to chaUengo it, mirou^ this sorb of discusplon, 
help ptudento come to a roallzotion that there is no one answer to the 
quertion of the Middle Easter problem, and that complex events have many and 
complex cauGes, 
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